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according to a UNESCO report, still received no edu=
cation at all were to be found inthe Non-Self-Govern=
ing Territories, so that not merely the administering
Powers but the whole world should be concerned in
providing those children with a satisfactory education.

5. In the third place, he assured the Committee that,
in the Territories administered by the United King=~
dom, the control of educational policy was local. The
policy of the United Kingdom Government had been to
establish in those Territories, at the earliest possi-
ble opportunity, legislative and executive organs
which would constitute the nucleus of an autonomous
government, Whereas, in the past, decisions con=
cerning education had been taken in London and more
recently, despite the political advancement achieved
in many Territories, had sometimes been influenced
by the United Kingdom Government, there had been a
complete change of attitude in the last fifteen years:
responsibility for preparing and implementing edu-
cational policy had been transferred so fully to the
governments of the Territories that the indigenous
populations had divested themselves of any idea that
decisions on the subject were made in London. The
responsibility for decisions had first been shared and
then, to an increasing extent, assumed by the local
population, That change in attitude had been accom=-
panied by a change in the functions of the advisers
and the advisory committees by whom, for more than
a generation, the United Kingdom's experience in the
field of education had been communicated to educators
in the overseas territories: advisers and committees
had become observers capable of making a synthesis
of the various theories and practices applied inwidely
different territories, and of transmitting the results
to all. Today, administrators and educators had to
see, in each Territory, not merely that educational
policy rested on a sound basis, but that it was in line
with the wishes of the population.

6. Fourthly, he was gratified that the indigenous
populations were demanding education ever more
insistently, Admittedly, the facts revealed that the
indigenous inhabitants had not always welcomed the
establishment of an educational system; in certain
regions they had resisted it, in the belief that it was
a threat to their traditional way of life; but they had
gradually come to accept education, first for boys
and later for girls, and had finally realized the need
for a complete modern system of education. The
demand for it had now become extremely strong. So
long as available resources had more than sufficed
to meet it, the problem had not been very acute; but
today, in most cases, the demand far exceeded the
economic and financial resources to hand. Hence the
educational system had often had to be confined to the
primary stage. But, however important the extension
of free primary education to all children of school
age might be, secondary, technical and higher edu=-
cation should not, now, be sacrificed to it. The United
Kingdom had accordingly tried and was still trying
to provide the Non=Self=Governing Territories with
appreciable assistance in the form of advice, person=
nel and funds.,

7. He would demonstrate the progress which had
been made by quoting and circulating figures. Al-
though this progress had not always been as great as
his Government would have liked, taken as a whole, it
was extremely encouraging and often exceeded the
most optimistic expectations of ten years previously.

8. Education had developed in the Territories in the
same way as in the United Kingdom, It had at first
been organized by churches and voluntary organi=
zations, to which he wished to pay a tribute. It had
become apparent at a fairly early stage, however,
that over—all plans must be drawn up in order to
ensure more ordered development: departments of
education had been established, legislation adopted,
grants made and systems of inspection set up. The
composition of the advisory committees supervising
education had been modified as and when it had be-
come possible to appoint larger numbers of educated
persons to them. In order to assist the governments
of the Territories which it administered in Africa, the
United Kingdom had in 1923 established an Advisory
Committee to advise the Secretary of State for the
Colonies on educational questions; the powers of that
committee had been extended in 1929 to cover all the
Territories administered by the United Kingdom, At
present, education was organized according to the
level of political development attained in each Terri=-
tory: most of them had a Minister responsible to an
elected government, while in others a Director of
Education was responsible to the Governor. In every
case, the local population took part in the organi=-
zation of education through the governing boards of
educational establishments, local education authori-
ties and advisory committees. In the period after the
Second World War a transformation in education had
taken place, New plans for the development of edu=-
cation at all levels had been formulated. The colonial
office had built up a large staff of experts. Under the
Colonial Development and Welfare Acts, substantial
financial assistance was provided for education in the
Territories: from 1946 to 1958, £13 million had been
appropriated under that Act for primary and second-
ary education, more than £5 million for technical and
vocational education, and over £ 10 million for higher
education, Thanks also to much larger sums obtained
locally, it had been possible to make progress in all
sectors of education. Subsequent to the visits of two
expert commissions and to a conference of educa~-
tional experts held at Cambridge, a new policy had
been worked out in Africa, where each Territory had
applied its own educational development plan. Thus in
Kenya, between 1946 and 1958, the number of primary
schools had risen from 2,000 to 3,600 and their enrol=-
ment from 200,000 to 504,000, The number of inter—
mediate schools had increased from 56 to 615, and
their enrolment from 7,000 to 68,000; the number of
secondary schools had risen from four to thirty=-one,
and their enrolment from 400 to 4,500, Over the
same period, the number of qualified feachers had
increased from 1,980 to 10,500, and the Territory's
education budget, which had been £148,935 in 1946,
had risen to £2,500,198 in 1958,

9. Turning to the problems connected more particu=
larly with primary education, he emphasized that the
final objective in all the Territories was free and
compulsory education for all; but, owing to financial
and personnel problems, several Territories did not
feel that that objective was immediately attainable.
Primary education had for several years been com=-
pulsory in certain districts of the British West Indies
Federation, and since 1957 in Lagos, Nigeria; plans
to enable all school=age children to attend school
were being put into effect; in the Western Region of
Nigeria, in particular, one of the biggest British
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with devotion and enthusiasm, often under very diffi-
cult conditions.

31, Mr. ZABLOCKI (United States of America) said
that his delegation had studied carefully the reports
of the Secretary-General (A/4192) and of the Commit=
tee on Information from Non=Self=Governing Terri=
tories (A/4111). They revealed not only the advances
made in the economie, social and educational fields,
but also the magnitude of the effort still required to
provide a satisfactory basis for the political insti=
tutions rapidly being developed in most of the Terri=
tories,

32, Since the Secretary-General's report did not
contain any essentially new material, his delegation
still felt that there was no need for an exhaustive
study of it, The Committee on Information could
perfectly well examine it as part of its ordinary
work at its next regular session=as indeed it had
itself proposed.

33. The Committee on Information was to be con-
gratulated on the way in which it had carried out
its task at its tenth session, and both the Members
administering Territories and the elected members
of the Committee deserved praise for their contri=-
bution to the harmony which had prevailed. Much of
the credit for the good work accomplished was due
to the Chairman and the Rapporteur, the Chairman of
the Sub-Committee, the experts advising the delega-
tions of several of the administering Members, and
the representatives of the specialized agenciés, to
say nothing of the tireless devotion of the Secretariat.
The United States was well satisfied with the report
of the Committee on Information, as being an objec=
tive and comprehensive statement of the views ex=
pressed at the tenth session. It also endorsed the
report on educational conditions in Non=Self=Govern=
ing Territories drafted by the Sub~Committee, and
would vote in favour of the draft resolution contained
in annex II to part one of the report.

34, As the Sub-Committee's report (A/4111, part
two) pointed out, educational advancement of the
inhabitants was increasingly regarded as of great
importance in the Non=Self-Governing Territories,
and there had been an appreciable expansion of edu~
cational facilities in many of them. The United States
delegation considered the facts set out in the report
to be of considerable consequence and commended the
Administering Members for their demonstrated con=
cern for the welfare of the peoples they governed.
However, it agreed with the conclusions of the Sub=
Committee regarding the need to accelerate the pace
of educational advancement, since the demand for
education far outstripped the means of satisfying it,
and both social improvement and economic develop=-
ment were dependent upon a rise in the general level
of education,

35. If the problem was regarded quite objectively, it
must of course be recognized that it did not arise
solely in the Non=Self=Governing Territories. Once
that was taken into account, analysis and criticism
of educational conditions in the Non=Self-Governing
Territories was more likely to be constructive. At
the same time, it should not be used by the Adminis=
tering Powers as an excuse for not applying them=-
selves vigorously to the development of the best
possible educational facilities in the areas they gov=
erned.

36, His delegation had been pleased to note the
steady progress made in all directions. The rate of
progress might vary widely from Territory to Terri=
tory, since after all the cultural, historical, eco-
nomic and geographical backgrounds also differed
greatly.

37. In view of the frequency with which reference
was made to the passionate craving for knowledge
among the indigenous peoples of Non=Self=-Governing
Territories, it was interesting to note the statements
made by the representatives of the United Kingdom
and Australia at the tenth session of the Committee
on Information to the effect that the craving did not
exist everywhere. and was not always of the same
intensity. In some situations, the Administration
apparently had had to urge the need for education on
the inhabitants. Care must be taken to ensure that
the facilities for education were not confined to a
mere minority, and it was the responsibility of the
administering Powers to see to it that a proper bal-
ance was maintained,

38. The United States had welcomed the opportunity
of participating in the work of the Committee on Infor=
mation from Non=Self=Governing Territories, and
benefiting from the encouragement and criticism ex=-
pressed in the Committee. It also welcomed the
opportunity of taking part in co-operative regional
efforts in education, as was evident from the fact that
the United States Commissioner of Education had
attended the recent session of the South Pacific Com=~
mission in Australia,

39. At the tenth session of the Committee on Infor-
mation, the United Kingdom representative had re-
ferred to the importance of the educational role which
could be played by organizations of teachers. The
experience of the United States had been similar. In
the Territories it administered, such organizations
had at first concerned themselves mainly with matters
relating to pay and working conditions, but had tended
more and more to work industriously for the develop~
ment of a sound educational system,

40. The United States delegation welcomed the im-
portance given by the administering Powers in their
programmes to adult education as an essential factor
in the eradication of illiteracy. In times of rapid
change in the way of life of people, such as the pres=
ent, it was more urgent than ever to give adults
an opportunity through extension work, community
schools, evening classes and mass communication
media to maintain in some degree their position of
leadership and their status as respected elders in the
community.

41. In closing, he wished to make a few remarks on
the conduct of the Fourth Committee's work. His
delegation deplored the tendency to exaggerate the
importance of the divisions inevitably to be found in
a group of such size and complexity of membership
as the Committee. The lot of the peoples of the Non=
Self=Governing Territories was more likely to im=
prove if the administering Powers were encouraged
to work closely with the Committee on Information
rather than discouraged by over-zealous criticism,
however well=meaning.

42. Mr. ESPINOSA Y PRIETO (Mexico) recalled that
at one time the administering Powers had been un-
willing to open the debate on the situation in the Non=








