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EDUchION N NOR-SELF—GOVERNING TERRITURIES (item 6 of the agenda)
(continue ):

(a) Secretary~General's analysis of information concerning education.,
(4/8C.35/L.43, £/0C.35/L.4T) .

(b) Progress reports submitted by UNESCO on the use of indigenous or ,
national languages as vehicles of instruction in schools and measures
for suppressing illiteracy. (~/1C.35/L.62, L/AC, 35/L.63, A/AEC, 35/L.6h)

_ (¢) Other questions arising out of the special report on education approved
" by the General lssembly in 1950. - \(4/1303/44d.1) -

.

The CHAIRM/AN ruled that members of the Committee might, if they so.
desired, deal simultaneously W1th all the sub-items-on education in Non-Self-

’ ‘Governing Territoriss,

Mr® PHARMONY {Egypt) recalled that,at its first session the Special '
Committee had discussed very thoroughly the question of education in an—Self-
Governing Territories and suggested accordingly that during the current session,
it need devote only a rather short time to that matter. The Committee's special

Hireport on education, however, contained a number of problems of the greatest L”MQAA
importance. The General Assembly in taking note of that report in reso]ntion i

45 (V) had invited the Secretary-General to communicate the special report on

‘:_education to Members of the United Nations responsible for the administration- ot
'Non-Se1f~Governing Territories, implying that they should take note of it when :
drawing up educational programmes in those terriboriee. It was the responsibili&yl
of the Special Committee to learn what measures had been taken to implement the 4 ’
reaolution, in order to- knowﬁwhat progress had been achieved in the variocus pro-
bleme enumerated. The mere fact that the Committee had expressed its views and’

-~ made certain recommendations did not mean that it had ceased to take an 1nterest
in the question. It would be useful, for example, to know if the special report
had indeed been communicated to the educational authorities in Non-Self-Geverning
Territories. So far, the only allusion to the special report had come from thevj
United States huthority responsiblé for the’ Virgin Islands (A/AC 35/L.47,

paragraph 50)
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It might be usaful to remind the CQmmittee of certain of the moat important
pOints contained in the apecial repory, for the advancement of education in Non.-
Self-Cover. ing Territories was an essential condition to an economic, social and

politica7 progress thers,

‘ - ith regard to the eradication of illiteracy, the Speeial Committee had
recorded its view that the problem was of the utmost urgency in the majérity of
Non~Self-Governing Territories; that, in order that the campaign against
illiteracy might be pursued effectively, the United Nationa Educational,
Scientific and Cultural Organization (UNESCO) should seek to define the term
"literacy" and suggest 4 uniform methed for presenting statistics of percentagesu |
"of illiteracy, that primary education should be developed as rapidly as possible
; so that all children of all races would receive sufficient schooling to endow
them with a desire for further education and to equip them'with the meens of
eatisfying that desire; that the content and methods of education should be

; designed to achieve that end and be planned in the light of the cultursl heritage,

: the economic and social circumstances and the progressive development of the free
political Institutions of the peoples ccncerned; £hat the greatest effort ehouldr
;mﬁegﬁede to ensure that girls as well as boys received the full benefit of educa-ffi
tien and that existing inequalities in that respect should be rectified; that an
\ ade'que‘te, supply of suitable reading material for echool children and newly hterate_
:Yedults 'should be provided as speedily as possible; and that the eradication of

illiterecy should also be pursued through special schemes for the teaching of
' adulte, and the fact recognised that the education of children would be hindered
80 long as the adult population was not converted to a belief in the need for and

| purposes of educatinn,

~ The Committee had seen the interim report of UNZSCO on measures for suppres-
sing illiteracy (4/AC.35/L.63) and had heard the excellent summary of those
\ meesﬁres made at the previous meeting by the UNESCO representative, The’UNESCO
:'programme was based’on'the two closely linked themes of fundamental education apd
~ compulsory education; ’ but it seemed that no definition had yet been attempted,oti;
~ the term "iiteracy" and‘phat no uniform method had beén studied for presenting
yrstatistics of illiterecy. o |
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With reference to the question of languages of instruction, the special
report had stated, in part, that the first approach to the inculeation of 1itvracy
should, wherever possible, be through the mother tonguey that the peoples of the
Non=Self-Governing Territories, whose languages differed from those of the
futhorities responsible for their administration, should neither be deprived of - |
‘their own cultural heritage nor denied access to world culture s and that in cases
where an indigenous language was sufficiently developed to be a vehicle of world
eulture there was a strong presumption that, by the use of that language at all
Jevels of instmction, the cultural heritage of the world needs of the people
goncerned might be satisfied. In resolution 329 (IV) the General Assembly had
invited UNESCO to undertake a study »f the question of the language of instruction
in Non-Self-Governing Territories, and the difficulty and complexity nf that task
explained the great bulk of the interim report submitted by that Organizetion

(4/80,35/L.62) .

The situation mentioned in the Specisl Committee's report, however, was \'rery,
different in those territories where there existed a traditional cultural language -
which was both widespread and well developed, ' No problem arose in such ca-sésr,m e
and the traditional language should sbviocusly be the language of instruction.

That wids, for instance, the case ir the North African territories under French
administration where Arabic was the normal language of the indigenous population, s
Arabie indeed lent itself perfectly to modern teaching both in literature and o
philosophy =nd in technical =nd scientific studies; it should all the more he - '
used 88 the language of instruction at all lavels in those territories s‘inc/a,there'
was an obligetion to preserve the cultural heritage of the peoples. Such a '
policy would make the education of the indigenous populstion both easier and more |

rapid .

third question dealt with in the special report was that of equal tre‘atmen‘b.
On that score, the Special Committee had stated that respect should be paid to the
wishes of any group de31ring to establish particular educational ‘faeilities for |

o

its members » providing that the general welfare nf the community was not pre.judicl:ed;'
that the programmes of different types »f classes should be designed to meet the
needs of different groups of pupils; . that, as a general prineiple, n» schnol
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~ efforts had been made in that dire§£ion. Nevertheless, it was obvious that much
‘had yét to be done in order to cerry that fundamental prineiple into effeé@. T
o Work in that field might be perfoiméd'more rapidly if the decisioﬁ was taken_bnce
"'land‘for all t» reject a number of tenacious prejudices and the firm intention
k‘;méintained of dealing with the problem with an open mind 2nd in the spirit of the
'fUhited Nations Charter and of the Universal Declaration of Human Rights.

Vf_éther;questions, including the dévelopment of higher education and voecational .
'fgtraining, and the training of teaching staff end social workers.

' jSuch circles were small groups of, for instance, some 20 persons, which met at
lrklfegular intervals to s.ady and discuss specific items. Each person took an
'°:factive part in the discussion, usually after having prepared his intervention by
xﬂjfreading bocks or other material concerning the item in question, Thus, during
f“ﬂphg winter of 1950 in Godthaab, one of the largest towns in Greenland, although :
 it'had a population of little more than 1,000 inhabitants, 10 study circles
"dycompriaing a total of 110 young participants had been actively attended. Théy,.

‘fhad studied the different seetions »f the Greenland Commissionts report and on :
- that basis had debated the future of Greenland end related problems.

~ahou1d exclude pupils on grounda of race, religion or socsal atatua,"and ﬁhatf
‘where separate school systems existed each group in the commnrity should be giva;

- a falr share of the public funds used for educational purposes. In resolutim
- 328 (IV) the General ‘'ssembly had invited.the “dministering Members to take stepm
' where necessary, to establish equal treatment in matters of education in Non-Self.

i'itﬁ old democratic traditions, they werc new in Greenland and had proved very
- successful and promising. It was, of course, particularly important that the
’interest in such study circiZes had shown a speciall& marked increase at a time
'lewhen'Greenlsnders were more and mcre assumihg the responsibility for their terri-

Governing Territories, and, indeed, the information so fer available’ showed that

Finally, he would also call attention to the great importance of 2 nunber<£

, Mr, lANNUNG (Denmark) stated that in pecent years the population of
Greenland had been showing an inercased interest in attending study circles,

While study cireles of that kind were not by eny means new in Denmark with

tory on an equal footing with other Danish nationals.
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' the same time an exbhangé of l¢ 'vs had been organized between school~
‘children in Greenland and Denmark, which had slso been highly successful,

In Godthaab, again, a dwelling house and building exhibitin had been held

vmhich would later be shownt in cther districts., In meny places in Greenland, |

the inhabitants had also begun work on local museums, and the town of Godthaab
hoped to be able to carry out c6mparatively ambitious plans for a national
museum in the near future. In addition; UNESCO had placed at the diéposal of

the Greenland Department a collection of paintings which had been shipped tb"
Greenland for exhibition. A pamphlet in Greenlandic had been prepared on‘thé € R
art of painting in order to help Greenlanders to understand and épprecigte art.

He reminded meﬁbers that informatim 2s to other cultural matters could be -
found in the informati-n transmitted by the Danish Government, but he would . -
specifically mention that membership in some twenty athletic societies in Greeh§‘ f:
lend had incressed very c¢onsiderably in recent years end that those socleties o
had been amalgamated t» form a Greenland /thletic Federation, which had in turn_;f»*
been'incorporated in the'Pedéra*ioﬁ of Danish Athletics at Copenhagen. The S
Federation of Danish Athletics considered it one of its aims to support. Greenland‘
athletic sccieties both finencially and otherwise, for instance, by the provisisn
of athletic equipment, instructional films and a sports handbo~k in Greenlandic.

Referring to the quesu10n of the languags o 2,
many years the Greenlanders themselves had insisted on the extension of ‘instruc-
tinn in Danish. .To begin with the Danish Government h-.i been rather hesitant,
not least out of its desire to maihﬁain the Greenlzandic language. _Iﬁ that'coné;z
nexion he would emphasize the fact that it was due to Danish initiative that
there existsd a writben Greenlandic language, and che Danish Gevernment, togethgf
with Danish institutions, had always taken an active part in the furthering of
the Greenlandic language and ‘literoture. It was, however, a very limited langus
and cwld only with great difficulty be applied t» technicalf§ubjects and mathe=
matics, partly on account of its poor numericsl system. It was for those resssnyg
that, in pursuence »f thetrecommendations of the joint Danish and Greenlandic
Committee referred t» in the UNESGCO report on the Use of Vernacular Languages in

oo
o
B
:

i
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- Education (///C.35/L.62), the extension of instructicn in Danish had been begun,

although on an optional basis.

Mr. van BAAL (Netherlands) congratulated the representative of UNESCO

on his very valuable statement at the preceding meeting bui wished at the same
‘ pimé to make cne observation regarding the use of the vernacular language in New

Ruinea.

- e recallied that, in its special report- on education, the Special Committee
“had stated that "the first approach to the inculecation of literacy should wherever
possible be tbrough the mother tongue", He had raised the questinn of the use

of the vernacular language at a eouneil of educators c¢onvened in New Gu;nea, and

- at that time an expert of 25 years' educational experience in the Territory had

stated that it was better to use either Nalay or Dutch as a lingua franca in
preference to the native language which was unsuitable for teaching purposes.

”'FOQ mathematics, for instance, the numerisal system was almost useless, since it

seldom went beyond the figure 2 or, where it did exceed that figure, it was

.   g§neral1y impossible to apply it to a decimal system, For reading purposes the
e lgnguage culd not be applied to moderm culture, No words existed to express

 , new‘concepts, and it was therefore felt best to use some new language. The

,hfirst,year of education was almost entirely devoted to that purpose, The use of

,ﬁhaﬁlinggg;zggggg had an additional advantage in that it tended o break down

village or tribal groups.,

Mr, ROCWE da MOTTA (Brazil) wished to make certaln observatinng on the
UNESCO interim report -n Measures for Suppressirg Illiteracy (A/AC.35/L.63) and

‘on the excellent and objective statement made by that Organization's representa=

tive at the preceding meeting.

| He noted with pleasure the efforts made by UNESCO to eradicate illiteracy in
the.ﬁorld, and in that connexion recalled the statement he had made at a previous
meeﬁing regarding the assistance which the specialized agencies cHuld give io'Non-
Self-Governing Territories through their experience,énd practical help. |
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g#l He noted in addition that an observer fram UNTSCO had taken part in the
‘\conference on public education in West Africa organized by France and the United
xingdom and that closer co-operation had resulted between the educators in that
region and the UNESCO Secretariat. _Again, UNESCO, together with the Government

of Brazll and-the Organization of American States, had organized a practical
.;course for the suppressisn of illiteraey and the educatin of adults both in
| Nertn and South America, which had taken place in Brazil in 1949 and had been
-~ attended by educators from Non-Self-Governing Terrivories, The problems of
illiteracy, adult educétion and primary education had been studied at Mnontevideo,
Mysore and Genevao. A project had been adopted et the Sixth General Conference-
of UNESCO for setting up a world-wide network of national fundamental educaticn

 ¢entres,

The direct actianlalfeédy undertaken‘by UNESCO in the field of publie
education clearly followed from those mbetings and progects, and the various ,
. Administering Authorities emld also draw on them in their attempts to solve the ,‘
- edugational problems with which they were confrgnted. B

He was glad also to be able to note thet the application of the UNESCO
- programme to Non-Self-Governing Territdries had increased considerably during _M;;me“

~ the past year through the good offices of the metropolitan Powers and by direct

contact between the UNISCO Secretariat and local educetional services,

had expressly requested the assistance >f UNESCO in the eradication of illiteraqy

in Non-Self-Governing Territories, Since there already existed a number of

asgoclated projects, it seemed that there cruld well be closer co-operation‘,

between Ldministering Authorities, loeal auth-rities and UNESCO.  He felt that

it was by such action that General Assembly resolution 330 (IV) could be cavried
out to the best advantage.

Mr, INGLES (Philippines) -laid emphasis on the importance of education
to the development of Non—Self-Governing Territories in all fields, and reoalled'
'that during the diseussion on economie ¢on’ 1tiﬂns, the United Klngdom representa-'
tive fiad des-ribed eaucation as the key which wculd release much dormant human

N
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eﬁergy. ﬁlthough the Committes had discussed the question of education very
fully ot its first session, it was bound to enquire into two questions, the sne
referring direstly to Administering Authorities and the other to UNESCO.

In resolution 445 (V), the General Assembly had invited the Secretary-
General to ecommunicate the apecial report on education t> Administering
| Authoritieg for their congideration. .He agreed with the Egyptian répfesentatiwa{
Athat the Speeial Committee would be very much interested to learn what actior
Administering ‘uthorities had taken on that report. It appeared that direct
response had been given to the resolution only by the United States in respect
"af the Virgin Islands, but he ncted that from the information regarding Kenya
{ (4/AC.35/L.47, paragraphs 56-60) it would appear that the Special Committee's
views had been taken into aceount there as well with regard to the questzon of

}

equal treatment in educoti-n. . ' ' o

o , o 1
1

He hoped that representatives of Administering imthorities in the Committee
‘would be able to indicate what steps had been tsken to comwunicate the special
Vl.report to the education authoprities in their ter:itories in order to publicize,,
it and to integrate it into cheir own examination of educaticnal problems,

The second question which the Committee had to ask was tc what extent UNESCO
had responded to the requests of the General Assembly and tn what extent the
speelal report had led UNESCO %o intensify its work for Nom-Self-Governing

 Perritories.

UNZSCO had submitted three reports to the Committee, one of which, the
progress report on its work (A/KC.35/L.64), was of particular interest since it
included the new constitutional provisions mede for the admission of Assoclate
Members to UNESCO, Provisions of that type already;existed in tne constitutions
of the dorld Health Organization, the Economic Commission for Asia and the Far '
East and the Economic Commiésion for Latin America, The extsnsion of similar-
‘provisions throughout the internetional organizetions and to those N~n~Self— i
Governing Territories which were obtaining an increasing measure cf self-goverwm?ﬁ
would, he felt, be af considerable value in thé policital education of those " ;
territories as well as to their feeling that they had access tc world culture.
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'me Committee would greatl}r welcomﬂ any infomatian as to which territories were
f,o be propesed as Associate Members of UNESCO, it being clearly understood, of
oourse, that such membership should not be used as a device to repeat the voices
of administering Authorities in the specialized agencies; but rather to provide -
a free volce for those territorles when education policies were firmly in the
hands of the indigenous inhabitants. |

-

The interim report on Measures for Suppressing Illiteracy (/‘/AC 35/L. 63) was
~ perhaps not as specific or eonclusive as might have been desired, Howeyer, in
view of the statement made at the pi'evious meeting by the UNESCO representative,
he wég certain that the Committee wculd follow with the clossst interest the |
efforts o>f that Organization to further the work of eradicating illiteracy.

‘ The interim report on the Use‘ of Jernacular Languages in Educa‘tion

' (,ﬁ/f».C:.B‘j/I.;.62) was more detailed and was also very welcome, It stated that &

meeting of experts wuld be held late in 1951 to consider the question of the use .
of vernacular langwages in education and it would s:em that that meeting would be
primerily concerned with questions arising where there were a large number of | |

- local indigenous dialects. He hoped, however, that due attention would be padd.
to the considerable problem arising in countries where language of wide culture o
existed alongside the language used by the Adminieteritng Authority. | |

. In that connexion, he would recall that the special report »n educetim .
stated that "The assistance of UNESCO would, in particular, be e value :lf, in g
the case of any developed language spoken widely throughout a region containing -
’Non-Self-Governing Territories, information could be obtained from all education i
‘authorities with experience in the matter as to the existence of sufficient toxt
"books and the efficiency of the lrnpgun~e in the varioms branches of scientific
instr;uétiono“ That aspect of the problem seemed t» have esceped attention, "He 7
would note, for example, that in the regional studies contemplated, French Africa
wes treated as a single region, It would seem, however, that very different |
problems occurred in Frenbh North Africa and in French Equatorial Africa where
'theré were a large numbqr of local dialects with no possible currency. The

representative of UNESCO had stated that a st;udy on the use of Arabic was being
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prepared, and it was hoped that that study might be the fi;st step in a very
thorﬂuah examination »f the possible use of Arabic for education in modern sciencm
He hoped thqt the UNESCO representative would be able to elaborate further on his
Organizatlon's plans in that connexion. The importance of the questinn was

~ marked by the statements regarding Morocco and Tunisia to the effect that Arabic
. was taught there as a classical language and was not suitable for the teaching
of seience. It was imperative, that that question of‘wide political imgprtance
be approached from the point of view of tesching techniques and practical policy

if it was not to remsin a bitter subject of political controversy.

Mr. PEACHEY (fustralia) wished to add to the information given at the
Committes's first session by the Director of Education in Papua and New Guinea,
Mr, Groves. Mr. Groves had referred to the estoblishment of Area Education
Centres, where education officers with training in social anthropology and
"linguistics.had been instailed. It would be for the offiser in charge of the
Centre to find ways to work out the syllabus and to serve the educational and
- varied needs of the people of the area, Teaching the people to read and write
wbuld be only -ne aspect of the programme, which, it was hoped, would touch mm

practically every. facet of their existence.
Lo {

More information was availsble on the activitles cf the two Area Education

Centres in Fapua and he would circulate Mr. Groves's remort to members.

, "_ He would, however, mention that interim progress rcports were availéble,
',ﬁhich indicated the ctonsiderable effectiveness of the work undertaken. The
principles underlying that work were three-fold! fifst, the activities of the
' Centfe should be directed to answer the needs and aspirations cf the population;
sécondly, a clearly defined arva should bo chosen having a common culture and |
‘common language groups; thirdly, the people of the arga‘shculd‘participate fully

‘iin the work of the Centre and assume a large measure of responsibility for it.

_ With reference to the question »f full participation by the indigencus
inhebitaits in the formul tion and administration »f educatlonal policy, he stnted
that under the Papua and New Guinea ‘dministration Act, 1950, provision was made
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for the?estahl;shment of Native Village Counclls in selected areas. Sumej&t‘
~ those Councils had alrsady been established to teach thé indigenous inhabiténts_

to manage certain aspects of local affairs. Broadly speaking, their relatiocn-
- ship with the Department of Education was advisory, =nd they assumsd aome of the

financial burden for education. ‘ In one particular case, for instance, the

‘Council had assumed resnonsibility for re-building certain villege higher schools,
including the teachers! quarters, and for the payment of native teachera' salariea.'»f

Egch Council established under the Native Village Counecil's Ordinince was
encouraged to vote part of its annual revenue for educational purposes in its
area; the details of the appropriations so voted were worked out with the , ;
'District Zducation Officer, . The general aim was that Councils should aseumelaa.;53_;

" large a share of the financial resﬁcnsibility for'providing and maintaining |
village higher schools or area achools as their resources would permit. The r"J
assumption of complete or partial financisl responsibility for schools, however,
in no way interfered with the Despertment of Education's control over schools, so :¢ 
that general standards and a uniform administration were maintained, He pointed i\X{
out that the Councils were nbt made responsible for tﬁe salaries or quarters of kff
European education officere, those being found by the Administering Autherity, A;“;;i
Where the salaries of native teachers were the accepted responsibility of the .

vCouncil, on the other hand, they were pald directly by the Council, and the

case with Europeans.

Where the Department of Education decided t. transfer or dismiss a teaoher"',_
pedd by the Council, the District Education Officer would inform the Council andyu'
the Council's views would be forwarded to the Department of Education. '

~+ In reply to the Philippines representative's enquiry as to the distribqtidnfka
‘of the special report on education, he would observe that copies of the special
report Lad been made avallable to the Director of Educatlion in Papua and ﬁew | E
Guinea who had circulated them to the educetion officers in the Tqrritofy. Th@ -
special rep~rt hod alco been brought to the attention of the Cammonwealth OfficaH\,*?
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of Education, and copies had been given to the ;ustralian Schnol ot Pacific

Ldministrati-n which trained officers for service in the Australian External

 Territories, The special report was considered to be a valuable document,

important‘both in itself and because it contained in concise form the views of a
number of experts and drew on the wide éxperience found in Non~Self-Governing

Territories and other areas of the world., In addition to that, he pointed out.
that, as a member »f the United Natlons, Australia adhered to the principles of

;“the Charter, and consequenply to that of developing education in Papua as rapidly

- as possible,

That the rate of that development had increased in recent yeafs was to be

- geén from the fact that while expenditure sn education in Papua during 1947-1948
 had amounted to some £71,000, it had increased to ca. £110,000 in 1948-49 and to
~ £162,000 in 1949-50. |

Australia being a member of UNZSCO, his Government'naturélly co-operated with

. it, and the findings of its experts and the experience of its members were made

ﬁzévailable to the Office of Zducation in Papua and received wide distributicn,
~ He wished also to assure the UNESCO representative that the educatibn officers in

f?apua would be very much interested in the documents which his Organizatio-n had

7fcircglated and particularly in those concerning the use of vernacular languagea

- in edueatinn ond on measures to suppress illiteracy. He himself would not com=

4¢im*ﬁt on those documents but might wish t» refer tc them at the Committee's next

'  1session after they had bpen considered by the appropriate educati cnal experts.

Mr, MATHIESON (United Kingdom) thanked the representative af UNESCO for"

';ﬁ'his statement at the previous meeting which had clearly demonstrated the 1nterest‘

land competence of UNESCO in the important field of education, With regard to
B the documents submitted by that Organization, he would only comment on that con- |

. cerning the use of vernacular languages in education (4/AC.35/L.62), The only

criticism; conveyed to him by experts, referred to paragraph 89 of that ‘document
where a classification was made of the uses cof vennécular languages in the Non-

.j'Self~Governing Territories. So far as terfitories,under United Kiﬁgddm

1
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.ac_!ministration} were concerned, he pointed cut that they might all be grouped
& w‘ithin the first classification of vernacular languages used as a bridge to an
official second language. Apart from that one minnr critiecism, he cwmsidered

the document to be a very valuable review =f the problem,

Replying to the questions put to the Administering Muthcrities by the
Beyptian 'md Philippines representatives with regord to the action taken by them'
on the special repert 'n edueatinn, he stated thot ﬁhat report had been laid
p before” the Secretary »f State's .Q’advis')ry Committee -n Educati~n, which had cm- ‘
sidered it and. found thot it agreed in very largs mezsure with its own policy
“towards van—Self-Goverhing Territorics, When policy directives were bein;.rl
framed for -the guidance of N:?n—Sslf-Governing Terriforiés, appropriate account

-was taken of the special report. .

To the Brazilian rcprésentat,ive who had expressed surprise that no g
Administering futhority had requested the assistanée of UNZSCO in the, eradicatiavn_" o
of illiteracy, he would point cut that in paragraph 4 of document :L/AC,BS/'L.'63',",‘_
it was stated that eleven associnted prnjects had been underteken in Non-Self-

_Governing Territories, : el

The,Philippi}xes représent2tive had raised the question of the associate e
membership of Non-Self-Governing Territories in UNESCO, Tha.t Organizaticn weli |
knew the desire of the United King{ifnm. Government to promote such membership. e
Ms Government was extremely anxious to collaborate with UNZSCO, but he would
leave it t~ the Orgénization to say how it £.1t such collaboration could be made : i |

,mere intimate.

Mr, CALDERON PUIG (Mexicv), expressing apprecistion of the briliiant :
‘exfmsé sffered by the representative >f UNZSCO at thé previous meeting,
emphasized the Unport,ance'attached by the Mexican Government to education,: In
view :w.f the large Indian populetinon in Mexico specinl efforts had been made t~ -
tncourage the use >f vernacular languéges , preserve native culture and instii
“eonfidence int> the indigencus population, so that later they c¢ould be taught

L)

what European culture cc-ﬁld bring t~ them,

{




. A/AC.35/sH, =3 B
o page 16 |

Cultural missions composed of teachers, doctors, nurses and veterinary
surgeons had been sent to the various parts of MEchO not only “o teach the
‘inhabitants to read and write, but also to advise them on agricultural techniqpep
- and health questions. Those missions had proved a great success, and he felt
- -that the same idea could be applied on'an international scale, and that the
experience acquired by Mexico could be used in Non-Self-Governing Territories,

- He believed that the greatest contribution had been rendered to world

- education by Mexico throug . the services of the present Director of the United
,;,1Na£iOns Educational, Scientific and Cultural Organization, who, when Mexican
"f7Minister of Education, had helped to reduce illiteracy in his country. The
~ 1‘Iﬁ'l."‘e;w:‘io:::m delegation had heard with great pleasure the, statements by representatrwn‘

s of the Administering huthorities that their countrices would continuc to co-operate

?f,.wlth UNESCO in order to bring education to the 1nhab1tants of the Non«Self—

ff_GOVerning Territorics.

o Mr. PIGNON (France) said that, as the Philippines representative had
f;fsbated,‘a distinction must be made between those territories in which a largih
‘  number of dialects were spoken and thosc where the languages could easily be used

._;f;éuinstruments for spreading culture. He would not refer to the first-mentioned

zufterritories which, in the. areas under French administration, included most of

Mi‘troploal africa, as the problem was well-known and was being dealt with by UNESCO.

~‘Vf."",":vaen in those territorics, howcver, the policy of the French Governmerit had ‘been

" based on practical considerations. It had reached the conclu31on that in most
;['cases education in the vernacular would handicap the pupil in futurc life as it.
' would prevent him from taking up higher studies; certain experiments made in

; that connexion in French Togoland had becen unsuccessful.

g In‘Madagascar and the North African territories the vernacular had always
" been'used at all stages of education, and in Indo-China, ot the time when the
w__: French Government was rospongible for that Territory, pupils had been allowed to
{  offer’the;r mother tongue as one of the languages requlred in examinations.,, |

Vd
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In Tunisia and Koroceo , arablc and French were :’wug;ht in the Franco-.rab
gchools and in the Moslem schools instruction at all levels was :iven entirely in
arabic.  Pupils from Frenco-arab schools had suceessfully competed in examina- -
tions passed entirely in arabic and they _enerally obtained better rosults than

pupils from Moslem schools,

Mr. GERIG (United States of america) thanked the Fhilippines represen-

tative for his kind reference to the use which the United Stutes Government had

mde in the Virgin Isle nds .of the Com.ittee's speciasl report on cducation. =&

survey of cducation in those islunds, based on the work done by the Corh.a.ttee. at |

its previous session, had been made availuble to the 3ecretariut and to nerbers of

the Soruiittee, He felt thut perhips other countries und particulurly the Admine
isterin_ Authorities ni ht find it worthwhile to see to whut extent the principl‘c{s |
adumbrated in that report could be applied in similar circunstunces in the terri- i
tories under their adiministration. He was ;lad to h.ar from the United Kingdom
representative thut cducationul advisors in the Colonicl Office hud also mude poed .

use of the report, -

Referrin; to wwdical educution, he deseribed briefly the wgrecment which had-ﬂj—--ff
been entercd into by his“Govermment with jhe United Kincdon Governuent in connexion \
with the Centrul Medical 3chool at Suva, Fiji., There had formerly been 2 navy

nedicyl

n GQuem, but when the United Stoatus Depo
token over from the Navy Depurtuent, the fucilities of the nuvy nedicul centre had |
been transferred to the Govermnent of Guani,  Subssguently, under the ugreer.a,érit ;
with the British authoritics, the mediccl und dentzl students who had been studying
4t the Guan mtedical centre had been trunsferrced to Fiji to continuc their nedical .
cducation. Such co-operation made it possible to heve training und cguipacnt
tvailible in o regiomnl centre, und his Governuent creatly appreciuted the wa};" in o
which thut experiment was succeeding, |
Referring to the Mexican représentutive's stute wwnt, he wished to cxpress his
Covernment's and delegution's apprecistion of the work bein; dono in Mexico in the
field of cducution. The nethods us.d and uchricncu gained Ly the hexican Goverie

nent in educating the indisenous inhcbitunts wure deseribed on peges 5 end 6 of a

-
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fffdocument entltled "Review'of Mexlcan Experlence in using the Mbther Tongue as a
~ Medium of Education® (1/835), similar experiments had been made ifn certain
L;;tarritoriesrpnder French administration, but the results had not been as positive

fﬁﬂas’ih the case of Mexico,

. -
. -«

: - while the conclusions to be drawn from the various experimenta made in teache g
ffling the indigenous inhabitants of various territories ‘were not yet such-that all . -
;jleducatlonal experts would be able to agree with them, they nevertheless formed part
¥ 70f a.pool of documentary material and practical experience which should be avalLMﬂe
ﬁfto all who had responsibilities in that field" and to other countries faced with |
;the samc world-wide problcms.

| dMr, MY CRANS (Belgium) said that the fact the Belgian Government had not
Tasked UNuoCO to send experts to the territories under its administration to help to
fsdlve educational problems, did not mean it took no interest in the Organization's
fwork On the contrary, educational experts in the Belglan Ministry of Colonies
;and the administrative scrvices of the Belgian Congo and Ruanda Urundi followed
;UNE&CO'S work very closely

i Referring to the United States representative's remarks regarding the educa= -
'tional experiment carried out by the Mexican Governm he said that educationists .
ﬂallﬁover the world had studied the results of that experimeni and that Belgian

xpgrtsvwere always ready to profit from the experience gained by ather countries.

£1  Aé for the special report on education mcntioned{by cértaln mambefs, he felé
;Qfsure ‘that the conclusions reached in it were shared by all those interested in the
"ﬁproblems of cducation and cmphasized that the policy adopted by the Belgian Govern-
3yfmynt was very similar to that advocated thercin.'

AT Mr, PANT (India) said that he had read with great interest the various
; {documcnts preparcd by the Secretaridt and the papers distributed to the Comuittee
‘“‘by UNESCO, and associated himself with previous speakers who had paid a tribute to
j 5thu Lxcellent Speech made by the UN i3C0° representative at the previous meeting, |

| 3  t fHe was glad to note from the various documents swimitted that greater educa-
 tional facilitics were being provided in the Non-uelf-Governing Territories but

s
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| wished to poinﬁ out the disparity éxisting ‘between the number of' pupils attending_» o
- primary schools and thoso attending secondary schools and schools of higher learn=
ing, That disparity could only be due to one of two things; either no provisiozi_‘ R
sxisted for higher education or the type of higher education offered did not -
At%x*act the indigenous inhabitants, ~Quoting figures given on page 32 and subse-;j"
quent pages of document A/nC.35/L .47, which showed the small numbers of pupiis-
at‘oénd.ing' schools of higher education in Madagascar, Tunisia and the Gold Coast, | x
he felt that the Committee should pay serioﬁs attention to the problem of low | - .
lvschool enrolmeht, and he 'urged the administering Authorities' to give urgent con-
sideration to the provision of such education since he feared that some pupils "

night relapse into illiteracy,

The representative of the Philippines had drawn attention to the admiraﬁle,:" |
programme initiated by the United States Authority in the Virgin Islands, rcfcrréd‘
to on page 15 of document 4/iC.35/L. L7, and he wished to congrdtulate the Adminiat-
ering Authority on the¢ magnificent work it had done., He thought that members of
the Committee should fecl proud that their efforts and time were not being wastevd,’;
‘end that all their work and that of UNsSCU was recciving attcntlon from the i

idmini stering Authoritics, : - e e

He then referred to the great educational work done by missio.naries' who had i
‘not spared themseive,s in their efforts to instf'uct the indigenous inhabi_t»ants.‘ |
4ll the Non-Self-Governing Territories owed a great debt to them and also to th_‘é”
various vol‘untary socivties which were now starting work in many parts of thosé‘, ' | ‘
territories. Those socictics were setting up schools, because the education pro-

vided by the administering .uthorities anl the missionarics was proving inadequatéQ*f

according to his view the objeet of cducation was to create good citizens th |
realized their duties and who were capablc of fulfilling them, It vshould make |
men and women good citizens not only of a group, villige and country, but of the .
world as well, Education could make or unmake a nation, and, in that connexion, |
he rclated a shcrt story from Indn.a's classical e¢pic, the Mahabharata, to illus~-
‘trate that the wrong approach to educat.lon could lead to warfare and terrlblo
- catastrophes,
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| The education of the’ 1ndigenous inhabltants of the annﬁelf-Governing Terri=
‘]ﬂ tories should not be reecarded as a sort of by-proﬂact of the economic and cormoreja)
:fjfdevelqpnent of the under-developed countries. He referred in that connexion te
5}[¥thé educational programmes instituted by the British East India Company which had
;ff[ﬁéedad'clerks and had trained an untold number of men to become clerks and to have

‘ ffa clerk's mentallty.

L Referrlng to the statement by the Netherlands reprosentative that education
; 77and culture were strongly related, he pointed out that one of the purposes of
. education was not just to teach people to read and write, but to help them to

:'BeCOmL members of a new society. A systom of cducation should be created which

would long remain an inspiration to thc people of the an-bclf»Governing‘Torri-

i tor1~s, and all the folklore, mythology, philosophy and art of those peoples must
i b¢,takcn into account, The peoples of the. Non-Self-Governing Territories must
f:h@ﬁ‘acguire cheap imitatibns of western culture, He was glad that meny of the
}fAdministering Authorities had vaken up the problem of education and culture,

YIV\4'UNEdCO could carry out verr important work in the field of education for
inworld citizenship by imparting to the peoples of Non-Self-Governing Territorios a
*knnW1edge of their responsibilities and duties towards the world at large. He
irjhoped the idministering Authcrities would take the greatest possible advantage of 0
»”ﬁschclarships offered by UNISCO and so enable peoples of the Non—Self—Governing

A.,,m,._.._._ P . o P e momae an
~Ter iiorlca to see the world.

e -He then briefly described the scholarship systum instituted by India which
ﬁfgenablcd an interchaihige of students to takc place and a bond to be established
?;;betwocn friendly peoples. :

) Seclusion in any form was not good for the development of the personality of :
gutpeoples who had to learn to shoulder the burden of world citizenship, and he
: ’dep1ored the existunce of sectlonalism in schools, in particular in secondzxy

~ schools in Non-Self-Governing Territories set aside for peoples of gertain races,
[ 1créeds or colour., He was glad that in some of the territorics under French
,;‘administfatlon an 2fiort was belng made to do ¢ ay with that type of educational
'itﬁystem,
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" Refer ring to the cost of education, vhich was constantly increesing, he -
described an experiment in "basic educationt, ‘that was to say, education through
crafts, which was being underisken by the Indiesa Covermment and which might be
adopted in the Non-Self-Governing Territories. That experiment wes saving his ‘
Government millions cf rupees annually, and he would be glad to provide documentery* :

material giving more details oy the experiment if any Adni:lniatering Authority |
vished to receive it., People Ifrom the Nor-seif-Governing Territories and
representatives of the Mministering Authorities night also wlsh to go to India
and see for themselves how the experimen: worked.

With regard to teaching in the vernicular lenguage, he felt that a certain
distinction should be drawn between areai where the vernacular was & developed and
highly civilized language e.nd those wher: no vernacular existed. Just as music, 1 \\

folklore and art were part of the soul of a people so was their language; great" e
care should be taken not to kill that 2 unguage , for, if that heppened, the people _
might be killed as well, He stresszd thau offorts should be mede to develop the o
undeveloped languages and called attention to the various views expreesed by J

enthropologists and raychologists on the question.

Emphasizing thz need for people to know more than one language, he was glad’ : "f
that the question of education in the Nonw=Self-Governing Tarritories was reeeivﬁ.ngwi._
the attention it deserved from the Administering Authorities.

Mr. ROCQUE da MOTTA (Brazil), referring to his previous statement and tey ; %[/
" the remarks of the United Kingdom representative, pointed out that he had based hin
eomments on the conclusions reached on page 7 of document A/AC.35/L.63. He had =
wished merely to make an objective comment end not to raise any controversy on a
macter which was receiving the Committee's attention.

Mr, MATHIESON (United Kingdom) hoped that his observations had not b_een
taken. as indicating that he wished to emberk on a controversy. He had felt that
the Brazilian ropresentative had perheps euégeeted that steps should bs taken in a
fleld where nothing had as yet becn done. He emphasised that the United Kingdom
Government was following up the suggestions mede by UNESCO, ’




ﬁéferring to higher education in Non—Self-Governing Territorics, he suggeated‘t
that the Secrotary-Gonoral's represcntative might be able to sonfirm that the |
~figures given related to higher education undertaken in the Territories themselves
,  by the pecple of that area, and did not include a large number of scholarships |
:‘auarded for study outside those territories. Mony students, for instance from
'f‘the>Gold Coast, went to the United Kingdom and other places to receive higher
f;,éducation which was at present available only on a limited scale in theéir ocwn
”r?countries. Higher educational facllitles were; however, being rapidly developed .
in the Non-Selquoverning Territories.

, Mr ., BENSON (Representntive of the SecretaryaGenernl), said that the
figurcs supplied by the Secretariat were those for students receiving higher
education within the Gold Coast. At the time tho Sccretariat's report was
prepared figures relating to students studying outside the Non-Self-Governing
Territnries were not available. In 1950, however, there had been 507 such studmﬂs,
atudying in the United Kingdom,

, - Mr, FERNIG (United Nations Educational, Scientific and Cultural
Qrganizatinn), speaking at the invitation of the Chairman, asked leave to reply to
varinus obgervations offered by representatives.

" Two cbvicus shortcnmings in the short paper submitted By UNESCO on measures
fnr ‘suppressing illiteracy (A/AC.35/L.63) had been pointed out. The Egyptian
;.representative hae . *"erred to the lack of statistics., Actually certalr
‘? §£atistics had been prepared, but it had then been decided that they were not
-;aufficiently definite. The experts! conference which was to be held in Paris in
. November 1951, and tc which he had roferred st the preceding meeting would

! endeavour to give o definition of llteracy and devise methods of computing
- statistics. : -
‘_ - The cnntradictinn contained in the report was possibly due to the fact that :
‘the crnclusions set cut on poge 7 (4/AC.35/L.63) had been written before the

~ preceding text. It was incorrect to state that no specific request for ,
f:aasistance in campaigns agoinst illitcracy in NoneSelf-Governing Territories hod




A/AG.35/SR.42

- XN 0

A

been received by UNESCO from any Administering Authoriﬁy. In point of fécb,’ﬁWD“ .
.specific requests had been received and action had already been taken upon one.
A consultant from UNESCO was already im Jamaica, helping in the literacy campaign.

As for the question nf the vernacular lengusges, the Fgyptian and Philippinea »
representatives had both expressed the fear that the meeting vhich would be held
in November 1951 would ooncentrate on minor vernacular langueges and dialects, ‘
«.and olso that it might tend to be superficial. The meeting was intended to gel
te the roots of the matter, and he regretted that he had been unable to submit te
the Committee a detailed agenda together with the studies which would be diecuasada,;
Thers were threc impertant papers to which he would like to refer. One dealt u&th
the project in Egypt and gave all the data on teaching in Arabic. Ancther paper
on the renascence of the Arable language and its use in higher education had baqn_w»
written by & diétinguished authority in Egypt, Zeki Béy, and a third on the'uSe*of  
irabic in science and agriculture had been prepared by the Syrian Mnbassador to
—_— . R
The third and more general point which had been touched upon in the course 0£ ]
dlacussicon was that of the extent to which UNESCO fulfilled its obligations amd:
the nature and closeness of its links with the Non=Self=Governing Territoriea.%4f#¥f
The 11ttle handbooks to which he had referred at the preceding meeting gave =

information on the circumstences cxisting at a particulor moment. There was no
" doubt that the influenna of UNESCO's progremms wag n’l‘aac‘!ﬂv inerenging. l?ggg_rgg_g;.;

N o v

- depended partly on the Non=Self=Governing Territories themselves, partly on the‘ 
Mininistering Authorities, and last bux not least, on the effectivenees of
INESCO's programme s '

UNESCO'B usefulness as o clearing house wag certainly considersble, One ~
quarter of its information went to the Non-Self-Governing Territories, and that '
desplte the fact that the population in those territories was smaller than in othgr;
parts of the world, The report on the experiment in Mexico to vhich the Mexican

representative had referred had been published in three languages, ond it ves
interesting to note that it had been askéd for in five different parts of the
vorld, The United Kingdom Government wished %o distribute it in Africe, the



~ French Government in the French Overseas Territories; requests had alsn come fron
“the Philippines, where it would be used by teachers, and from Burna., . The Teacherg.
v«Uhion of Mexico had also weleomed the report and intended to reprint it. That was
* a very good exomple of the interchange of ideas on education. Interest centred toy
‘ '6h-the basiec education prngrammé in Indic which was one of the most important
’ffdeVéIOpments of the present time,
- The associated projects on a limited basis served to form the strongest link
between UNESGO and the NoneSelf-Governing Territories. It was through them that .
g educators could best use UNESCO's serviéese

G _ There was not very much to report on the subjoet of eonferences, seminars
- end fellowships. Four UNESCO scholarships had been granted to NOn-Self-Governing
A; Terr1t0ries ond work on those lines was being developed.

| Although the principle of ossoclate membership had been approved by UNESCO,
ﬂjit was as yet too early to comment on the matior. '

o Im conclusicn, he thanked the Committee for its appreciation of UNESGCOts work
~and qu the  leadership of the Director-General. UNFSCO constantly tried to get the
 4ob qonb »nd was always at the Committee's disposal, ‘

'The CHAIRMAN ruled the discussion on item 6 closed.

7

INFORMATION ON TECHNICAL ASSISTANCE ACCORDED TO NOP-SELF-GOVERNING TERRITORIES

f&gi' BY THE UNITED NATIONS AND SPECIALIZEL nunwu;no {item 7 of the ogenda)

s '(A/AC.35/L 59)

o The CHAIRMAN asked the representative of the Secretary-General to
iﬁintfoduce the item on technical assistance to Non-Self-Governing Territories.

o Mr, BENSON (Representative of the Seoretary-General) said that although
"k,’fthe report on tochnical assistance in Non=Self-Governing Territories (A/AC.35/L.59)
" was, brief, the Sccretariat regarded it as important in the light of the discussions
';held by the Committee both on economic conditions end on education.

Since 1948 the Committec and the General Assaﬁbly had drawn attention to the
 [va1ue of technical assistance in Nen-Self-Governing Territories, the importance of

'



 M/AC.35/SR.42
. page 25 -

|m1ch‘had‘been reénghized in a resolution adopted by the Eeonomic end Soeial
Council, and at its last session by the General Assembly in resolution 444(V).

The report dealt first with the question of fellowships and scholarshipa, and

- ng was stated in paragraph 4. the Seerstary-General had in October 1950 informed

the Administering Authorities that he would welsome applicatione from students in
~ the Non=Self-Governing Territories. The fellowships programme had already been

begun, although on & small scale, Apart from the fnuf'scholqrships granted by
UNESCO, eighteen scholarships had been awerded during the past year and the
number would, it was hoped, scon be substantially incrensed,

| Less advance had been made in other aspects of technical assistance, but he
~ would draw the Committee's attention to the agreement negotiated between the
‘United Natlons and the United Kingdom Government for the provision of technicalj

assistance to Trust and Non-Self-Governing Territories (Annex I to A/AC.BS/L.591[~f
as well as to the note addressed to the Seeretary-General on 12 June 1951 by the ffl
United States delegotion and advising him that the United States Government hadgl*f

recently granted over 38,000 dollars for the vocational school in Puerto Rico
- for the purpose of furthering the vecational’ training of inhabitants of the

British, French and Netherlands territories in the Coribbean area. (4nnex III tna.wu

LIAC.35/1,29) .

Ihe meeting rose at 5,10 p.m.
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