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RegreeéptatiVes of ﬁyecialized.AgengieQ:

 Mr. METALL ‘Internetional Labour Orgenisntion (ILQ)
Mr, PAVLEY Food and Agriculture Organizoticn (FAO)
Mr, DESTOMBES United Natione Educational, Sclentlific

and Cultursl OrganiZation (UNES CU)

Secretoriat:

Mr. HOO " Aseistant Secretery-Genersl in charge
' ‘¢of' the Depsrtment of Trusteeship and
Information from lon-Self-.Governing

. Territories

Mr..BENSON - .+ ' Secretery of the Committee

ETUCATION IN NON.SELF GOVERNING TERHITURITS; * THE SECRETARY-GENFERAL'S ANALYSIS
OF INFORMATION AND. RFPORTS OF 'THE'SPRCTALIZED AGENCIFS: '(») -BRADICATION OF
ILLITERACY (A/AC.35/L.11, A/AC, 1,/L ll/Add 1, A/AC, 3R/L 15); (b) LANGUAGH OF
INSTRUCTION (A/AC.35/L.15)

1. The CHAIRMAN culled upon the rovresdntotive of the United Notioms
Educational, Scientific and Cultural Oprgenizetion (UNESCO), -

2, Mr, DESTOMBES (United Netions Educstionsl, Scientific and Cultural
Orgsnizetion) recalled that under the vrovisions of the resolution sdonted by thé
General Assembly on 2 December 1940, UNESCU hod been asked to undertake certaini
‘studies on the ersdication of jlliteracy and the use of indigenous languages in
: instruétion. The Executive Board of.UNESCO had examined the resolu%ion at ite
19th session end had instructed the Director- Gnnerallin colléboratigq with &
large number of Member States te make & preliminary study of the scope &nd
Procedure of the surveys wh*ch wonld have to be undertsken 1n order tw implement
the General Assembly's resclution, and to report kis findinge.
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34ﬁ ‘ :f’ Aftép exemining o ‘avaré reporte, Yo before the Cotimittee ne
documerits A/AC 35/L.15 £ad A/AC. 35/L.J.6 ‘tdgether with s “hoport dh-the activities
of UNESCO in the Non~Sexf-Governing Territorieej “thie Genéral Colifererice of UNESCO
et 1ts Bth eeeelon had edopted & vesolution ingtructing the Director-General to
undertake an overuall study of the queetion of indigenoue or national languages
'of native peoples a8 vehicles of xnetruction, and to comiminidate annually to -

the United Nations an account of how Member Stétes 'hed applied.theﬂmethcde
edVocatea by UNESCO in combatting illiteracv. N AR
be In pursuance of that reeolution & conference of experts was to meet -
at Paris'in 1951 to etudy and re,ort on the probleme submitted to it., The
conference would consist of three working groupe, one to study the use of
vernacular or netionel lenguages and’ the uee of & second’ language for teaching
purposes, auother ‘to etudy the flght ageinet illiteracy, and a third to study
the peychological and eocial eepecte of bilingualism and multllingudliem 1n
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education.

5. " "With reaard to the question of verhacule:?? he' poi’ntea out thet' differdnt
conditione prevailed 1n eech territory, it would therefore be neceseary to” study
the eiﬁuetion in each territcry cerefully so that in every chse the decision o
teken cculd be in accordance wzth the interests of tHe population.' the" experts -
would be unable to take euch & decifion without a prel¢minary gtudy of the  *
.linguietic, educationel finencial, psychologicel ecciel and politicel Faictors
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_of the prcblem.'
6. ; When the deciszon had been mede, certain problems would sti1l rematn "

to be eettled before it cculd be carried out. Unwrltten 1enguagee would' have to
'be ccdified, the problem of the second languege ‘would have to be. eclVea teaching
material would have tc be prepared an&, 1f the educetiol was given “in’ the A
1ndigenous lenguage, text book's’ would haVe to be produced and teechers treinedat;;

‘-Il . K ,‘4.. '«' * N
. T o et

/i. He recalled,
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T He recalled that UMESCO had already Syualed in the past the problem of
the language in which fundamental eduoation should be given.“ In l9h7 it had.
convened.. a meeting of experts who hed been inVited to draft some recommondations
on the way in which UNESCO could help to solve the problem. The experts had,
proposed that a permement exhibition of material used. throughout the world in

the field of education should be organized at UHESCO Headquarters, that a permanent
group of language experts should be set up to advise by correspondence or et

- meetinge all States or organizations desirous of recelving practical help im

that fleld, and, finally, that arrsugements should be made for the internationsl
exchange of persounel required to carry ont. the experiments in thevver;ous
countries. Also in 1947 UNESCO had held_alregional<study conference at, |

Nanking on fundamental education, end the experts had. all acknowledged thet
vherever poseible the language of inefrunﬁion should be the mother tonnue.

8. . UNESCO hed been obliged to abandon the study of the question. Following
. upon the General Assembly resolution it hud decided to take up the matter again

in 1951 and, in the meanﬁime, a’ few puhlioations would be prepared for the use

of Member States. : . _
9. . UNESCO envieaged two stages 1n the struggle against illiteracy, first

it was neoessary'that every child ghould attend school long enough to learn to )
read and write, so that after leaving gchool he would. be able to continne his
studies; 1t wes. then egsential to underteke an intensive campaign against |
11literacy in all countries where 1t was to be found. Before undertaking eny
campalgn, however, a statistical survey should be made of the scope of the problem.
Such statistics were difficult to compile end were still, therefore, :lnc -plete;‘. B

'T"hn data _cn-v-wam'ﬂv nmﬂTn‘h‘ln nn!mn’wnpﬂ nnn..#'l’l{'l-ﬁvntn ﬂnmx'lg_tj_g_ "m 4d nM‘ 'H'['e'r' nte
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'inhabitants able to.read and write, 1t was not poeSlble to obtain precise
laformation with regard to their degree of culture.

¢ /10. The guestion
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10, The qaésticn of a defiﬁiﬁi;h 8t illiteracy was one of the most ihportant
problems still imsolved. Several definitions.had been promcsed, ‘the latest

Teing the one ilssued after the Seminar held at Mysore the yrevious year; fescrlin,:
to that definition, a person was considered literate mot only 1f he knew how to .
read and write a slmple text without difflcully,-but also if he knew the rudlmants
of arithmetic, 1f he had a Inowledge of the history of his country,. and if ‘he

-was avare of the, place he occhiéd in the community. That definitlon was too
broad and should be simplified, \ o

11, . . -In conzlusion, Mr., Destombes quoted e pessage from the latest report

of UNFSCO according to which that body, in collaboration with the United Netions,
would attempt, through education, "to make men understand that in the world of
today all neooles were nembers of the sams community, end to prepare them to

live in that new. universe. "(l) '

12, . WARD (Unlted Kingdcm) gaid that thm problen of 1lliteracy toild
not be sonarated from other problems.ralsad %J the guestion of education in
general; illiteracy wasvnot an .evil in &ts@lfﬁ Wit sather the symptom of the

evil reéulting from the poverty and iselatlon of sone varts of the world, ' Tt
exlsted in‘NQn-Sélf-querningwTarriﬁories.and.in éaveréignvstates. He wiched
to briﬁg to”the notice of the members of the Speclal Committee: the Informartiocw’
he had feceivgd from the Minister of Zducatlon of & certaln Latin-fmerican

~ country concerming the situation with regard to education In that cowmtrys
The nu&ber of schools wae so limited there that out of 780,00C children of
school age 500,000 could not attend classese 0f those attending schoel, -
approximately 6 ,000 worked wvithout desks,; blackbosrds, and even wilthoit uapé;
Moreover there were only 4,000 school teachers. A great many cowmtries wefa
In a simllar nosition and the problem would be difficult to selve, - : R
13. In eyaminlng and. paying tribute to the Jocuments which the- ' ",
Secretary—@eneral and the UWNESCO Secretariat had submitted to the Comuyitiee, he -
desired to emphasize two noints in particular,

(1) Provisional tremslation,
/1%, He vwished
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., He wished. f;rst of all, to emphaSJQe the need to define Alliteracy.
The task was c@rtalnly not easy, but without such a definition, the figures
collected in the varioua territories. could not te used for any scientific
| comparison, and he hoped that in the near. future UNESCO would be able to provide
& universal definition of 11literacy .

15. ... In the. second place, he sfressed that 1t was not. enough for a; child to

attend school long enough to learn to read and write for him to be classified

afterwvards ags  literate.. He noted in that connexion. tpat during the mobilization

at the béginning of the last war, a number of British citizens had: turned out to -

be illiterate although they had attended school. for nine. years, in accordance with-

- the law on compulsory primery gdugat&en, 'The explanation of that phenemenon vas’
L that learning to read and write was not an end in itself but .only a means ‘of .

e aéquiring education in the broader sense of the word. Having learned to read anq‘
:7ﬁ‘write, 8 child must if he was not ta forget what he had learned, have at his A
f%ixdispoaal tewts -and books which he was able and willing to read.. - : '
;? '16. It wag therefore firat of all a question of increasing. the nuMber of
f&i’texts availdble to the chila. The problem could be greatly simplifisd if -the
i'_?ff;.;:;1_1;:::1‘13@:':' of,;@nguages in which those texts had to be printed conld be reduced, but
ff;fﬁat‘wéa a question whiéh the Committee would examine. at a later stage and he
wf w0u1d not dwell on the point for ﬁhe time heing. s . :
_ f17. Next, it was a guestion of chomsing texts likely to interest the child.
;;;fThe desire to learn was not universal, eud the. first. step towards the. development
ifﬁJof education was to. arouse in children the desire -to be educated: That was the
ﬁ*ﬁpsy¢holog;cal'aspect of the problem and one of the most important.

fzwhereas at present they could stay for fourtepn vears.

/19. New schools

¢

i*ff18. Obviously, the number nf schonls must be increased.- In that field slow -
3‘but steady progress had already been made,.and he gave as an examplé-the children o
- of Nigeria who, in 1932, had only bteen able to gbay at sehool for eight years = . -
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19, New achools dould ne* hoﬁé#er; bl established frithout teaChGLS and

that fact involved a financisl probién of tﬁe Yery highest 1mportance. Althougn
it was universally recognized that members of the teaching profesaion were under-
paid, 1t remained mometheless. trve that the expomses arising out of their )
salaries were always substantial, In the Gold Coast, for example, assamiﬁg'

that there was an adequate number of teachers in the primary schools, the .
salaries pald would come to. 2,250,000 pounde sgterling a year, while the total o
annval revenue of the country was only 12,000,000 pounds sterling. ' _

20q\ In conclusion, he said that the problem had two essential aspect5° f

on the one hand, the fight against 1lliteracy depended upon ah improvement in the
general economic situation; on the other hand; that fight could’ only ve under~ '
teken by taking the human aspsct, the customs of ‘he various Territories, into due
account and by: attempting to develop a deaino Por oouoation in the people them- L
gselves, ' ‘

21. Mr. CALIVER -(United States of m:u-e) sald that the eradication of
11literacy in the Non-Self-Governing Territories was one of the most critical and”
d1fficult problems facing the present- day world. ' That fact emerged clearly fromf
a reading of the document prepared by ‘the Secretariat (A/AC.35/L. 11) ‘in spite of ii
the fact that the data it contained related to less than half of the Non-belf«- -
Governing Territories, A comparable study of the condltlions obtaining in under-?
develcoped countries would show that the prdblcm was not confined to Non-Se11~ﬂvi )
Governing Territories. |
2z, Turning to the causes of illiteracy, he sald that studies conducted 1n_ |
the United States showed that its causes there were similar 6 those found in

the Non-Self—Governing Territories. One cause was 1nadequate ‘achool attendance'
due to the inaccessibility of schools, the sbsence of regulatione concerning
achool attendance, and the loss of the skille~ acquired 1n school from.disuse. .
Other causes, which were not explicitly mentioned in the Secretariat paper, weremo
poor teaching, ihe-absence of - -any. link between school teaching, cn the one hand
and the interests and needs of the pupils on the other, the inadequacy of the .

- teaching material-and the generally rather Tow cultural level of the ﬂamilies

end communities. In former days, anyone able to read and write in his

~ native langusge, was regarded as literate. However, as the world
- progressed, contacts between peoples and communities became more and

Jmore
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more frequent and the eradication of 1111teka¢y iecame more and more essentlal,
particularly in a democretic 0erids In the documen$ which it had prepared, thoe
Secretariat repeatedly called atbention te that ¥Ect and even suggested that the
definition of* illiteracy should be broadened by regarding g8 illiterate not only
a persén unable to read and write but also a person unable to listen, Bpeak
and internret i e., Sne who lacked the essentiel moans of communicating with

his fellow men, - , .

23. . The. féct that millicne of humen beings lacked meane of communicating )
with each sther constituted a very serious ercblem. 1“::'cm the eoint of view of
the individuval, lack cf education increased hils chamces of disease, poverty end ]
| social maladjustment. " From tne point of view of commxnity welfere illiterates. .
constituted an obetacld to nrogrese. They weekened the democracies by exposing . .
~ them “to the influence of non-democrmtic 1deelogies.' The Secretariat paper said
thet edlication wad valuable only in eo far as 1t helped to 1mnrove living. .
The United States deleeation agreed wholehoartedly, It further believed thet as .
fjvlife grew more couplex, the nced for a higher level of education became Iine
creasingly preseing, The develcbment of means of communication gnd transport ‘
 wade the neonlee of the wcrld more and more mebile and interdependent. Although. -
f@ it was unlikely and perheps undesirable thet most of the Non~8elfhcoverning
dfﬂTerritories should becoume ag highly industrialized as the administering powers,
iffthey woilld indvitably fesl theé impact of the wcrld’e tech&ical progress, Thus,
54¥as man“was increasingly'replaced by the machine the processes of nroduction,

. distribution end consumption would become more intricate and would require from .
. everyone greater kncwledge and skill At the nreeent stage In international

. relations; when even the ‘**erate kmew onlJ incumpleuely wnuu nney ougnt to

~kmow; “the futukre of the illiterate raised 8 ‘major problem._ _

Tph, " He' lald stress on the particular importance cf vroviding an apnronriatej
'd;education for adults, in View of the fact that they were daily called upon to
Qd-make decisions on which depended not only their owmn. future but also that of,
. their famildes, thelr nolghbours the Btate to vhich thoy belonged, and the
. entiré World., It was therefore necessary to 1mprove ecucet}cmel proprammes

?f“in sueli # way that the’ ycuth ‘ob today wculd be better prepared for the future
" than the youth of" yesterday had been. But first the adulte nust be gfven proper

o™

[aducation -
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sducation o that they should not thwart the purposes cffthé,sgh001 programmes,
Tha'prbblem-bf 1lliteracy could, of course, be appréaéhed in many ways, denending
upon the Territory lnvolved. The administering powsrs were to be commended

for thelr past and present efforts in the Non-Self;Govéfhiﬁg'T@rritoriés undér
their administration. Nevertheless, However veried the solution might be, they
nust Include certaln elements vhick were common to all'tha "Territories, such as
‘the selection of educational material suitsble for adulte, the special training |
" of teachers in adult education, the training of'ingtructoré for teachers! collezes,
the deVvelopuent of appropriasts methkods and taaﬁmiques; noreover, the attenfion |
of governments, educational authoritlies and the gensral public should be drawn

‘to the importance of the problem and co-operation fostered awmong institutions of
higher learning, yublic and mission schools; smd community agencies. ,
25, . 'The achievoment. of those- aims wpnid'?eqdiré'a sneclel programme vhich =
nost exlsting aducational insti£u$ionﬁ vere not - in a position to caryy through,
That had proved trus in the Unilted Statea,ﬁéd hed ocaused the United States Office
of Fducation, with the Tinanclal support of a pildantihroplc foundetion, to

vork out a épécial nroject on illibérﬂay} et @@@éﬂct had evokgd_wbrldwide
interest and had won high commendati&n'frgm.ﬁﬁmﬁﬂﬂ aificiqis;>so much so that .

one of the staff members responsiblélfor the imglemeﬁtation of the plan had

been invited by UNESCO to go to Haiti the previous year and to India during the
current year, ' . S ‘

26..°  In conclusion, Mr, Caliver stated that while he agréed with the

| representative of the United Kingdom that the problem of illiteracy was meinly

. @n economic problem, 1t was essentlal that some solution should be found in order
to save the world from the dangefs threatening 1t. | - | |

27. Mri GARREAU (France) felt that the Special Committos would nmot succesd
in finding & general solution to the problem of illiteracy in the Non-Self- |

' Governing Territories, As emphasized by the United Kingdom end United States

~ representatives, illiteracy was a practlical nroblem related to the economic and
other conditions exileting in,each beritory énd could wot be solved-separatély.=
© At all eventé, the Committee should aﬁait the results of the exhaustive study
~of the problem to be undextaken by UNESCO before sseking a gensral solution,

/23, The French
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28,  The French delegation was aware.of “the’ fact that’ 1lliteracy was one of ':"
the most eerious problems of worldwide scons. Mdre or less ranld ana ex+0L31Ve
progress had been achisved by the administering nowers raccuting 5O the ecouomlc
conditions existing in. each Territory. Illiterdcy: was more critical in the |
lesa deveJoned Territories vhere schools were scattered over a wide area and
meens of communication inadequate.. - | . -
29, ¢ The Special Committee should thereforé confine itself to examining
‘the particular position of pach Territory and ‘noting thé’ progress aohieved in
the fight against illiteracy as reported in the. excellent’ synon81e prepared by
the Secretarlat RO e Lo o

At the requeet of Mr WARD (United Kingdon) , . supported by Mr. de ARAOZ (Mexlcq)
and Mr, GARREAU (ITance) the Committee decided: toicoutinue the discu551on on
aub-naragraph (§)-Eradication of 1lliteracvu»of item 5 at a later date and in
the meantime to proceed to the considerabion of. submperagraph (b) Language of
instruction. | - S

30. Mr, GERIG (United Statee of Ameriea) wonﬂered whether the Mexican
representative was in a position to provide Anformation’ regarding the exneriments |
undertaken in Mexico for the eradication of 111literacy, '

- 3L Mr. de ARACZ (beiCO) said that his delegation was not yet in possession
-~ of the necessary information but would submit It to the Committee as soon as 1t was‘f
received. , . , :

32,  'Tn rveply to Mr, GARREAU (France); Mr. DESTOMBES (United Nations
Eduoationai Scientific and Cultural Organization) said that UNESCO had not yet
~ recelved the report it had requested firom the Mexican Governuént with respect '
to the meaeures which the latter had talken in combatting illiteracy in Mexico, x

. /33. My, GARRTAU
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33. ‘Mr. GARREAU (France) said that, .according to the informetion
received, the use of the Indian vernacular -as the language of instruction 1n
Mexican primary schools appeaxed to have glven excellent results. He
'wondere&'nevertheless whether the students who completed their primary
studies 'in the vernacular were not later placed at & disadvantage in
comparison with students who had received their education in Spanish. .

The point was whether any purpose would be served in providing education

in a vernacular language, no watter how little it was used. It would be mest
ilfficult to apply that princinle in French Equatorial.’frica, for 1nstwnce,
vhere there were countless different dialects.

3h, Mr. GERIG (United- States o’.f.‘ America) gave soue u.nformat:.on | |

- regarding the method applied by - the United States in the Non-Self-Governlng
'Terrltories ‘under its administration. N . x

35. o In Alaska; English was the language of instruction both.in the
territorial schools and in thase.of the ﬁlaska Natlve Serv1ce. English was
also the’ language used in the miblie 5ahqols of Guam, although the ancient

~ Chamorro “language Was still. spoken by a large number. of the inhdbltants. AIn |
'1900 shortly after the United States took over the admlnistration of Guam,
all children between the ages of 8 and - 14 were required to attend schooJ.

~ linglish was also.the language of 1nstruction in the Hawaiiun Islands.} The
vernacular was taugbt as an optional subdect in the secondary schools and

in a few priuwary schools in agriculiural communities, but it aroused. little f
interest even in the latter. -Inglish had been spoken by the inhabitantsAcf e
the- Havalien Islands before the latter were placed under United States
administration. : '. L ;‘. e .
36. = - English was also the language of'instrucfion iﬁ ﬁhe publicvséﬂools
of Samoa.‘ In the Virgin Islénds, the ‘people sboke English and English ﬁﬁs
the language of instruction in all publie and private schools. In Puérﬁo Ricr7
however, Spanish was the language of instruction. in the. primary and secondary :
schools and -also at the University. English wes optlonml .and as a guide in
the teaching of that language thegﬂnited,Statgs Departmen& of Education had
xub}ished‘a teacher's manual in three volumes. In the frust Territory of the
Pacific Islands, lessons in the primary schools were in the vernacular. The
languages spoken in the islands were Japanese and the native dialect and it
'had proved inmpossible to use English in primary edueation, although it was the

langusge of instruction in the intermediate schools. . /57. In conclusion,
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3 ‘ In conclusion, Mr. Gerdg said. that he was'prepared to place at the E
Secretariat's dlsposal any statistical inforuation it might requlre. ‘ '

--.’
H

"}‘.l‘-" -
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38. ' Mr. WARD (United Kingdam) said that the ‘choieé of ‘the 1anguage of
1nstruetlon in Non-Self-Governiug Territories must be baséd on the following
consideratlonsa_ o . | . ; :
l) The neces&itv of ensuring that the isolated populations of those

Territorzes should have access to world culture. and should’ enJoy the advantage°
of the ﬁain streams, of civillzation; ) : S

| 2) The nece551ty of not depriving them of their own cultural heritago
39. Those two aims were not alwa“3>muﬁually compatible; what could be |
done in one Territory was impassible. in snothed- 'Thé Government of the -
United Klngdom considered hat it wes xmﬁossible to -adopt a uniform pollcy in
the matter. Since 1925, the United kingdom had decided that primary educatlon
in Non«Selquoverning Tsrratoriea should be given in “the vernacular with the '
specific a;m of @nabllng the 1ndigensuﬁ pa@ples to preserve thelr cultural -
’heritage. Later, ingtretion wag: given gt 4 Emglish 80 that the 1ndigencus o
1nhubitants might. have access. to world culture. Thatb: was’ the' golicy adoptedﬁd“j'f
by the Unlted Kingupm in, Non-Self-Governing Terrltories ‘ahd deseribed in an | d
offieial document .published of the British Colonial Office in 1927, entitled .
"The Place of the Vernacular in Tropical:Africa". He ‘quoted an extract from"
the documenw emphasizing the twe points mentioned above. - So far, the method .
had produced very satisfactory- results. At the: ehd of the secondary school

Lugxummc, ,suuuenus who had had tnelr primary schooling i1 the vernacular

vere onl one year behind those who had: studied in English and by the second
year at the university there was no 1onger even that tinme lag.
Lo. - .He was aware of the practiecal difficulties involved in using the
varnacular as the language of instruction. Even in the- 1nﬁerior of each
Non-Self-Governing Territory there was frequentiy & -multitude of dialects'
striv1ng for pradomlnance.‘ It was therefore essential ‘to make a cho;ce between
all the dialects 1in use, and certainly the prineiple of education 1n the
vernacular could not be appiied throughout: o o

' /):l'l@::z'jtt B -
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s D At 8 prev:lous session, the }ngp‘-ian reprasentative, while apnreciatipg |
the efforts made by the. administaring powers to deve lop: e&ucation in the languagc |
of the country, had wondered whe ther the multiplicity of‘ dia lects Within a singu
territory was not an o‘bstacle to national dovelopment.  Mr. Ward realized_ that B )
that danger existed, but as matters stood 1t L 1nevitable. In any case, .

. primery education in the vernacular did not impede a student's university c&ree.r
Finally, the study of the ve:macu lar dialact was not always abandoned wben | _'
passing from educa tion 1n tie 1ndi¢;enous hn@m&ae to education in Engla.sh. C-’-ozr
1nc1igenous 1anguage@ could be mi&emmy é@‘mlﬁg@ed and were of great cultuml
interest. | : ‘ ' , '
b2, " In conclusion, he sa1d tmt rl  the method ac’io'oted by the )
United I{ingdom was not the only one. ppasibla, i‘b had nroduced oxcellent results 3
end had made it possidle to achlave the WQ funﬁamantal aims of all education ir
Non-~Se lf-Governing Tex‘ritories ’ *thmm @i‘ wmmng the cultural heritege of t:he |
'1nd1genouss nhabitants and, of mw&.ﬁ!mg é&)km !\ﬁﬁ% access to world culture. ‘

43, Mr, GARREAU (Frandé) mm& ﬁ 'ﬁ%m%e nbin'b of view of the French :
delegation on the Quéstion of - the teaohing of indigenous languages. In nis
opinion 1t was essential to determine in each cege whether 1t was a question of’ '
real language or of a dialec‘o Spoken by 2 small minority o:f‘ the indirfenous o ‘
| Onulatiov. In all reg:!ons vhere Frence had been faced with a mnguage snoken
by the ma,jovity of the inhabitants attempts had been made to. develop it and to
meke it in'bo a wriuten language with a grammar and a syntax., Formerly y: there
ned ex:unea in. certain territories a grea’o number o:t‘ languages or dialects whicL
it had been and . still was ‘impossible to da'Velop because of th. Ir rudimentary ' |
character and the =mall number of . inha‘bitan'bs who Bpoke them. The French ‘
delsgation’ therefom considered thet if there wes a genuine desire to develon
education in those tez“ritories end to create an elite which Wauld m turn be
- &ble to.take over the education of the rest of the ind.igenous 'oopula'bion ,
education must be glven in enother language which, in the case of territories
tnder French administratlion, was French. In point of fact, the student who had
‘been educeted for four or five years in & mdtmentary indigenous dlalect was at :
a dieadvantage in -comparison with the student who had raceived his nrimary
education in French and was &ble to continue his studies with ease in a

- secondary school end later at 8 university..
[il. He stressed



"A/Ac.35/ua 3
Page 1% .

TR
.

uu; "" . He streeeed the necessity of “training an- 1ntellec'buai elite tn the °
I\Ton-eelf-Goveming Territories end peinted out that Fra.noe had achieved: |
eetiefectory resulte 1n that respeo‘b. He believed thet -only through such:an
elite could the cultural develonment of the" 1ndigenoue populations be ensured:
and the 1oca2L dialecte raised to the status of & sl language. He explained,
i thet connexion, that “the Inetitut Frangois do 1'Afrigue Noire at Dakar - - -
carried out studies of the nrﬂncipal ‘Yesources -and dlalects end codified: the

orthography ’ rammar end eyntax of thoee dialects so as to make them :lnto
written languages. " 'He pointed out that-th Pogoland, both primary and, eecondary‘
education was given in the Ewe len,guage which was epoken by more than a million
of the inhabitants there 3 he added ‘thet thet résult was due to the efforts of. -
the Eve peoyle themeelvee.-.‘ Tr Asinam, ‘the ‘1ntellectual élite of the country haed
‘codi‘fied end develoned 'bhe Annamite ltmguage. ‘Vetnam st1ll possessed a
language history and culture of ite own, " In- Cambodia where there wasg &
genuine language ‘as 'well a8 a very ‘ancient’ Iitareture and culture, ‘the*French
administration had. encouraged the restor&tlon and. development of that language
and culture by nrin'bing tekt books and’ Litérany works which had been. distributes:
in schools throughout the country and by’ ordering +that Cembodien should be taugh '
ag & second language in the eecondary echoole. At Ieos, the vernaculer, which
‘had been in the proeeee of disappearing, ‘hed besn restoreéd, In North Africe,
' the teaching of Arebic wae given a h:lgh place , particularly at the’ UniVereity

of Algiers.’ ' SR : SRR
4‘5.} He made it clear uhet France hed not edooted any vniform policy in the
'*e; hl ;E,‘ uf .,l.uu..l.esvuuuu J.mxguugeu, tub made’ .use of empirical methods which ‘enablie
it to preserve the principal dialecﬁe #nd to trein an ellte capable of ensuring
the cultural development of the' lndigenoue ‘péovles, * Thue , territories which
. had. once 'been backward 'bode,,r nm'bered among thefr indigenous -inhaebitents,
writers, doctore ’ nublic offieiale and even @ Govermor Generdl, Thenks ‘to that
rabional and nraotical system, a large number of Af¥icen dialects would 'become
written lenguages end instruments of eduoatibn. : |

b6, Mr. LOEEZ (Philipnines) wished 0 reply to the highly 1nteresting
etatements of 'bhe United Kingdbm, United States and French representatives. - He
explained that ln ‘the TJ1r1:t.l:lpuines:4 ag’ :ln other territories , ‘therd had been ‘s lar,

/number b

8

v ot



. AfaC33fSRa3
Page 15 T

‘numbher of‘verﬁacular'languageg-which-after being written down in native symbols
had . been trenscribed in the Latin alphiabet following the Spanish colonization.
At!thewbeginninguof~the;20th century, the American administration of the territo» .
-had decided to use only the English language in education and had carried out
that decision strictly, putting up . notices in the schools prohibiting and
penallzing the use of any vernacular lenguage. Neveirtheless, from the :‘outsst o
the‘National Independence Movement, the Philippine people had sought to develop
their local dialects. :Moreover; they had succeeded in .reducing the number of
those dialects, once eighteen, to -only three. - In 1935, they had finally chosen
Tagalog as the national lengusge. At the present time, English remained the .
official language but Tegalog was taught in primary schools. Spanish remained
on the syllabus in secondary schools, Gradually, Tagalog would undoubtedly _
become the official language of the Philippines and English would only be studiec
a8 a second languege. - | T

4. He wondered whether, following the exemple of his own country's histor;
1t might not be possible to encourage the populatlon of Non-Self-Governing
Territories in vhich several vernacular languagee existed side by slde to choose
one of fhose languages which would be taught at the same time as the language of
the administering power.  On another point, it would be useful to know whether
any study had been made of the extent to which the adoption of a particulay
anxiliary lenguage, such as French or English, had had an influence on the pupilys
desire to learn, and on the progress they were able to make in thelr studies, .- '
For example, he wondered whether in the case of the various Territories

el e
VIlT v
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the results had varied according to the langueg- 1sed, -

48, Mr, WARD (United Kingdom) wished to reply to the questions asked by thu
PhilippineJreprasentative, which he found both interesting and discerning.. He
explained that in the Territories under British administration, the administerins -
power had tried for twenty-five years to encourage the indigenous popularion-td' =
choose & common vefnacular from amongs the many dialects that were spoken. The |
work done in that field hed achieved some success, but 1t had also brought about
many lengthy discussions and violent quarrels among the indigenous population,
inter ‘alia in Nigeria. All the efforts of the Europeans to establish &
-sbtandardized end common vernacular hed met with lively opposition from the

indigenous population. /49, As regards
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49, = Ae regards thé Philippine .:ne,pnesentg’b,i;vaz’s.;.sg\goqg;‘qggsgigﬁ,: he.was not
at that stage of the.dlscussion, in a positien tOcdetemmine-to what, exten£ ﬁhe

adoption of an auxiliavy language, such as French or HEnglish, in preference to
a vernaculer lenguege, had any influence on the. schoolchildran 8 desire to, leann
end on the ease with which they pursued their studies... However,.he was. sure tl
a child's progress in his studles depended a great. deal qn:hia wish to 1g§rn,,

50, Mr, GHERIG (United. -States of. Amra,ca) vas vmt in a poaition to renly }
immediately to the questions askad by the Philippine representative, ;but. would t
to given him the  fullest possible.information in the course. of. the dlscussion oi'
that item of the agenda.

T . P Lo
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