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I .  ARTICLE 13. RIGHT TO EDUCATION

A. P r in c ip a l le g is la t io n

1. The r ig h t  to  education i s  proclaimed in  the C onstitu tion  o f  the Portuguese 
Republic o f  2 A p r il 1976 and la id  down as a genera l p r in c ip le  in  the re levan t 
a r t ic le s ,  which read as fo llo w s :

"Education and cu ltu re 

(A r t ic le  73)

"1. Everyone s h a ll have the r igh t to  education and cu ltu re .

"2. The S tate sh a ll promote the dem ocratization  o f  education and the 
con d itions in  which both schooling and other forms o f  learn ing can 
con tribu te  to  the development o f  the p erson a lity  and the advancement o f  
the democratic and s o c ia l is t  s o c ie ty .

"3. The S tate sh a ll endeavour to  dem ocratize cu ltu re  by encouraging and
guaranteeing access fo r  a l l  c i t iz e n s ,  p a r t ic u la r ly  the workers, to  the 
enjoyment o f  cu ltu re  and c u ltu ra l c rea tion  through lo c a l popular 
organ iza tion s, cu ltu ra l and rec rea tion a l a ssoc ia tion s , the media and 
other appropriate channels.

"Education

(A r t ic le  74)

"1. The S tate sh a ll recogn ize and safeguard the r ig h t  o f  a l l  c it iz e n s  to  
education and to  eq u a lity  o f  opportunity in  schooling.

"2. The S ta te  sh a ll reform  education so as to  e lim in a te  i t s  tendency to  
perpetuate the s o c ia l d iv is io n  o f  labour.

"3. I t  s h a ll be incumbent on the S ta te , in  implementing i t s  educational 
p o lic y , to :

" (a )  Provide compulsory and fr e e  un iversa l basic education;

" (b) Estab lish  a pu b lic  system o f  pre-school education;

" (c ) Provide l i f e - lo n g  education and e lim in a te  i l l i t e r a c y ;

" (d) Guarantee access fo r  a l l  c i t iz e n s ,  according to  th e ir  a b i l i t y ,  t o
the h ighest le v e ls  o f  s c ie n t i f ic  research and a r t i s t i c  c rea t io n ;

" (e ) Introduce gradua lly  fr e e  education a t a l l  le v e ls ;

" ( f ) Co-ordinate education w ith productive and s o c ia l a c t iv i t i e s ;

/ ..



" (q )  Promote the tra in in g  o f  s c ie n t i f i c  and tech n ica l personnel o f  
w ork ing-class o r ig in . "

2. With regard to  both public and p r iv a te  education, the C onstitu tion  o f  the 
Portuguese Republic recogn izes the ro le  o f  the S ta te  in  develop ing education a t a l l  
le v e ls .  A r t ic le  75 o f  the C onstitu tion  s ta te s ;

"1. The S tate sh a ll e s ta b lish  a network o f  o f f i c i a l  educational in s t itu t io n s  
to  meet the needs o f  the e n t ir e  population.

"2. The S tate sh a ll supervise p r iva te  education , which i s  complementary to  
pub lic  education ."

B. Measures taken

3. The r ig h t  to  education, which is  la id  down in  the Basic Law o f  Portu ga l, has 
been a c en tra l concern in  the plans fo r  reform  o f  the educational system submitted 
in  recent years and a matter to  which a tten tion  has co n s is ten tly  been devoted in  
the programmes es tab lish ed  by successive Governments.

4. In fo llow -u p  to  the educational p o lic y  o f  the two preceding Governments, the 
present Government in tends, in  accordance with i t s  prograiome, to  guarantee f u l l  
enjoyment o f  the r ig h t  to  education and voca tion a l tra in in g , on the basis  o f  the 
p r in c ip le  o f  eq u a lity  o f  opportunity and tak ing account, in  p a r t ic u la r , o f the 
requirements o f  the most disadvantaged segments o f  the population (ru ra l areas and 
urban and suburban agglomerations) .

5. The c h ie f  aims o f  the educational system la id  down in  the programme o f  the 
Government are to ;

(a ) Ensure that a l l  c it iz e n s  have the opportunity to  develop  th e ir  
p e rson a lity  fu l l y ;

(b) Prepare young people adequately fo r  th e ir  working l i f e  by provid ing  them 
with the appropriate to o ls  fo r  exerc is in g  the occupations to  which they are best 
su ited , in  terms o f  th e ir  in te re s ts  and ap titu des;

(c) Enable c it iz e n s  to  en joy the advantages o f the cu ltu ra l and tech n o log ica l 
resources a va ila b le  to  them and to  con tribu te  to  s o c ia l progress;

(d) Make a d e c is iv e  con tribu tion  to  the fonnation and fu rther development o f  
a tt itu d es  conducive to  the understanding o f  the phenomena o f  economic, p o l i t i c a l  
and s o c ia l l i f e ,  by promoting to leran ce  and respect fo r  the v irtu es  o f  a p lu ra lis t  
and democratic s o c ie ty ; and

(e ) Remove any d iscrim inatory  b a rr ie rs  that might impede the f u l l  development 
o f the in d iv id u a l or be detrim enta l t o  h is  w e lfa re .
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6. The proposals put forward in  th is  programme are pred icated  on the d ra ft  
le g is la t io n  on the bases o f  the educational system drawn up by the s ix th  
con s titu tio n a l Government in  A p r il 1980 and submitted to  the Assembly o f  the 
Republic fo r  con sidera tion . The establishm ent o f  an educational p o lic y  depends on 
adoption o f  that b i l l .

7. Accord ingly;

"The r ig h t  o f  a l l  Portuguese c it iz e n s  to  education s h a ll be recogn ized, 
w ith  a view  to  ensuring, through schooling and other forms o f  lea rn in g , the
development o f  the p erson a lity  o f  the in d iv idu a l and the advancement o f  the
democratic and p lu r a l is t  s o c ie ty "  (Basis I ,  1 ).

8. In the same con text, the goa ls  which the educational system w i l l  pursue are ;

Basis I I ;

" (a )  To promote the f u l l  development o f  the in d iv idu a l through the 
in te g ra l development o f  h is p e rso n a lity , h is character and h is understanding 
o f  s p ir itu a l,  a e s th e t ic , moral and c iv i c  va lues;

" (b) To promote the cu ltu ra l development o f the Portuguese people in  
such a way as to  enable them to  understand contemporary phenomena in  a 
l i f e - lo n g  learn ing  process;

" ( c )  To help  to  preserve and develop the cu ltu ra l h er ita ge  o f  the
Portuguese people and safeguard th e ir  na tion a l id e n t ity ;

" (d ) To encourage the development o f  dem ocratic, f r e e  and open-minded 
thinking in  order to  f a c i l i t a t e  the responsib le exerc ise  o f  freedom and the 
construction  o f  a p lu r a l is t  s o c ie ty ;

" (e) To educate the in d iv id u a l in  such a way as to  enable him to  
ccHitribute to  the advancement o f  s o c ie ty , taking account o f  the in te re s ts , 
a b i l i t i e s  and in c lin a tio n s  o f  each person and fo s te r in g  c re a t iv e  and 
innovative  ta len t in  the c u ltu ra l, s c ie n t i f i c  and a r t i s t i c  f i e ld s ;

" ( f )  TO develop occupational s k i l l s  and to promote sp ec if ic  training  
enabling the ind iv idual to take his r ig h t fu l  place in contemporary society ;

" ( g )  To safeguard the exerc ise  o f the freedom to  learn  and to  teach, as
w e ll as the in a lien ab le  r ig h t  o f  fa m ilie s  to  determine what type o f  education
th e ir  ch ild ren  s h a ll r e c e iv e ."

Basis I I I :

"1 . A l l  Portuguese c it iz e n s  sh a ll have equal r igh ts  regarding access to  the 
b en e fits  to  be derived  from the educational system, on the basis o f equ a lity  
o f  opportun ity.
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2. With a view  to  guaranteeing equ a lity  o f  opportun ity, i t  s h a ll be 

incumbent on the S tate to  adopt measures to ;

" (a) Guarantee conpulsory school attendance by a l l  Portuguese o f  school
age;

" (b ) Promote and support access to  non-compulsory schooling without 
d iscrim in ation  and make pre-school education a va ila b le  to  a l l ;

" ( c )  G ive a second chance to  r e c e iv e  an education to  those who were 
unable to  f u l f i l  the school attendance requirements a t the appropriate time, 
as w e ll as to  those wishing e ith e r  to  pursue th e ir  stud ies a t a more advanced 
le v e l  or to  fu rther themselves p ro fe s s io n a lly  and/or c u ltu ra lly  through the 
educational system .”

Basis IV :

"1 . The educational system s h a ll comprise various standards, le v e ls  and 
sp ec ia liz a t io n s  geared to  a wide range o f  a b i l i t i e s  and in d iv id u a l asp ira tion s  
and to  the various p o s s ib i l i t ie s  fo r  occupational achievement in  an 
in d iv id u a l 's  working l i f e .

"2. This d i f fe r e n t ia t io n  s h a ll however be without p re ju d ice  to  the c r i t e r ia  
o f  un ity and in te r r e la t io n  as key fea tu res  o f  the system, which guarantee the
con tin u ity  and in teg ra tion  o f  the educational process.

"3. I t  sh a ll be incumbent on the S tate to  maintain a pub lic  educational
system that meets the requirements o f  the e n t ir e  population, and the S tate 
sh a ll promote balanced expansion o f  the education provided and safeguard 
educational standards.

"4 . In implementation o f  the p r in c ip le  o f  the freedom o f  education and the 
recogn ized p r io r i t y  r ig h t  o f  parents to  choose the type o f  education th e ir  
ch ild ren  are to  r e c e iv e , the S tate sh a ll support p r iv a te  and co -op era tive  
educational a c t iv i t i e s  to  the exten t that they promote the fundamental goa ls  
o f  the educational system ."

9. As regards the achievement o f  the goa ls  o f  the educational system, a number o f
p r io r i t ie s  have been estab lished  owing to  the vast range o f  e x is t in g  problems.
S p e c if ic a l ly ,  these p r io r i t ie s  are as fo llo w s :

(a) Developing pre-school education and making i t  u n iversa l;

(b) Extending the period  o f  compulsory schooling to  nine years ;

(c) Restructuring secondary education, which is  to  la s t  fo r  a period  o f
three years and cover a number o f  f l e x ib le  f i e ld s  o f  study, geared to  e ith e r
education or voca tion a l tra in in g ;

(d) Developing various types o f  education fo r  the d isab led , w ith 
emphasis on in teg ra tio n ;

/ . . .



(e) Developing in -sch oo l and ou t-o f-s ch oo l voca tion a l tra in in g  
a c t iv i t i e s  w ith a view  to  th e ir  adjustment to  tech n o log ica l advances and to  
changes in  l iv in g  and labour-market con d ition s ;

( f )  Provid ing re tra in in g  in  the con text o f  continuing education;

(g) Developing forms o f  recurrent education;

(h) D iv e rs ify in g  the structure o f  higher education through a continuing 
review  o f  u n ive rs ity  courses o f  study;

( i )  Promoting the increased p a r t ic ip a t io n  o f  adu lts  in  the educational 
process and strengthening the ro le  o f the community in  that process.

10. The achievement o f  these p r io r i t y  g oa ls  w i l l  however requ ire  a c le a r  
id e n t if ic a t io n  o f  educational p o lic y  to o ls .

11. The fo llow in g  are some o f  the educational p o lic y  measures o f  major 
s ign ific a n ce  that the Government plans t o  implement in  the forthcoming years :

(a) Strengthening and expansion o f  planning operations, e ith e r  at the 
l e v e l  o f  s t a f f  tra in in g  or as regards the restru ctu ring  o f  the re levan t 
departments;

(b) Strengthening and development o f  u n ive rs ity  autonomy, w ith emphasis 
on more e f fe c t iv e  in te ra c t io n  where productive a c t iv i t i e s  and the community a t 
la rg e  are concerned;

(c ) Expansion o f  research a c t iv i t i e s ,  p a r t icu la r ly  those l ik e ly  to  
increase endogenous capac ity  fo r  the development o f  technology;

(d) Refinement and expansion o f  eva lu ation  a c t iv i t i e s ,  p a r t icu la r ly  as 
regards the reforms developed in  recent years ;

(e ) In troduction  o f  an in form ation and educational and voca tion a l 
guidance system, tak ing account o f  both in d iv id u a l a sp ira tion s  and the 
requirements o f  s o c ie ty ;

( f )  Restructuring o f  the c en tra l departments responsib le fo r  the 
adm in istration  o f education with a view to  making them more f l e x ib le ;

(g ) Promotion o f  the d ecen tra liza tio n  o f  educational adm in istration  and 
the re g io n a liza t io n  o f  educational a c t i v i t i e s ,  through the strengthening o f 
the r o le  o f  the lo c a l a u th o r it ie s ;

(h) D iv e rs if ic a t io n  o f  educational financing sources and promotion o f  
the e f fe c t iv e  development o f the Local Finance Act, with a view  to  funding tlie 
above-mentioned measures fu l ly ;

E/1982/3/Add.27
English
Page 7

/ . . .



E/1982/3/Add.27
E ngli sh
Page 8

( i )  Greater recogn ition  o f  the value o f  experience and acquired 
knowledge, p a r t ic u la r ly  where the adu lt population is  concerned, w ith a view 
to  ach ieving a b e tte r  balance between form al and non-formal educational 
a c t iv i t i e s )

( j )  Expansion o f  both i n i t i a l  and fu rth er tra in in g  fo r  h ig h e r - le v e l 
teaching s t a f f  and improvement o f  in -s e r v ic e  tra in in g  fo r  e x is t in g  teach ing 
s t a f f ;

(k) Strengthening o f  the dem ocratizing function  o f  school cu rricu la , 
p a r t ic u la r ly  a t the primary and secondary le v e ls ,  and crea tion  o f the 
in s t itu t io n a l conditions requ ired fo r  research a c t i v i t i e s  and curriculum 
develR m en t)

(1) Development o f  methods that are the most f l e x ib le  and the best 
su ited  t o  each p a rticu la r  age group, with emphasis on more p ro f ita b le  use o f  
te ch n o lo g ica lly  advanced teaching a id s ;

(m) DevelRment o f  various types o f  in ternational c o -R e ra t io n ,  
p a rt icu la r ly  as regards the evaluation and tra in ing o f  technicians and 
teaching s t a f f .

C. Right to  primary education

1. Measures taken

12. Basic education in  Portugal con s is ts  o f  s ix  years o f  schoo ling , comprising 
primary education (fou r y e a rs ),  provided t o  ch ild ren  between the ages o f  6 and 10, 
and preparatory education (two y e a r s ) , provided to  ch ild ren  between the ages o f  10 
and 12. Basic education i s  u n iversa l, compulsory and fr e e  (Decree-Law No. 538/79 
o f  31 December 19 79) .

13. Basic education i s  compulsory between the ages o f  6 and 14.

14. Basic education i s  provided:

(a) In public educational in s t itu t io n s  (primary and preparatory ) throughout 
the country;

(b) In t e le v is io n  cen tres, in  the case o f  preparatory educational broadcasts 
(T e lesco la ) )

(c ) In p r iv a te  or co -op era tive  schools;

(d) W ithin the fa m ily , as part o f  the system o f  in d iv id u a l education.

15. To ensure that educational ob lig a tio n s  towards a l l  ch ild ren  are met and that 
a l l  are g iven  an equal opportunity t o  r e a l iz e  th e ir  r ig h t  t o  education, the 
department concerned w ith s o c ia l w e lfa re  fo r  schoo lch ild ren  in  the M in istry  o f

/ . . .



Education and U n ive rs it ie s  seeks to  provide the necessary support fo r  a l l  pupils 
en ro lled  in  public and o f f i c i a l  education programmes, regard less o f  th e ir  
socio-econom ic status.

16. The a id  provided by the aforementioned department, the In s t itu te  fo r  S o c ia l 
W elfare fo r  Schoolch ildren , takes the form o f  support fo r  access to  schools and 
attendance (Ordinance No. 703/79 o f  Decanber 1979; Order No. 334/79 o f  20 November) .

17. Access to  schools i s  guaranteed by the p rov is ion  o f  fre e  school transport and 
the operation  o f  r e s id e n t ia l f a c i l i t i e s .

Transport

18. A school transport system covers the e n t ir e  country except fo r  densely 
populated areas served by urban or suburban pub lic  transport systems.

19. In these areas, pu p ils  en ro lled  in  the basic education programme are 
guaranteed the use o f  suburban transport systems fre e  o f  charge when the d istance 
between school and home exceeds three k ilom etres, i f  the school has no din ing 
f a c i l i t i e s ,  or four k ilom etres, i f  the school provides meals (Decree-Law No. 404/77 
o f  27 September 19 77; Decree-Law No. 538/7 o f  31 December 1979) .

20. Where public transport cannot adequately meet the needs o f the school 
population , sp ec ia l networks have been se t up (vans, d e liv e ry  trucks, ta x is  or 
p r iva te  cars) .

Accommodation

21. Residences and r e s id e n t ia l cen tres provide another so lu tion  to  the problem o f  
school transport and are p a r t ic u la r ly  u se fu l in  soc io-econcm ica lly  depressed 
areas. They are intended fo r ,  in  order o f  p r io r i t y :  (1) pup ils  who l i v e  fa r  from
educational in s t itu t io n s ; (2) pup ils  who lack adequate transport f a c i l i t i e s ;  and 
(3) pupils who are removed from the fam ily environment e s sen tia l to  studying (fo r  
example, m igrant workers' c h ild r e n ).

22. Almost 60 per cent o f  the t o t a l  cost o f  running the residences and re s id e n t ia l 
cen tres is  borne by the In s t itu te  fo r  S oc ia l W elfare fo r  Schoolch ildren ; the
40 per cent a ttr ib u ta b le  to  the pup il may be reduced fu rther i f  the p u p il 's  
socio-economic s itu a tion  warrants i t .

W elfare ass istance

23. Tto ensure c la ss  attendance, s o c ia l w e lfa re  i s  provided to  pup ils  o f  modest 
means in  the form o f  school meals and in d iv id u a l subsid ies. Milk is  d is tr ib u ted  
fr e e  o f  charge and c a fe te r ia  and b u ffe t  s e rv ic e s  as w e ll as meal subsid ies are 
provided.

24. In d iv idu a l subsid ies, con sis tin g  in d ir e c t  f in a n c ia l ass istance provided 
s o le ly  to  pupils from u n derpriv ileged  fa m ilie s , are intended to  help bring about 
equ a lity  o f  access to  education (Resolu tion  431/80 o f  24 September 1980; Order 
No. 313/80 o f 24 September 198 0) .

/• • •
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25. S p e c if ic a l ly ,  th is  ass is tance covers the co s ts  o f  school supp lies (textbooks 
and other m a te r ia ls );  food and lodg in g ; a cq u is it io n  o f ■p ros th e tic  devices  
(eyeg lasses , hearing a id s , orthopaedic d e v ic e s );  and the purchase o f  p ro te c t iv e  
rainwear.

T e lev ised  in s tru ction

26. T e lev ised  in s tru c tio n  a t the preparatory l e v e l  was a lso  estab lished  with a 
view to  ensuring the fu lf i lm e n t  o f  post-prim ary compulsory educational 
requirements, e s p e c ia lly  in  areas where the establishm ent o f  preparatory schools i s  
rendered im possible by th e ir  is o la t io n ,  the small number o f  ch ild ren  o f  school age 
or the lack o f  a va ila b le  f a c i l i t i e s .

27. Established in  1965 under another name, th is  in d ir e c t  means o f  in s tru c tion  has 
been the subject o f  various measures aimed a t b rin gin g i t  in to  l in e  with the d ir e c t  
in s tru c tio n  provided in  t r a d it io n a l preparatory schools a t the same le v e l .

28. By v ir tu e  o f  i t s  f l e x i b i l i t y  and the savings which i t  e n ta i ls ,  te le v is e d  
preparatory in s tru c tion  i s  a u sefu l supplement to  t r a d it io n a l d ir e c t  in s tru c tio n ; 
i t  reaches sparse ly  populated regions and/or provides opportu n ities  fo r  tra in in g  in  
parts  o f  the country which have too few f a c i l i t i e s  or q u a lif ie d  teaching personnel 
fo r  the growing number o f  pu p ils  or which are experiencing other problems.

29. T e lev ised  preparatory in s tru c tion  a lso  co n s titu te s  an a lte rn a t iv e  to  d ir e c t  
teaching w ith in  the Portuguese educational system; i t  a llow s fo r  a choice between 
two types o f  teaching and enables ch ild ren , adolescents and adu lts su ffe r in g  from 
various handicaps to  pursue post-elem entary (preparatory ) stud ies.

30. In d ire c t  preparatory in s tru ction  is  organied around 50 weekly lesson  
broadcasts. These broadcasts are watched in  1,300 t e le v is io n  cen tres  by a t o t a l  o f  
almost 3,600 c la sses  o f  pu p ils .

31. Each te le v is e d  lesson  i s  fo llow ed  by a period  o f  "exp lo ra tion  tim e" or o f  
c re a t iv e  work to  be performed in d iv id u a lly  or in  groups. These a c t iv i t i e s  are 
d irec ted  by in s tru cto rs , who fo llo w  a p e r io d ic a l b u lle t in  contain ing not only 
genera l pedagogical gu id e lin es  but a ls o  s p e c i f ic  guidance fo r  each teaching u n it.

The d isab led

32. Various measures have been taken to  implement a sp ec ia l education p o lic y  
having as i t s  g oa l the in teg ra tio n  o f d isab led  ch ild ren  in  the regu lar eudcational 
system and in  s o c ie ty .

33. The S tate sees to  i t  that ch ild ren  w ith sp ec ia l requirements rec e iv e  a basic 
education; to  th is  end, the S tate seeks "to  promote a thorough eva lu ation  o f these 
c h ild ren 's  d is a b i l i t ie s ,  the expansion o f  basic sp ec ia l education, support fo r  the 
schools which o f fe r  i t  and the strengthening o f  measures perta in ing  to  the tra in in g  
o f  teachers and sp ec ia liz ed  personnel in  these schools" (Decree-Law No. 538/79 o f  
21 December 1979) .
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34. The Ministry, o f  Education and U n iv e rs it ie s , through the D iv is ion  o f  S p ec ia l 
^*-*3®tion o f  the D irec to ra te—General fo r  Basic Education, has developed a prograioine 
o f  "in tegra ted  education ", or the placement o f  d isab led  ch ild ren  in  regu lar c lasses  
on a fu ll- t im e  or part-tim e bas is ; th is  in teg ra tio n  is  ca rried  out w ith the 
assistance o f  teams o f  sp ec ia liz ed  teachers, "sp e c ia l education teaias", who provide 
it in e ra n t  support s e rv ic e s  and work in  resource rooms or cen tres ; th e ir  g oa l i s  the 
d isab led  c h i ld 's  in teg ra tio n  in  the fa m ily , s o c ie ty  and school.

35. These sp ec ia l education teams, which are set up on a reg ion a l bas is , are
conposed o f  regu lar and specia1-education teachers, th erap is ts  and other 
s p e c ia l is ts .  Their p r in c ip a l functions are the fo llo w in g :

(a) TO identify the educational needs of disabled children and refer them for
observation and medical learning diagnostic services as necessary;

(b) To a s s is t  with in te g ra t io n  in  school by person a lly  accompanying the p u p il;

(c ) To a s s is t  classroom teachers by provid ing them with an in s igh t in to  the
problems o f  d isab led  pu p ils ;

(d) To take care o f  equipment, e t c . ;

(e ) To prepare sp ec ia l teaching m ateria ls ;

( f )  Where necessary, to  p rovide the ch ild  with access to  s o c ia l w e lfa re  
serv ices  in  order to  so lve  such problems as transport, food , u t i l iz a t io n  o f 
resource rooms, e t c . ;

(g ) To advise parents on educational options and on a l l  matters re la t in g  to  
the in teg ra tio n  o f  the ch ild  w ith in  the fam ily ;

(h) TO promote the disabled ch ild 's  involvenent in the conmunity;

( i )  To p a r t ic ip a te  in  screening a c t iv i t ie s .

36. Disabled ch ild ren  who have been placed in  regu lar c la sses  rece iv e  support at 
regular in te rv a ls  from it in e ra n t sp ec ia liz ed  in s tru c to rs  whose r e s p o n s ib il it ie s  
include fam ily  and conmunity action .

37. Resource rooms and the cen tres in  which they are located  function  w ith in  
educational in s t itu t io n s  where ch ild ren  su ffe r in g  from the same d is a b i l i t y  or 
experiencing the same d i f f i c u l t i e s  re c e iv e  help  frcan sp ec ia liz ed  in s tru cto rs  and 
personnel during the school yea r. These f a c i l i t i e s  are a v a ila b le  fo r  the fo llo w in g ;

(a) Pup ils  with severe hearing impairment who requ ire  rooms equipped with 
sound a m p lifica tion  systems and sp ec ia l acoustic  d ev ices ;

(b) Pu p ils  whose variou s educational needs requ ire  d a ily  programme 
adjustments;

(c) pupils with learning d isab ilities .

A . .
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38. Other support services fo r disabled children worthy of mention are:

(a) The B ra ille  press;

(b) Equipment production centres;

(c) Technical assistance services (hearing impairment sector) .

39. Order No. 59/79 o f 8 August 1979 establishes the conditions governing 
conpensatory education for disabled persons attending regular c lasses together with 
support and development systems suitable for them. Spec ifica lly , th is involves*

(a) Organizing "supplementary" classes for the physically or mentally 
impaired for subjects in which i t  is  more d i f f ic u lt  for them to keep up;

(b) Reducing the number of pupils in regular classes in  which p ip ils  with 
impaired hearing have been placed;

(c) F ac ilita ting  access to classrooms in which classes attended by pupils  
with visual or motor d is a b il it ie s  are held.

40. With a view to establishing conditions that enable pupils to participate in
special education programmes and promote the development of these pup ils ' knowledge 
and a b i li t ie s ,  the Institu te  for Social Welfare for Schoolchildren (lASE) w il l  take 
action sp ec ifica lly  aimed at providing support for disabled children, such as the 
allocation  o f subsidies fo r ; transport to resource centres; acccnunodation; 
purchase o f specific  equipment; and food (Order No. 110/77 of 8 September 1977; 
Order No. 10 8-A/80 o f 16 October 19 80) .

41. lASE assistance is  provided:

(a) On an Individual basis, in  the form o f a subsidy allocated a fte r an
assessment of the economic status of the p u p il's  family; and

(b) On a co llec tive  basis, in the form o f a g lobal subsidy paid to the school 
to help defray the operating expenses of the various school welfare services which 
pupils receive.

42. In addition to the special educational programmes already mentioned, there are 
also  in Portugal special educational institutions which operate as boarding schools 
or day-boarding schools, and special c lasses fo r the majority o f children with 
learning d if f ic u lt ie s .

43. The Ministry of Education and Universities provides pedagogical and fin ancia l 
support to schools for mentally handicapped children which have been established on 
the in it ia t iv e  o f parents' associations or co-operatives.

44. Act No. 66/79, published in  October 1979, established an Institute fo r Special 
Education within the Ministry of Education and Universities which has 
responsib ility  fo r the training of disabled children and adolescents at the central 
and regional leve ls .

/• • •
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Migrants

45. With regard to the education o f migrants, the Portuguese State is  obliged,
under Act No. 74/77 of 28 September 1977, tos

Ensure "the protection o f the rights to education o f Portuguese nationals 
liv in g  and working abroad and of those of their children, particu larly  the 
right to education and to  equal opportunity fo r access to ccmpulsory 
schooling, in agreement with the sovereign organs of the countries of 
invnigration;

"Approach the countries o f immigration with diplomatic in itia tives  designed to 
protect the right to  education o f Portuguese nationals and of their children, 
particu larly  the right to the preservation o f their national language and 
culture and to  recognition o f Portuguese school diplomas."

46. In order to attain  those objectives, the State roust:

(a) Promote the integration of the teaching of the d isc ip lines  o f Portuguese 
language, history, geography and culture in the education systems open to them, in  
countries where Portuguese nationals and their children are liv in g ;

(b) To establish  or o f f ic ia liz e  schools or courses in the event that the
above-mentioned integration is  not possib le;

(c) To estab lish  basic education courses in the Portuguese language or other 
school support systems in the places where school-age children or adults who have 
not received ccmpulsory schooling reside;

(d) To promote gradually "the expansion of instruction in Portuguese language 
and culture as part of basic education, support for Portuguese schools and the 
organization o f basic education by means o f extramural studies, particu larly  
correspondence courses supported by audio-visual means, with the aim of enabling 
Portuguese children residing abroad to  receive ccmpulsory schooling" (Oecree-Law 
No. 538/79 of 31 Decenber 1979) .

Non-discr iminat ion

47. No special provisions ex ist on the subject o f the education o f g i r ls :  th is  is
because there is  no discrimination against them and because school programmes and 
curricula are the same for both sexes.

48. Primary and preparatory schools have been co-educational since the school year 
1972/73 (Decree-Law No. 48/72 of 28 November 1972).

Pre-school education

49. Portugal has recently entered an important phase affecting ch ild ren 's  short 
period o f attendance at nursery school. Since 1973, leg is la tion  exists under which 
pre-school education is  considered as a phase o f the educational system and is  
complementary and preventive in nature, envisaging a lso  the all-round development 
o f the child and h is integration in society.
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5 0. However, the establishment o f a public system o f pre-school education, by Act 
No. 5/77 o f 1 February, with the aim of providing equality of opportunity in l i f e ,  
set the following objectives:

(a) Promotion o f the harmonious development of the ch ild ;

(b) M itigation of the discriminatory e ffects  of socio-cu ltural conditions as 
regards access to the school system.

51. Nursery schools within the public system o f pre-school education administered 
by the Ministry of Education and Universities are free of charge and are Ren to  
children between the age o f three and the age of ccnunencenent o f primary 
education. Attendance at nursery schools is  not conpulsory.

52. The relationship between the family, the ccmmunity and the State i s  of primary 
inportance in the policy for children outlined in the Nursery School Statute 
(Decree-Law No. 542/79 o f 29 December) , which supplements Act No. 5/77 and 
regulates the operation of pre-school educational establishments:

"Pre-school education is  the beginning o f a process o f continuing education, 
achieved through the combined e ffo rts  of the family, the community and the 
State aimed at:

" (a) Providing conditions conducive to the harmonious and all-round  
develRment of the child ;

" (b ) M itigating the discriminatory e ffec ts  o f socio -cu ltural conditions 
with regard to access to the school system;

" (c) Encouraging it s  implementation as a useful and necessary element of 
the sp ir itu a l, moral and cu ltu ra l, social and econcxnic progress of the 
canmunity."

53. Among the trends affecting pre-school education in the immediate future, 
outlined in the draft leg is la tion  on the bases of the educational system, mention 
may be made o f the following;

"Pre-school education at appropriate institutions is  optional and 
supplementary to the education process in the family, with which it  is  c lose ly  
co-ordinated in view o f the essentia l educational role played by the family.

"Pre-school education is  provided by nursery schools and w ill  be gradually  
extended through jo in t action by the public, private and co-operative sectors.

"The educational methods used in the context of pre-school education are 
f le x ib le  in nature, so as to be adaptable to the d iffe ren t economic, soc ia l 
and cu ltu ra l situations found in  Portugal."

2. s ta t is t ic a l  data

54. School enrolment fo r basic education (6 to 12 years of age) increased £r<xn 
3 per cent in the school year 1967/68 to 29.5 per cent in 1977/78.

/. ..
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55. The basic education at public educational establishments and in private or 
co-operative schools under contract is  provided without charge (Oecree-Law
No. 538/79 o f 31 December 1979) .

56. Basic education is  provided without charge through:

(a) Exenption from registration , enrolment and examination fees;

(b) Free transportation (see para. 19 above) >

(c) Extra food provided to pupils receiving primary education and those
receiving preparatory education through educational te lev ision ;

(d) Allowances for food and fo r acccnunodation, when necessary;

(e) Direct financia l assistance fo r children of fam ilies with incomes so low 
that t h ^  would not otherwise be able to send their children to school;

( f )  Exemption from p^ment of stamp duty and fees for school documents, with 
the exception o f c e rt ific a te s  proving the ccn^letion of one phase or one year of 
attendance.

57. It  is  planned to increase d irect financia l aid as and when the budget o f the 
Ministry o f Education permits; the e ffo rts  along these lines are designed to make 
basic education entirely  free o f charge by extending th is benefit to school 
supplies, food and accommodation.

58. Preparatory education through educational te levision  is  free o f charge both in
the case of the public te levision  centres and in the case o f most of the private
ones; th is benefit also extends to supporting printed matter and transportation. 
Welfare assistance is  also provided fo r pupils in this educational category.

59. In 1977, education without charge was extended to cover the period until the 
end of the ninth year, or the entire period of compulsory schooling to be 
introduced under the d ra ft leg is la tion  on the bases o f the educational system 
(Decree-Law No. 421/77 of 4 October 1977) .

D if f icu lties

60. The a c t iv it ie s  o f the Institu te  fo r Social Welfare for Schoolchildren involve 
the establishment of equal conditions of access to school for a l l  pupils, 
regardless o f  their socio-economic situation  or place o f residence. With th is aim 
in view, there is  an extensive school transportation system and, as an a lternative, 
the provision o f accamnodation.

61. The implementation o f th is school enrolment policy has, however, met with 
d if f ic u lt ie s ,  f i r s t ly  as regards travel to school:

(a) Possible absence o f roads or lack o f availab le  vehicles for 
transportation;

/ . . .
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(b) liong travel time, i f  the schcxal is  too far away, or long wait fo r the 
bus -  factors which inevitably a ffec t pup ils ' perfonnance at school;

(c) In su ffic ien t infrastructure ava ilab le  to  the State fo r the provision of 
accommodation; possible makeshift solutions (accommodation with fam ilies or private 
bodies) are often unreliable or non-existent.

62. As regards the motivation of the population, reference should be made to the 
resistance o f many parents to ccmpulsory schooling, particu larly  when it  extends 
b^ond the f i r s t  four years o f school; this resistance is  due, in particu lar, to  
the following factors:

(a) Use o f child labour fo r agricu ltu ra l work or domestic chores;

(b) Objection to  children leaving home, particu larly  when this separation
involves boarding arrangements elsewhere;

(c) Financial d i f f ic u lt ie s  and fear that schooling may involve too much 
expenditure;

(d) Ignorance o f the irrportance which the school-leaving c e rt ific a te  w ill
have for the future of their children.

63. The d if f ic u lt ie s  affecting basic schooling in general are considerably less in 
the case of preparatory education through educational te lev is ion  (Telescola) , 
because o f the f le x ib i l i t y  o f th is type o f education and the easier access to it .

64. In order to overcome the d if f ic u lt ie s  ju st mentioned, the Ministry of 
Education and Universities has adopted measures to make the public aware o f the 
advantages of education and to explain the welfare assistance availab le  to pupils.

6 5. These measures include:

(a) Publicity  campaigns using: the media (film s, audio and video 
presentations, round-table discussions carried over radio and te lev is ion , posters, 
stickers, e t c . ) ;  the programmes o f preparatory education through educational 
te lev ision  (Telescola ); and d irect contacts between the school and parents or 
persons with educational re R o n s ib ilit ie s ;

(b) A ctiv ities  organized at the loca l or regional level with the 
participation  o f the regional organs o f the Ministry of Education and Universities  
and of teachers;

(c) Meetings attended by the delegates o f the school area, the 
representatives of the heads of preparatory schools, those responsible fo r the 
educational te levision  centres used in  preparatory education, the loca l welfare 
assistants and, where appropriate, the heads of private schools; the purpose of 
these meetings is  to consider the situation and study the most e ffective  means of 
reaching children who are not enrolled , in order to remove the obstacles to 
enrolment.
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66. With a view to  ensuring compulsory school attendance, other measures have been 
taken.

67. The loca l authorities are instructed to organize, in  collaboration with the 
Ministry of Education, an annual count of school-age children who are not enrolled  
in  courses at public establishments or at private or co-operative establishments 
(Decree-Law No. 538/79 of 31 December 1979).

68. The diploma certify ing the completion o f compulsory (s ix -year) schooling is  
required in the case o f persons born after 1 January 1967 who wish:

(a) To hold any post in  a body o f the central, reqional or loca l public 
administration, without prejudice to  the other qualifications required by law;

(b) To obtain work in nationalized services or private bodies;

(c) To participate in  o f f ic ia l  sports conpetitions;

(d) TO occupy posts o f leadership in amateur sporting or cu ltura l 
associations or clubs;

(e) TO obtain a driving licence.

69. Teachers in pre-school establishments, children, the authorities and a l l  
citizens in general must "exert their influence on persons who have educational 
re R o n s ib ilit ie s  and who are not caaplying with the le g a l provisions concerning 
conpulsory schooling, trying to  explain their duty to  them and to make them aware 
o f the personal and soc ia l advantages conferred by schooling" (Decree-Law
No. 538/79 of 31 December 1979) .

D. Bight to secondary education

1. Measures aimed at making secondary education generally available

70. Secondary education encompasses the six -year period o f schooling -  from the 
seventh to the twelfth year -  between primary education and higher education. It  
consists o f  a unified general course (seventh, eighth and ninth years) and the 
conpleroentary courses (tenth, eleventh and twelfth years of schooling) .

71. In recent years, structural changes have been mode in the Portuguese 
educational system in  order to  adapt it  to  the national ob jectives, spec ific  
mention should be made o f the objectives which have been pursued in the context of 
secondary education and which concern the right to that leve l of education. The 
structural changes made in connection with each o f those objectives w il l  be 
described.

72. TO correct the discriminatory e ffec ts  which soc ia l and cu ltu ra l conditions 
have on access to secondary education, unified education is  provided without charge 
from the seventh to the ninth year o f conpulsory schooling.
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73. To eliminate the difference between technical and academic secondary education 
and hence the discrimination this d ifference engenders, a un ified general course o f 
secondary education has been established. It s  curricula are based almost entirely  
on a common core o f subjects, and it  i s  only after the ninth year that there is  a 
diversity  o f subjects ("vocational options") (Order o f 27 June 1975; Order
No. 109/76 of 27 April 1976/ Order No. 78/77 of 22 June 1977).

74. The unified course o f secondary education, which began with the introduction 
of the seventh year o f schooling in the school year 1975/76, followed by the 
introduction o f the eighth and ninth years in 1976/77 and 1978/79 re ^ ec tiv e ly ,  
represents the most radical change made in recent years in the Portuguese 
educational system, since the choice between systems is  postponed until the age of 
15 or 16 and the socia l discrimination inherent in the two previous channels of 
education has been eliminated. Those two channels o f education, which were 
p a ra lle l but o f unequal prestige, have been replaced by a single programme, cpen 
alike to students who enter the labour force and those who pursue their studies.

75. The purpose of th is measure was to adopt education to  the p o lit ic a l,  economic 
and cu ltu ra l requirements o f  Portuguese society.

76. The follow ing steps have been taken to prepare 15-18 year age group to pursue 
their studies at a higher leve l, to begin work immediately or to enter the 
vocational training systems

(a) Introduction o f ccmplementary courses at the secondary leve l (tenth and 
eleventh years of schooling) on an experimental basis (Normative Decree
No. 14 0-V78 o f 15 June 19 78) >

(b) Establishment o f a twelfth year o f schooling as the fin a l year o f the 
complementary secondary-level courses and as a replacement for the so -called  
propaedeutic year (which was based on a system o f extramural studies, in  th is  case 
using te lev ision ) (Decree-Law No. 240/80 o f 19 July 1980) .

77. The tenth and eleventh years o f schooling, which were instituted in 1978/79 
and 1979/80 respectively, constitute the f i r s t  step in a pedagogical experiment in  
d ivers ifica tion  during the fin a l years o f secondary education. Schooling during 
these years covers fiv e  areas of study which, in addition to  the common core of 
general subjects, include both a specialized ccnponent and a vocational component 
structured with a particu lar f ie ld  of activ ity  and/or course o f higher education in  
mind.

78. The courses for the tenth and eleventh years have been designed to take into  
account the structure of the ninth year and are intended to  constitute a 
well-balanced continuation o f that year, particu larly  with regard to the 
opportunities offered by the vocational options. In general, they are directed  
towards the following goals:

(a) To provide and develop general education by fostering the attitudes, 
research methods and work habits which are essentia l for both entry into the 
working world and continuation o f studies;
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(b) To prcHnote special instruction in the major f ie ld s  o f knowledge and human 
activ ity  with a view to strengthening the relationship between the sc ien tific  and 
technical conponents and the practical aspects of education;

(c) To provide vocational training in the specialized fie ld  chosen by the 
student so as to fa c ilit a te  his or her immediate entry into the working world or
into a formal or non-forinal vocational training system;

(d) To o ffe r the necessary information, either as regards the job market or 
in  terms o f educational guidance. Such information is  an important fector in 
elucidating the choice between the academic and vocational studies capable of 
harmonizing the student's wishes and aptitudes and the needs o f society;

(e) To prcxnote contacts with places of work and to enable students to become 
fam iliar with them by strengthening the arrangements for interaction between 
schools and the working world;

( f )  To help to eliminate the difference o f soc ia l prestige inherent in the 
existence of two separate channels: the academic and the technical.

79. The so-called propaedeutic year, which was instituted in 1977 by Decree-Law 
No. 491/77 of 23 October to replace the "c iv ic  service", was based on a system of
extramural studies (in  th is case, using te levision ) . I t s  purpose was to prepare
students fo r admission to higher education, which was limited by a quota. This 
stopgap solution, which used a medium (te levision ) that was obviously unsuited to 
the age leve l of the students concerned, greatly  accentuated the existing social 
discrimination in many respects, and i t  became urgently necessary to remedy that 
situation.

80. Decree-Law No. 240/80 o f  19 July 1980 eliminated the propaedeutic year and 
replaced i t  by the twelfth year of schooling, which is  now the f in a l year of 
secondary education. The twelfth year canprises two separate courses o f study: an 
academic course and a vocational course. The former is  a pre-university programiae 
which prepares students spec ifica lly  fo r further study. It s  purpose is  to 
reinforce knowledge and instruction in the basic subjects required for entrance to  
higher education. The second course o f study ccroprises vocational training that is  
specially  designed to provide f i r s t - le v e l  vocational qualifications in both the 
theoretical and practica l aspects o f various technical subjects. This course of 
study also  leads to short-term advanced studies at polytechnics.

81. The structure o f the eleventh and tenth years o f schooling w i l l  shortly be 
brought into line with that of the twelfth . Next year, the structure of the 
eleventh year, and la te r , that o f the tenth year, w ill  be divided into two courses 
of study.

8 2. Measures have also been taken to reorganize the curricula and study programmes 
of secondary education so as to ensure that the various levels of education are 
interrelated.
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83. With a view to developing c iv ic  and donoccatic awareness, research s k i l ls ,  a 
c r it ic a l  faculty and recognition of the close relationship between schools and 
their environment, the curricula and teaching methods used in  secondary education 
have been the object o f structural changes directed towards modernizing this level 
o f education. The resu lt has been the introduction o f soc ia l studies, c iv ic  
education, polytechnic subjects, workshop ac tiv it ie s  and other vocational subjects, 
instruction in which, fo r  the most part, has been successively improved. However, 
in  many cases new subjects have been eliminated because of the d i f f ic u lt ie s  in  
instituting them or because o f a distorted and, at times, tendentious 
interpretation of their content.

84. Also in the context o f secondary education, evening courses have been 
organized fo r students who are at least 14 years old by 1 March of the year in 
which they reg iste r.

85. The general evening courses, fo r which new curricula were instituted in  
1975/76, have a d iffe ren t structure from the dc^time courses, since they are 
generally attended by "student-workers" and by adults. Accordingly, i t  seemed 
appropriate to  keep their structure d ive rs ified  and oriented towards practical 
training and to  maintain study programmes and curricu la suited to the 
socio-economic leve l of those attending them.

86. These courses are as fo llows: academic course and technical courses -
administration and business, mechanics, e le c tr ic ity , c i v i l  construction, chemistry, 
te x tile s  and v isua l arts.

87. Complementary evening courses include the acadmic course and technical 
courses, the la tte r being divided into three areas: industry, services and visual
arts.

88. There is  no discrim ination between the sexes in terms o f  either curriculum or 
study programme. However, it  i s  impossible to overlook the fact that the technical 
training provided during secondary education does, in  practice, contain various 
discriminatory elements:

(a) Since 1975, secondary education has ccmbined academic and technical 
instruction, whose e a r lie r  separation was the source of considerable 
discrim ination, both in economic and soc ia l terms and in terms o f unequal access by 
the two sexes to the d iffe ren t types of technical education*

(b) Despite un ification, secondary education is  s t i l l ,  in  most cases, 
dispensed in the former academic and technical schools, which have now been 
converted into secondary schools, and has not undergone the necessary structural 
changes to  ensure the e ffective  introduction of a unified system of education 
(general a v a ila b ility  o f options, at least at the loca l leve l, and o f f a c i l i t i e s ) ;

(c) The above-mentioned situation a ffects the decisions taken by parents (or 
by persons exercising parental authority over the student) concerning the 
educational establishment, the option, the f ie ld  of study and the vocational 
canponent that must be selected at the end o f the student's eighth year;

/ . . .
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(d) The choice of f ie ld  of study is  a lso  influeiKsed by the job  market and by 
the trad itional image o f the occupations considered to be appropriate for each sex, 
instead of being made on the basis of the real capab ilit ie s  and wishes of the 
individual.

2. Measures aimed at making technical and vocational secondary education 
aocessible to everyone

89. The general secondary education course is  organized in accordance with a 
unified plan which includes vocational options in the ninth year (f in a l year) .

90. The unified general course is  designed to provide;

(a) A balanced education, by ensuring that, in terms of cu rricu la , the 
relevant subjects in the major branches o f knowledge, the technical training 
activ itie s  and physical education are in terrelated ;

(b) A system in which the vocational options enable students, by the fin a l  
year, to determine their in terests, to develop individual attitudes and to become 
integrated in the orientation and vocational training systems.

91. In accordance with the curricula of the unified general course, technical 
training is  provided in the seventh and eighth years in workshop classes (four 
hours weekly), which are divided into eight areas of activ ity ; woodwork, 
metalwork, e le c tric ity , basic administration techniques, tex tile s , in terior  
decorating, horticulture, flo ricu ltu re , agriculture and animal husbandry. In the 
ninth year, th is training is  continued in the classes on one o f the vocational 
options (fiv e  to seven hours a week) , to be selected from the follow ing; 
agricu lture, animal husbandry and food production, health, sports, mechanical 
technology, e le c tr ic a l technology, c iv i l  construction, chemical technology, 
tex tile s , administration and business, introduction to economics, art and design, 
theatre and music.

92. These job-oriented technical subjects do not provide d irect preparation for an 
occupation. Instead, they prepare students for the acquisition of the knowledge, 
s k i l ls  and attitudes that w il l  fa c il ita te  entry into the working world and contact 
with the main areas of human activ ity . The purpose is  to inform students about 
formal pre-vocational instruction at school and to enable then to make a judicious 
choice of train ing, in accordance with their interests and aptitudes.

93. It should be noted that the workshop a c t iv it ie s  and the vocational options are 
currently a l l  that is  availab le  to the secondary school age group, since the 
educational system does not include any academic or vocational guidance structures.

94. Since the conplementary relationship between schools and the working world 
should be reflected in various practica l forms (fo r  example, in the in it ia l  
vocational training process in the education of young people) , p ilo t  training 
courses have been organized at the end of compulsory schooling.
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95. During the past school year, p ilo t  train ing a c t iv it ie s  were instituted at the 
end o f conpulsory schooling (sixth year) . Their purpose is  both to  coroplement the 
sixth year and to enable young people (over 14 years o f age) to  obtain the 
necessary vocational studies c e r t if ic a te  to  begin working and/or the diploma 
certify ing qualifications equivalent to the ninth year o f schooling (Joint Decree 
of the M inistries of Education and o f labour of 21 February 1980) .

96. These courses, which last three years, are developed, maintained and supported 
through the jo in t e ffo rts  of the M inistries o f Education and o f Labour, in close  
co-operation with enterprises.

97. The new model fo r the complementary secondary school courses (tenth, eleventh 
and twelfth years) has a co-ordinated system to ensure that, up to  the end of the 
eleventh year, students can continue their studies and/or’" beg in work. The model is  
organized by f ie ld  of study and comprises:

(a) A two-year cycle (tenth and eleventh years) combining general train ing, 
specialized training and vocational training coirponents in  a coherent structure 
which leaves the way open fo r a future choice between higher education and/or the 
conmenceroent o f employment}

(b) A fin a l year (twelfth  year) to complete the training provided during the 
previous cycle, which was already geared to  the choice between moving on to higher 
education or beginning an occupation.

98. The purpose o f the vocational programme in the twelfth year, the various 
options o f which fo llow  on from the vocational training selected by students during 
the tenth and eleventh years o f secondary education, i s  to tra in  students to a 
specific  level of technical s k i l ls .  Occupational preparation is  acconplished 
through the successful completion o f the twelfth year, which is  work-oriented, 
followed by a short training course.

99. The leve l o f  occupational s k i l ls  and the job  descriptions in each o f the 
sectors w il l  be established in accordance with the leve l o f basic training in the 
canplementary courses, the requirements o f  the labour market and the economic and 
social outlook.

100. The vocational instruction provided in the twelfth year is  generally diRensed  
in secondary schools with appropriate fa c i l i t ie s .  However, there are many 
occupations which can be taught only in co-operation with various public or private  
organizations and services, whether or not these are administered by the Ministry 
o f Education, and with the aid o f their human and technical resources.

101. Secondary school stdents receive social welfare from the Institute fo r Social 
Welfare for School Students (meals, transport, allowances, e t c . ) .

102. In response to  the needs of students who are already working, secondary-level 
evening courses have been arranged. In addition to the general course and the 
complementary ecademic course, there are other general courses in mechanics, 
tex tile s , administration and business, and v isual arts, as well as canplementary 
technical courses, which are divided into three sectors: industry, services and 
v isual arts.
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103. These courses provide basic sc ien tific , technical and cu ltu ra l instruction, 
which re lates  in so fa r  as is  possible to the occupational a c t iv it ie s  of 
economically and soc ia lly  underprivileged students who are already at work and, 
consequently, cannot attend courses during the day.

104. In addition to the common core of subjects of a practical or general cu ltural 
nature, these courses include technical and/or technological subjects, which vary 
according to the individual course.

105. Because o f the age and the socia l and occupational situation of these 
students, i t  is  f e l t  that the methods of instruction should be suited to the nature 
o f the evening courses and should be d iffe ren t from those of the daytime courses 
intended for adolescents. In accordance with the princip le that knowledge acquired 
at the workplace or elsewhere should be recognized, students who have passed a test 
certify ing that they have attained the leve l of knowledge established by the 
programme are not required to take certain  subjects.

3. Free secondary education

106. Free unified secondary education (seventh, eighth and ninth years) was 
instituted by Decree-Law No. 421/77 of 4 October 1977.

107. The fundamental goal is  to provide nine-year conpulsory schooling without 
charge, in accordance with the principle la id  down in the draft leg is la tion  on the 
bases o f the educational system, whose provisions are to govern the Portuguese 
educational system in the years to come (Basis V III , para. 1/ Basis IX, para. 1) . 
Accordingly, i t  is  planned that:

"Secondary education w ill  be of three years ' duration;

"The curricula for secondary education w ill  be organized by subject or 
activity  with emphasis on theory, theory and practice, or practice, as the 
case m^ be;

"The structure o f secondary education w ill  include fie ld s  o f study with dual 
curricu la , one leading to post-secondary education and the other providing 
pre-vocational training geared to employment;

"The p oss ib ility  of transfers between pre-university and vocational channels 
w ill  be guaranteed (Basis XI, paras. 1, 2, 3 and 4)>

"Secondary education w ill  be dispensed in secondary schools affording a wide 
range o f curricu la;

"The geographical d istribution  o f secondary schools w ill  be organized with a 
view to  ensuring that each region has the greatest posible d iversification  of 
f ie ld s  o f study and curricu la, taking into account loca l and reqional 
intere sts;

"Provision is  being made fo r the establishment, where appropriate, o f 
secondary schools providing both theoretical and practical instruction in 
specific  courses o f study" (Basis X II, paras 1, 2 and 3) .

A .  .
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108. In view o f the achievements o f the developed countries in providing 
preparation for enplcyment and productive labour, the Goveriment believes that 
progress along these lin es, in  the context o f a systen o f continuing education, is  
necessary. It  therefore intends to overhaul this type of schooling, particu larly  
in  terms o f extramural secondary education and recurrent education, by making 
optimum use of the resources of the public and private sectors. There are plans to  
in stitute  school extension programmes and machinery to provide support to the 
"student-worker", while gradually developing vocational guidance, orientation, 
training and retrain ing. A lso, the Government plans to take steps to provide 
pre-vocational fa c i l i t ie s  for the cohorts of young people about to  enter the labour 
market each year. To that end, an e ffo rt  w il l  be mcKle to involve both public and 
private organizations in  apprenticeship programmes.

109. In accordance with the d ra ft leg is la tion  on the bases o f the Portuguese 
educational system mentioned e a r lie r ,  the goals of in it ia l  and vocational tra in ig  
are as fo llows;

" (a) To supplement formal schooling with knowledge and techniques o f relevance 
to future enplcyment;

" (b) To o ffe r  basic, general and specialized training geared to the vocational 
interests and aptitudes of the individual;

" (c) To promote cu ltu ra l and occupational v e rsa t ility  so as to fa c ilita te  
adjustment to technological progress and to  changes in working and liv ing  
conditions;

" (d) To fa c i l it a te  occupational redeployment and access to retraining through 
a system of continuing education" (Basis X III , para. 1) .

IIU . The orientation and vocational training programmes are to be developed in the 
context of secondary, post-secondary and extramural education. Vocational training 
a c t iv it ie s  w il l  be carried out either in existing schools, or in specialized  
in stitutions (with the co-operation of public or private e n t it ie s ) , or through 
open-enrolment extramural studies (Basis XXII, paras. 2 and 3 ).

4. Factors and d if f ic u lt ie s  affecting the degree of realization  of this right

111. The State recognizes the right o f a l l  citizens to education and equal 
educational opporunity at school (a rt. 7 of the Portuguese Constitution) .
Moreover, i t  is  considered essentia l for young people to have access to instruction  
and to the benefits of a training which emphasizes the fu l l  development of their 
personality and their progressive participation in socia l l i f e  in a sp ir it  o f 
deinocratic so lidarity  and occupational d ignity. However, one important factor 
constitutes a major obstacle to e ffo r ts  to make secondary education truly generally  
availab le  to  the entire population; Portugal's  meagre financia l resources.

112. Mention should also be made o f the d if f ic u lt ie s  encountered in providing equal 
opportunities at the end of the unified educational programme, in other words, as 
indicated ea r lie r  a fter the ninth year (the fin a l year o f free education in which

/ . . .
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the curriculum is  almost the same for everyone). At this stage, the process of 
selection starts  to be fe lt  more acutely, not only because o f the need to pay 
school fees -  economic selection -  but a lso  because of the d iversified  curricu la, 
which create a network o f courses that are not always consistent with the real 
interests of the students.

113. Another form o f selection, which occurs at the end o f the unified general 
course or of the complementary courses, is  encountered by students who, for one 
reason or another, do not pursue their education. Because o f the v irtua l 
non-existence o f specialized training for them, young people who leave the formal 
school system between the ages o f 14 and 17 to begin work must inevitably settle  
for jobs requiring fewer s k i l ls ,  fo r which the pay is  low, a situation which is  
aggravated by the current widespread unemployment c r is is .

114. In addition to these d if f ic u lt ie s ,  another serious problem has arisen: a l l  
availab le  fa c i l it ie s  and equipment are being used as a resu lt o f the changes in 
secondary education, both those designed to make programmes generally availab le  and 
the structural changes stemming from the creation o f the twelfth year.

E. Right to higher education

1. General measures taken to make higher education equally accessible to a l l  on 
the basis o f capacity

115. Higher education in Portugal is  at present provided by nine un iversities, two 
university institutes and other institutions o f a specialized character.

116. Polytechnics were recently established for the purpose o f training qualified  
higher-level technicians.

117. There are also  private institutions o f higher education. The most important 
of these is  the Catholic University, which confers academic degrees equivalent to 
those o f the State educational system and which is  made up of departments situated  
at Lisbon, Oporto, Braga and Viseu. The Free University, at Lisbon and Oporto, was 
founded recently.

118. Until 1973, there were only four un iversities, a l l  o f the trad itional kind, 
located at Coimbra, Lisbon (both c la ss ica l and technical) and Oporto and offering  
instruction in the sciences, the humanities and technology. They are organized on 
the basis of facu ltie s , with the exception of Lisbon Technical University which 
coiRrises various institutes with a large degree o f autonomy.

119. For the purpose of providing these un iversities witii personnel structures 
adequate to their needs, an administrative reform was begun in 1980.

120. Since 1973, five  new universities have been established, located at Braga, 
Aveiro, Evora and Lisbon and in the Azores. They have a departmental structure 
with the exception of that at Lisbon which is  made up of facu lties. The 
establishment o f a University o f the Algarve at Faro is  at present under study.
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121. The polytechnics at V ila  Real and CovilHa were transformed in  1979 into the 
university in stitu tes o f Tras-os-Mcntes e A lto Douro and Beira In terior.

122. The new un iversities  and university in stitutes are part o f a policy fo r the 
d iversification  of higher education and the development of the regions in which 
they are located.

12 3. The system o f higher education o ffe rs  a range o f about 100 courses of 
instruction in lite ratu re  and the humanities, the exact and natural sciences, the 
soc ia l sciences, technology, law, agricu lture and animal husbandry, the medical 
sciences and pharmacology, the fine a rts , and physical education.

124. In December 19 79, there was created a netvork of institutions o f higher 
education ca lled  higher technical co lleges and co lleges of higher education. They 
cane together to form polytechnics and some o f them have already begun the process 
of formation. Courses of instruction la s t  from two to three years and are aimed at 
the training o f  h igher-level technicians in the f ie ld s  o f industria l technology, 
agricu lture, animal husbandry, fo restry , health (nursing and paramedical serv ices), 
journalism, management and accountancy as well as the training o f kindergarten 
teachers and primary school teachers.

125. The higher in stitutes o f engineering and o f accountancy and administration 
w ill probably be integrated into the system of polytechnic education.

126. Admission to higher education is  subject to the re stric tion  imposed by the 
numerus clausus. Pupils who have completed the twelfth year of schooling must take 
a nation-wide examination within the channel giving access to higher education. 
Persons of over 25 years of age who have not taken the prescribed examinations may 
take an examination fo r admission to the faculty o f their choice.

127. For the purpose of fa c ilita t in g  any necessary adjustments in the pursuit of 
studies, greater f le x ib i l i t y  in course structure and wider career choices, a system 
of commutable course units has been introduced. Such a system permits the mobility  
o f the student who, a fte r obtaining a properly attested equivalency c e rt ific a te ,  
may, i f  he so desires, transfer from one institution  of higher education to another.

128. The Co-ordinating Bureau for M cess to Higher Education is  the m in isterial 
department responsible for a l l  the modalities of such access.

129. Entry to the various courses o f instruction in higher education m^ be 
contingent on the human resource needs of the country and on the need to safeguard 
the quality  o f education. Accordingly, the size o f the student body in any 
in stitution  i s  restricted  by the numerus clausus.

•

130. This restriction  was also introduced with a view to helping to implant the 
idea o f higher polytechnic education and, thereby, to  bring about the training o f 
sp ec ia lis t  personnel within a short time (two to three years) .

131. The d ivers ifica tion  of higher education (new courses of study in already 
existing un iversities and the establishment o f new, shorter-cycle educational 
in stitutions) a lso  fa c ilita te s  access to such education by reducing transport, 
liv in g  and class-attendance costs.
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132. The introduction of secondary school courses which are essen tia lly  
pre-vocational w il l  make i t  possible to leave the educational system at that 
leve l. This w il l  have the consequence of a llev iatin g  pressure on access to higher 
education.

2. Financial assistance

133. In Portugal, free education does not at present go beyond the ninth year of 
schooling. It  can nevertheless be stated that the administrative costs paid by 
students in higher education -  reg istration  and tu ition  fees -  are, in  prcctice, 
purely nominal: fees per subject/year are fixed  at 100 escudos ($100) for 
registration  and 300 escudos fo r tu ition.

134. Moreover, Decree-Law No. 132/80 of 17 May lays down the general provisions 
governing the essentia l structure o f the soc ia l welfare services for higher 
education and the social assistance to be granted to the most disadvantaged 
students in terms o f scholarships, grants, loans and exemption from or reduction of 
study fees.

135. Those services are also required to establish , maintain and supervise the 
operation o f university housing and dining fa c i l i t ie s ,  outlets for texts, books and 
educational material as well as medical and soc ia l services.

136. In this regard, the d ivers ifica tion  o f higher education, mentioned in 
paragraph 131, should once again be stressed.

F. Right to fundamental education

1. General and specific  measures

137. Education is  canpulsory for a l l  citizens between the ages o f 6 and 14 (see 
para. 13). Those who have reached the upper age lim it but have not completed the 
second year o f preparatory education may enrol in  so-called "supplementary" classes:

(a) In the daytiine, i f  under 18 years of age;

(b) In the evening, i f  over the age o f 18 and/or i f  over the age of 16 and
already at work.

138. The curricula for the daytime classes are those approved fo r the regular 
system, the methodology being adapted fo r the age group concerned.

139. For the evening classes, specific  curricu la and a methodological approach
suitable for cidult education have been developed.

140. The provisions o f Act No. 3/79 o f 10 January 1979, on the elimination of 
i l l ite ra c y , have the object of ensuring fundamental education for the adult 
population. This Act governed the formulation o f the national lite racy  and 
fundamental adult education plan in collaboration with the National Council for 
Literacy and Fundamental Adult Education.
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141. It  i s  fit t in g  here to quote certain  princip les o f the above-mentioned Act:

" (a) A rt ic le  1 (Principles)

" It  is  the duty o f the State, in  the sp ir it  o f the Constitution, to 
provide universal fundamental education and to eradicate i l l it e ra c y .

"State in it ia t iv e  should resu lt in concerted action by central and loca l 
administrative bodies, in fu l l  compliance with the princip le o f administrative 
dec entr a li zat ion.

"The State recognizes and supports existing in it ia t iv e s  in the fie ld  o f 
literacy  and fundamental adult education, particu larly  those of the mass 
educational associations, cu ltu ra l and le isure groups, cu ltu ra l co-operatives, 
locally-based mass organizations, trade union organizations, workers' 
canmittees aivi denominational organizations.

" (b ) A rtic le  2 (Defin ition  and framework)

"Literacy and fundamental adult education are viewed in  the dual 
perspective of the personal development of adults and their progressive 
participation  in cu ltu ra l, socia l and p o lit ic a l l i f e  with the aim o f building  
a donocratic and independent society.

"The lite racy  process is  focused upon learning to read and write, 
accompanied by other non-formal educational programmes.

"Fundamental education involves, as a f i r s t  stage, preparation  
corresponding to  the elementary basic education assessment test and, 
ultimately, the setting o f curricula appropriate for adults at the 
post-fundamental le v e l."

14 2. Prime responsib ility  fo r the development o f th is plan devolves on the 
Directorate-General for Adult Education within the Ministry of Education and 
Universities. Decree-Law No. 61/79 o f 30 March 19 79 requires that the said 
department should be supported by the Ministry of Finance and Planning, the 
Ministry o f Agriculture and F isheries, the Ministry o f Labour and the Ministry of 
Culture.

143. Lato sensu, lite racy  is  an in tegral part o f fundamental education.

144. Thus, in the ligh t of the explanations of the General Conference of UNESCO 
(Nairobi, 1976) with regard to the d if f ic u lt ie s  encountered by i l l i t e r a t e  persons 
or groups, or other groups which are disadvantaged with respect to education and 
resources, in  adjusting to society, adult education a c t iv it ie s  are designed not 
only to  enable adults to  acquire basic knowledge (reading, w riting, arithmetic, 
basic understanding o f natural and socia l phenomena), but also " . . .  to make it  
easier fo r [adults] to engage in productive work, to promote their self-awareness 
and their grasp o f the problems o f hygiene, health, household management and the 
upbringing of children, and to enhatne their autonomy and increase the 
participation  in canmunity l i f e " .
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145. Measures taken in 1980 fo r the development of fundamental adult education bore 
large ly  on the planning o f various a c t iv it ie s  with a view to achieving the 
following objectives:

(a) Establishment o f regional adult education centres;

(b) Conpletion of studies on the ac t iv itie s  assigned to  the national literacy  
and fundamental adult education plan;

(c) Establishment of a network of public cu ltu ra l and educational centres;

(d) Action relating to emigration;

(e) Development o f an integrated regional programme for the northern region 
of the country;

( f )  Literacy and elementary basic education;

(g) Support for mass educational associations;

(h) Establishment o f public l ib ra r ie s ;

(i ) Production, acquisition and d istribution  of printed matter and 
audio-visual material;

( j )  Establishment o f consciousness-raising and training a c t iv it ie s  for the 
sta ff of the centralized services and for d is t r ic t  co-ordinators.

146. Action taken during 1981 followed up previously planned ac tiv it ie s . The 
enlargement of the f ie ld  of operations of the Directorate-General for Adult 
Education so as to Include adult education at the post-fundamental leve l was the 
central concern of o f f ic ia ls .

147. Studies are under way with a view to implementing projects integrated into a 
system of recurrent education. The object of such projects is  to devise 
alternative inodes o f action fo r training and cu ltu ra l advancement subsequent to the 
stage of conpulsory education.

148. The Institute for Educational Technology, a department o f the Ministry of 
Education and Universities, w i l l  jo in  in the ac tiv it ie s  of the national literacy  
and fundamental adult education plan by co-operating with the Directorate-General 
for Adult Education in  matters relating to  the implementation of recurrent 
education projects. Such collaboration w ill take place with regard, in particu lar, 
to the design and development of correspondence courses covering subjects at the 
post-elementary leve l.

2. Factors and d if f ic u lt ie s  affecting the implementation o f th is right

149. The d if f ic u lt ie s  encountered by o f f ic ia ls  in formulating the national literacy  
and fundamental adult education plan were, inter a l i a , the follow ing: the scanty
number o f previous basic studies; the lack o f spec ia lists  in such matters (or their 
assignment to other duties) ; and the s tr ic t  deadline imposed.

E/1982/3/Add.27
English
Page 29

/ . . .



150. There are, in  the context o f continuing education, certain fcctors which have 
an adverse e ffect on ac tiv it ie s  in the f ie ld  of fundamental adult education, namely 
the following;

(a) Inadequate training o f adult education workers;

(b) Paucity of human, technical and financia l resources;

(c) The need to create and co-ordinate operational models for action at the 
centra l, regional and local leve ls.

151. Among the factors which have influenced the e ffective  exercise o f these 
rights, reference should further be made to the lack of identification  in concrete 
terms o f the needs o f  the disadvantaged sectors o f the population. With the aim o f 
overcoming this d if f ic u lty ,  i t  has been suggested that a spec ific  restricted  area 
should be surveyed with a view to subsequently carrying out there an operation  
involving consciousness-raising and the development o f a fundamental adult 
education programme in the context o f continuing education.

3. S ta t is t ic a l data

15 2. The table hereunder contains s ta t is t ic a l information on the a c t iv it ie s  o f the 
Directorate-General for Adult Education in the years 1980/81 and 1981/82:
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Teachers involved in lite racy  p ro je c t s ........

Grants to mass educational associations . . . .  

Scholarships for adult education act iv itie s  

Public l ib ra r ie s  ................................................

1980/81 1981/82

748 850

227 499

39 3 819

2 964 3 019

19 151 31 080

G. Developnent o f a system o f schools

1. Principal leg is la tion

153. In so fa r as primary, preparatory and secondary education are concerned, the 
principal le g is la t iv e  measures for school construction and maiqiing are:

(a) Order No. 9/79 o f 23 September 1979, concerning the transfer o f 
authority; the administration, modification and implementation of the primary 
school construction plan becomes the responsib ility  of d is tr ic t  school o ffic e s  and 
m unicipalities, under the provisions o f Act No. 1/79 concerning local financing;

(b) Order No. 8 2/80 o f 27 February 1980, laying down regulations for the 
School Mapping Commission established in December 1979;

/. ..



(c) Order No. 446/80 o f 16 December 1980, concerning the regulations 
governing school mapping procedures for primary, preparatory and secondary 
education;

(d) Draft protocols (currently under discussion) aimed at putting into e ffec t  
a system which would integrate those services of the public administration involved 
in  the preparation o f school mapping.

154. The following decree-laws apply to higher education:

(a) Decree-Law No. 402/73 o f  11 August 1973, on the establishment o f new 
un iversities, polytechnic institutes and higher teachers' co lleges; lays down the 
ru les governing their in sta llation  canmittees and provides a set o f measures for  
the training and recruitment of personnel required for their operation;

(b) Decree-Law No. 513-L1/79 o f 27 December 1979, concerning the 
implementation of measures to enhance and expand the in stitutionalization  of 
polytechnic higher education; defines the terms under which schools are to be set 
up;

(c) Decree-Law No. 35/82 o f 4 February 1982, concerning the termination of 
the in sta llation  procedures fo r the new un iversities established under the relevant 
decree-law referred to e a r lie r .

2. Practical measures

155. A number o f sign ifican t measures relating to the planning, financing and 
implementing of school mapping within the primary, preparatory and secondary 
educational systems should be noted.

156. The provisions governing the operation o f the School Happing Commission are as 
fo llows. The members of the Commission are representatives of o ffices  within the 
Ministry o f Education, sp ec ifica lly , the Directorate-General for Basic Education, 
the Directorate-General fo r  Secondary Education, the Direct or ate-General fo r School 
F ac ilit ie s  and the Research and planning O ffice. The school mapping nude (centre) 
fonns part of the last-mentioned o ffic e , which is  responsible for ensuring that the 
Commission functions and that i t s  operation is  co-ordinated.

157. In this connection, the primary objective is  the establishment and development 
o f school mapping.

158. In working towards that objective, e ffo r ts  are made to;

(a) Meet the spontaneous demand for un ified and complementary secondary 
education, preferably in areas where access to schools is  the re R o n s ib iiity  o f the 
Institute fo r  Social Welfare fo r Schoolchildren;

(b) Ensure that a l l  pupils conplete the six years o f conpulsory schooling;

(c) Bring about the gradual un ification  of post-primary educational tracks by 
emphasizing direct primary instruction (Order No. 446/80 o f 16 December 1980) .
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159. Major medium-term planning trends in primary education are:

(a) The gradual adjustment o f school mapping to  the primary education system 
in terms o f structures and instruction;

(b) Development o f a system o f classrocan-related fa c i l i t ie s  for specific  
ac t iv it ie s , to be used in a fle x ib le  manner (Order No. 446/80 of 16 December 1980) .

160. The establishment o f a public system o f pre-school education is  governed by 
general c r ite r ia  which are fundamentally intended to:

(a) Take into account the special features o f certain  areas, i . e .  areas with 
a high proportion of working wcmen;

(b) Give help to those areas having a greater need for socia l and cu ltu ra l 
agencies, i .e .  rural and suburban areas;

(c) Give weight to in it ia t iv e s  from groups o f c itizens or economic, soc ia l or 
cu ltu ra l groups (Nursery School Regulations, Decree-Law No. 542/79 of 29 December) .

161. Most nursery schools have been started on the in it ia t iv e  of parents' 
associations and other local groups. At present, nursery schools in the public 
pre-schcxjl educational system are established at the request and with the 
collaboration o f loca l authorities.

162. The ru ra l areas are particu larly  active in establishing and operating nursery 
schools. School involvement in the community, community participation and 
teacher-family t ie s  are particu larly  strong here.

163. In the context of basic and secondary education, mention should be made o f:

(a) The planned expansion o f school mapping and the adjusting o f supply to 
demand on the basis of pre-testing by the 1984/8 5 school year:

(b) The a llocation  o f responsib ility  among the participants in the expansion 
of the system, viewed in terms of the prospects for administrative decentralization  
which have been opened up by the Local Financing Act;

(c) The identification  of c r it ic a l  aspects of the planning and implementation 
processes.

164. Methodology adapted to the participation  o f loca l authorities in th is process 
was the subject of a study carried out in 198 0 as part of a course in a planning 
training programme supported by UNESCO. Representatives of central and local 
government bodies participated in the course. The methodology used was evaluated 
in  19 82.

16 5. With regard to secondary education, the Directorate-General for School 
F ac ilit ie s  conducted typological school studies in preparation for the gradual 
transformation o f schools required by the growing demand for quantitative and 
qualitative training at this leve l.
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166. Since 1975, the unification of secondary education and the introduction o f  
vocational training have made i t  imperative that a thorough exanination o f the 
problems posed by fa c i l it ie s  and equipment in the face o f this sectoral educational 
reform should be carried out. Today, no measures may be taken with regard to 
existing buildings (modification, extension, additions) without a plan which takes 
vocational training sectors into account. The World Bank is  currently financing a 
project fo r the renovation of 43 schools (now in progress) which covers 
approximately 90 per cent o f equipment costs and 28 per cent o f construction costs.

167. The new preliminary construction plans provide for community u tiliza tion  of 
various parts o f  the school building (lib ra ry , all-purpose room and sports 
f a c i l i t i e s ) . These new areas intended for technical training in the complementary 
courses can thus be used for vocational training purposes.

168. Primary, preparatory and secondary schools are established on the basis o f a 
proposal from the canmission and a study carried out by the Research and Planning 
Office of the Ministry of Education. In the case of primary education, this study 
i s  based on:

(a) Proposals to th is end in itiated  by schoo l-d istrict o ffic e s  
(deconcentrated bodies of the Ministry o f Education) ;

(b) Statements o f  intent by lo ca l authorities;

(c) A va ilab ility  of fa c i l i t ie s  and permanent or teniporary buildings.

169. With regard to primary education, loca l authorities are responsible fo r :

(a) Assisting in the selection of fa c i l i t ie s ;

(b) Drawing up and monitoring the inplementation o f building and in sta llation  
projects for new schools;

(c) Overseeing the upkeep and maintenance o f schools already in operation.

170. The Directorate-General fo r  School F a c ilit ie s  (an o ffice  in the Ministry of 
Education and Universities reR onsib le  for both the setting o f  stemdards and the 
promotion of studies) i s  required to draw up medium-term construction plans and 
transmit annual plans to the agencies reR onsib le  for executing them, i . e . ,  the 
Ministry o f Public Works and Transport and local governnent o ffices .

171. Without detriment to p rio rity  objectives, the current use of school fa c i l it ie s  
is  f le x ib le :

(a) Preparatory schools may be used fo r the unified secondary course;

(b) Private schools subsidized by the Ministry o f Education and Universities  
may be used to hold c lasses for public school pupils.

172. At the primary lev e l, i t  has been possible to reduce the number of pupils per 
week, particu larly  since 1976. A new scheme, introducing the "open-air" school in 
place of the e a r lie r  standard arrangements, has been studied and put into effect.
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173. It  i s  expected that, in  the near future, higher education in Portugal w il l  be 
characterized by the following trends:

(a) An expansion o f the system through the development o f the un iversities  
established in 1973;

(b) An accelerated expansion o f polytechnic higher education, particu larly  
with regard to institutions located in the most disadvantaged regions, which 
already benefit from integrated development plans;

(c) The refurbishing of existing un iversities.

174. The following measures for setting up and opening institutions o f higher 
education should be noted.

175. A board to co-ordinate the in sta lla tion  o f institutions o f polytechnic higher 
education has been established. This Board is  conposed of the in sta llation  
canmittees o f polytechnic institutes and the chairmen o f the in sta llation  
committees o f co lleges o f higher education (which are outside the polytechnic 
framework) . The Board is  responsible fo r outlining the policy for in sta llin g  and 
operating of the new polytechnic in stitutes and evaluating development programmes 
and plans submitted by the chairmen o f the in sta lla tion  ccnimittees.

176. The main lines of that policy is  as fo llows.

177. The in sta lla tion  canmittees, whose members are appointed by the Minister of 
Education and serve a minimum term of three years, are responsible fo r:

(a) Collaborating with the Directorate-General for Higher Education (an 
o ffice  within the Ministry of Education and Universities) in the work of in sta llin g  
the polytechnic institutes and the schools which make up these institutes;

(b) Taking the necessary steps to secure contracts fo r the rental, 
procurement or construction o f build ings;

(c ) Acquiring equipment and furniture in accordance with standards set by the 
Directorate-General for Higher Education;

(d) Studying and submitting plans fo r permanent fa c i l i t ie s ;

(e) Concluding contracts with technical o ffices  for the execution of 
projects, studies and construction.

17 8. Construction and other work pertaining to the renovations and acquisitions 
decided on by the in sta llation  committees are authorized by m in isterial order, 
issued by the Minister o f Education and U n iversities and the Minister o f Housing, 
Public Works and Transport, and are financed by central government funds allocated  
to  the two m inistries for th is purpose.
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179. As a general ru le , the State does not allocate revenue funds for education; 
enrolment fees are paid for in revenue stamps and therefore covered by indirect 
taxes forming part o f the inland revenue.

18 0. Funds allocated from external loans under specific agreements are, o f course, 
an exception to this rule.

181. The ceiling for recurrent expenditures is  established on the basis o f 
estimated revenue. The various m inistries and institutions are therefore 
responsible for preparing their budget estimates.

182. After negotiations in the Council o f Ministers on the ce ilin g  for global 
expenditures (which is  the responsib ility  o f the Minister o f Finance) and after 
adding up the budget estimates of the various State services (fo r which the 
services concerned are responsib le ), a general ce ilin g  o f expenditures for the 
various m inistries and other institutions is  established.

18 3. Expenditures under the regular budget are intended sp ec ifica lly  to cover the 
remuneration of personnel (of the central services and the teaching s ta ff of a l l  
schools) , operating costs and other a c t iv it ie s , particu larly  school socia l welfare 
ac tiv it ie s , subsidies to ensure that preparatory schooling is  provided free of 
charge, grants for study and research, etc.

184. Most of the extraordinary expenditures, i .e .  so -called  planning investments, 
are meant to cover the construction o f premises for preparatory, secondary and 
higher education and the purchase of furniture, equipment and teaching aids for 
these premises and for primary schools.

185. This budget also provides for the construction and equipping o f school canteens 
and student hostels, sports fa c i l i t ie s ,  life - lo n g  education, and the training of 
teaching s ta ff  for the pre-school to the secondary leve ls  and for special education.

186. The Ministry of Housing, Public Works and Transport also finances education in 
terms o f the construction o f buildings fo r preparatory instruction and secondary 
education and the purchase of permanent equipment and furniture.

18 7. The loca l authorities are responsible for defraying the cost o f maintaining 
primary schools.

188. An analysis o f the availab le  figures (see table 1) shows that expenditures on 
education over the period in question are increasing more slowly than public 
expenditures, namely at a rate o f approximately 21 per cent as against 26 per cent, 
but the increase is  already higher, than that o f GDP which is  not more than
18.6 5 per cent.

189. It  should be noted, however, that the figures given do not show a sim ilar 
increase for educational services. * As there is  no mechanism capable of halting 
in fla tion  with regard to educational expenditures, i t  is  d if f ic u lt  to evaluate to 
what extent this increase is  attributable to the rise  in the respective sa laries  
and prices.

/ . . .
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190. A s ligh t downward trend is  apparent in  the percentage of educational 
expenditures in the to ta l for public expenditure: 12.4 in 1981 as against 13.4 in 
1979. This trend should, however, be interpreted with some reservations, because 
the figures for 1981 are those given in an in it ia l  budget; moreover, i f  the public 
debt is  subtracted from the State budget, the ratio  levels o ff  at about 15 per cent 
in the la st three years.

191. It  must also be added that the expenditures o f the loca l authorities on 
education are not entered and, bearing in mind the Local Financing Act, this w il l  
explain a certain drop in the amount estimated by the central administration, 
because under Act No. 1/79 (loca l financing) the local authorities are now fu lly  
responsible for building primary schools.

3. S ta tistic a l data

19 2. The number o f rooms in the public nursery schools has risen remarkably over 
the last f iv e  years; school year 1978/79 -  142; 1979/80 -  406; 1980/81 -  950; 
1981/82 -  1,538; 1982/83 -  1,798.

19 3. In 1975 the inventory o f primary education requirements showed a shortage of
17,461 classrooms. In 1980 the figure f e l l  to 15 , 383, which indicates that 
2,078 classrooms had been made availab le  during the period 1976-1980.

194. In 1978 the inventory of preparatory instruction requirements showed a 
shortage o f 9,0 72 classrooms. In 19 81 the figure f e l l  to 8,273, which indicates 
that 799 classrooms had been made availab le  during the period 1979-1981
(11.53 per cent) .

195. At the present time, 2,363 classrooms (33.4 per cent) are being bu ilt or 
adapted.

196. In 1978 the inventory o f secondary school requirements showed a shortage of
7,697 classrooms. In 1981 this figu re  f e l l  to 7,459, which indicates that
238 classrooms (26.8 per cent) had been made availab le  during the period 
1979-1981.

197. In 19 78 the inventory o f canplementary education requirements showed a 
shortage of 1,520 classrooms. In 1981 this figu re  f e l l  to 1,4 71, which indicates 
that 49 classrooms (3.2 per cent) had been mcde availab le  during the period 
1979-1981.

198. At the present time 413 classrooms (27.2 per cent) are being bu ilt or adapted.
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D iffic u lt ie s  encountered

199. The following factors and d if f ic u lt ie s  are affecting and have affected to date 
the f u l l  development of school mapping:

(a) The o f f i c ia l  bodies have been unable to monitor the school construction 
sector owing to the inadequacy of the leg is la tion  governing compliance with the 
deadlines prescribed fo r carrying out the work;

(b) Economic d if f ic u lt ie s  at the national le v e l; repercussions of this 
situation  on the construction sector -  high cost o f land and m aterials;

(c) The absence of detailed urban planning, which makes it  d i f f ic u lt  to  
estimate the a v a ila b ility  o f land suitable for building schools in the lo c a lit ie s ;

(d) The absence, in heavily populated urban zones, of renewal plans which 
would make i t  possible to use s ites  su itable for building schools.

B. Establishment of an adequate fellowship system

1. Principal leg is la tion

200. The laws and regulations on the award o f grants and subsidies at the basic and 
secondary school leve ls are as fo llows:

(a) Ordinance No. 703/79 o f  26 December 1979 and Order No. 334/79 o f
20 November 1979 concerning welfare for p R i l s  in the public and o ffic ia liz e d  
schools, without any discrim ination; th is aid i s  provided by the Institu te for  
Social Vtelfare fo r Schoolchildren, whose services include support in the school and 
assistance in  gaining access to school;

(b) Decree-Law No. 553/80 o f  21 November 1980 extending the above-mentioned 
services to pupils in the private and co-operative schools.

201. The following apply at the higher education leve l:

(a) Ordinance No. 192/78 of 7 April 19 78, whose provisions regulate the 
awards o f  grants for the training and/or further training o f medical and nursing 
s ta ff and personnel fo r the rehabilitation  and auxiliary  diagnostic and therapeutic 
services;

(b) Ordinance No. 127/79 o f  21 March 1979 regulating short-term grants for  
study abroad (up-dated by Ordinance No. 597/81 of 16 July 1981) ;

(c) Ordinance No. 128/79 o f 23 March 19 79 concerning the regulation  
of long-term grants fo r study abroad (up-dated by Ordinance No. 596/81 of 
16 July 19 81);

E/1982/3/Add.27
English
Page 40

/. ..



(d) Decree-Law No. 132/80 of 17 March 1980 regulating social services for 
higher education (under the Ministry o f Education) reRonsib le for the welfare o f 
students at the post-secondary le v e l; financia l subsidies are of two kinds 
(Cfcdinance No. 760/81 o f 4 September 1981): grants and exonption from tuition
fees;

(e) Ordinance No. 957/81 o f 7 November 1981 concerning approval o f the 
regulations on grants awarded by the National Institute of Sc ien tific  Research 
(INIC) (fo r the functions o f INIC, see para. 277) ;

(f )  Decree-Law No. 3/8 2 of 8 February 198 2 concerning the creation, within 
the framework o f the Ministry of Education, o f  the "Francisco Sa Carneiro" and 
"Adeline Amaro da Costa" grants.

2. Measures taken

202. The welfare measures taken by the Ministry of Education for the particu lar  
purpose of eliminating socio-economic discrimination are enumerated below.

203. There are no programmes to provide grants at the basic and secondai^ education 
le v e l; p R i ls  at these leve ls , however, receive the aid they need in  order to  
canplete their schooling (see paras. 15-17). This aid consists o f measures to 
ensure such p R ils *  access to school and attendance at classes. Low-incorae p R i ls  
are e lig ib le  for school-meal programmes and individual subventions.

204. Attention should be drawn to the following principles governing social action 
at the higher educational leve l. On the basis o f the princip le that "no one shall 
be deprived of the right to  education and to vocational training because of 
socio-economic d if f ic u lt ie s "  (Ordinance No. 760/81 o f 4 September 19 81), students 
receiving higher education can apply for grants and exeRtion from tuition  fees 
provided that:

(a) They are Portuguese, their financia l means are below the lim its set by 
m inisterial order, and a proposal is  submitted by the Board of Social Services for 
Higher Education;

(b) They are stateless persons or p o lit ic a l  refugees;

(c) They are nationals of countries which have concluded co -R eration  
agreements with Portugal, and the agreements provide for such benefits on a 
reciprocal basis.

205. In order to be e l ig ib le  for grants and exenption from tuition  fees, students 
must have a good academic record and slender financia l means, as measured by the 
average monthly incone o f the student's family or the student himself (Ordinance 
No. 760/81 o f September 1981) .

206. In the case o f the National Institute o f Scientific  Research (INIC) , grants 
are awarded fo r:
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(a) Sc ien tific , technical and pedagogical research, in  Portugal or abroad, 
leading to  a higher qualification  than the licenciatura;

(b) Attendance at lectures or training courses abroad, research and 
instruction of students in higher education (short-term grants for a maximum period 
o f six  months);

(c) Attendance at mestrado lectures within the framework of the functions of 
INIC (see para. 277), which i s  responsible for "helping to train  the qualified  
personnel needed fo r the country's development".

I. In.provement of the material conditions of teaching sta ff

1. Principal leg is la tio n

207. Attention should be drawn to the following le g is la t iv e  measures designed to 
improve the material conditions of teaching s ta ff .

208. At the primary le v e l, conditions are determined by the follow ing:

(a) Decree-Law No. 513-M1/79 of 27 December 1979, concerning the adjustment 
o f pay scales in the c iv i l  service and the teaching profession, taking into account 
the specific  features of the la tte r;

(b) Oecree-Law No. 412/80 o f 27 September 1980, the provisions o f which are 
designed to systematize and improve the administration of public primary 
institutions in respect o f pupil enrolment, d istribution  and transfer, the creation  
of teaching posts, the appointment of teachers and the holding of conpetitive  
examinations for teachers.

209. At the preparatory and secondary leve ls , the following are of relevance:

(a) Decree-Law No. 580/8 0 of 31 December 1980, which lays down a l l  the 
arrangements relating to the "multi-year" contract system and in -serv ice  training  
leading to established status; it  introduces changes in the procedure for applying 
fo r m ulti-year contracts, fonnerly governed so le ly  by Decree-Law No. 519-TI/79 o f  
29 December 1979;

(b) Decree-Law No. 581/80 o f  31 December 19 80, amending the system o f annual 
and other examinations for assistant teachers, formerly governed by the provisions 
o f Decree-Law No. 1;

(c) Decree-Law No. 431-A/80 o f  1 October 1980, concerning the introduction of 
an in -serv ice training prograirane leading to  the ce rtifica tio n  of teachers in 
private and cooperative  schools; the provisions governing such training in that 
sector are determined by Ordinance No. 278/81 o f 10 March 1981;

(d) Recently established regulations governing the operation o f education 
councils and the bodies assisting them in the preparatory and secondary schools.

/• • •
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210. At the level o f higher education, attention should be drawn to the followings

(a) A policy o f deconcentration and decentralization o f the functions o f the 
Ministry of Education and Universities; some of the co-ordinating functions of that 
M inistry 's central services have been transferred in e ffect to the university  
system in accordance with Decree-Law No. 107/79 of 2 M ^ 1979;

(b) The statute applicable to university teaching s ta f f  (Decree-Law 
No. 448/79 o f 13 November 1979 and Act No. 9/80 o f 16 July 1980);

(c) An established career structure for sc ien tific  research workers which 
provides de fin ite  opportunities for advancanent, in accordance with Decree-Law 
No. 415/80 o f  27 September 19 80;

(d) The approval o f  the regulations applicable to teaching s ta f f  in 
establishments of polytechnic higher education, promulgated by Decree-Law 
No. 185/81 o f 1 July 1981, the provisions o f which govern such s ta ff ;

(e) Changes in the system of administering establishments o f higher 
education, as provided for in Decree-Law No. 781-A/76 o f 28 October 1976, the 
purpose o f which was to define the responsib ilities  delegated to the governing 
bodies;

( f )  The establishment, pursuant to Decree-Law No. 187/79 o f 22 June 1979, o f  
the National Higher Education Board as a standing consultative body of the Ministry 
o f Education and Universities;

(g ) The establishment by Decree-Law No. 125/82 o f 22 R r i l  1982, o f the 
National Education Board under the auspices of the Ministry o f Education and 
Universities; as a consultative organ, the Board gives advice, upon the M inister's  
request, respecting matters on which its  guidance is  desirab le , in accordance with 
the provisions o f the d ra ft leg is la tion  on the bases o f the educational system;

(h) The creation in the State un iversities {by Decree-Law No. 188/82 of 
17 May 1982) o f statutory administrative machinery competent to perform 
administrative and financia l management functions.

2. General measures adopted

211. Primary schoolteachers require a diploma issued by the colleges o f education 
for primary teachers. At present, the diplcxnas are awarded following a three-year 
course which includes teaching practice.

212. There are two categories of primary schoolteachers!

(a) Non-graduate teachers who have not been appointed to a pemanent post in 
a school;

(b) Graduate teachers (known as "permanent s ta f f " )  whose professional status 
is  determined by their permanent appointment, on the basis of a conpetitive 
examination, to an established post in an educational institution.
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213. As the ongoing training o f primary schoolteachers is  a matter of concern to 
the Ministry of Education and Universities, activ ity  in that area has been 
strengthened considerably and made more dynamic.

214. Since the 1977/78 school year the Directorate-General for Basic Education has 
been organizing an ongoing training programme for primary schoolteachers which is  
designed to reach the largest possible number of teachers currently in service 
together with personnel who perform administrative or educational co-ordination  
functions. The programme comprises:

(a) Direct actions conducted by the colleges o f education and emphasizing 
matters relating to the primary school curricu la and teaching practice. The 
duration o f these actions depends on the number of teachers interested in them and 
on regional characteristics;

(b) Indirect actions; television broadcasts and documentary support.

215. At the preparatory and secondary education leve l there are the following
categories o f teachers:

(a) Graduate teachers (known as "permanent s t a f f " )  who have been permanently
appointed to an established post in an educational institution  on the basis o f a
conpetitive examination open only to graduate teachers;

(b) Graduate teachers who are not "permanent s ta f f" ;

(c) "Assistant" and "specia l" teachers -  categories o f teachers with many 
years of service but whose appointment is  temporary or conditional; some of these 
teachers are guaranteed a permanent position on the ground o f sen iority, which 
means that they are not required to take a teacher training course;

(d) "P rov is iona l"  or "potentia l"  teachers, who have the q u a l i f ic a t io n s  
required for teaching a pa rt icu la r  sub ject;

(e) "Provisional" or "potential" teachers, who have only the qualifications  
deemed adequate.

216. Measures have been taken to stab ilize  and inprove the contractual procedures 
for non-graduate teaching s ta f f ;  to create conditions for the accelerated 
accreditation o f teaching s ta f f  by means o f in -service train ing; to decentralize  
the training of teaching s ta ff  serving in the most disadvantaged areas; and to lay
the foundations for an in -service training system.

Accreditation of teachers

217. The system for appointing and accrediting non-graduate teachers was radically  
changed in the school year 1980/81. The new system of appointment and
accreditation is  a decisive step towards improving the conditions affecting the
exercise of the teaching profession.
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218. It  w il l  be possible to recru it "provisional" teachers with the requisite  
qualifications on a basis o f multi-annual contracts conferring the following rights;

(a) A contract guaranteeing two years of teaching service or service in an 
equivalent category in the establishment with which the contract is  concluded, or 
in one or more other similar establishments for which the teacher has applied;

(b) The p oss ib ility  o f becaning an accredited teacher through in -service  
train ing;

(c) Renewal o f  the contract, unless it  is  denounced by one o f the contracting 
parties (the teacher or the Ministry of Education and Universities) .

219. The p oss ib ility  of becoming an accredited teacher through in -service training 
is  open to  "provisional" teachers with the requisite qualifications who hold annual 
contracts. The Ministry of Education and Universities w il l  c a l l  upon applicants 
for in -service training from among the higher graduates on a national l i s t ,  bearing 
in mind the educational requirements. In -service training la s ts  two school years, 
during which the trainee must prepare an "individual work plan" for the purpose of 
canpleting, or advancing in, each o f the following subjects: (1) sc ien tific  
information; (2) information on, or training in , educational sciences; and
(3) supervised observation and teaching practice.

220. Su ffic ien tly  qualified  teachers are recruited and assigned on one-year 
contracts; these contracts guarantee appointment to f i l l  vacancies on a 
year-to-year basis.

221. So-called temporary contracts, i . e . ,  those of less than one year, are  
concluded with teachers replacing other temporarily unavailable teachers.

222. The introduction o f accreditation through in -service training is  extremely 
inportant in private and co-operative education because it  represents an obvious 
improvement in the employment and material situation o f teaching s ta ff  in this  
sector. Care has been taken, however, to safeguards

(a) The various specific  terras o f their contracts;

(b) The p oss ib ility  of bringing the legal provisions governing the in -service  
training o f teaching s ta ff  in the public sector into line with those applying to 
teaching s ta ff in the private or co-operative sector.

223. Accreditation in these schools is  equivalent in a l l  respects to accreditation  
in the public sector schools. Furthermore, private schools are required gradually 
to promote the accreditation o f their teaching s ta ff ,  bearing in mind the training 
needs of the teachers and the opportunities offered by the Ministry of Education 
and Universities.

224. Private school teaching s ta ff  with the requisite qualifications for teaching 
in the public sector are e l ig ib le  for accreditation in the manner described above.
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225. Under the provisions o f the university teaching statute, university teaching 
s ta ff means persons holding the degrees of Mestre and Pout or and the following  
categories: departmental professors; associate professors; professors
extraordinary; auxiliary  professors; probationers; and assistants.

226. Among the measures designed to enhance the teaching profession, the following 
should be noted:

(a) The p o ss ib ility  o f choosing an exclusive service regime en titling  the 
teacher to supplementary remuneration and the research grant;

(b) The granting o f sabbatical leave and study leave for the purpose, as 
appropriate, o f post-graduate studies, refresher courses, research, training or 
other ac t iv it ie s  in Portugal or abroad.

227. The polytechnic higher education sector canprises the following categories of 
s ta ff : tutors; associate professors; and co-ordinating professors.

228. The above career structure was established in  order to ensure a balanced 
combination of both academic and sc ien tific  qualifications and technical and 
professional s k i l l .

229. Emphasis w i l l  be la id  on the fact that i t  i s  in the polytechnic higher 
education sector that the teaching s ta ff at the pre-school and basic education 
leve ls  w il l  be trained, with a view to upgrading the teaching profession.

Requirements for access to and advancement in teaching careers

230. The career path of primary teachers i s  made up of four "stages" or leve ls .

231. Access to the second level is  subject to two requirements, namely, appointment 
to an established primary school post and achievement of the grade "good" in the 
previous years o f service. For access to the third and fourth leve ls , primary 
schoolteachers must have 11 or 18 years, respectively, o f "good and effective" 
service in the public education system credited to them.
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232. In the case of preparatory and secondary education, the teaching career is  
open only to graduate teachers. Career advancement is  divided into four "stages" 
or leve ls : a graduate teacher has access to the f i r s t  le v e l, while access to the 
second leve l is  dependent upon appointment to an established post and upon 
achieving the grade "good" in service in the public educational system over a 
period o f fiv e  years; in  order to reach the third and fourth leve ls, teachers must 
have 11 or 18 years, respectively, of good and effective service in the public 
educational system credited to them.

233. The career path o f "assistant teachers" in preparatory and secondary education 
and that of "special teachers" in secondary education a lso  comprises four stages, 
but in their case there are certain exceptions to the ru le .

234. Access to  teaching careers in higher education is  governed by the following  
princip les:
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235. Trainee assistants are recruited on a conpetitive basis through examination o f  
their f i le s .  This conpetitive examination is  open to persons who have obtained the 
licenciatura degree with a minimum grade of "good” and who meet the edictal 
conditions for the examination, which w il l  be published in the O ff ic ia l Gazette o f  
the Portuguese Republic and in the national press. I f ,  following th is in it ia l  
conpetitive excmination, the applicants do not f u l f i l  the requirements set, the 
Sc ien tific  Council may announce a further conpetitive examination and waive the 
requirement that candidates should have obtained the grade "good".

236. "Assistants" are recruited either from among the "trainee assistants" and the 
"guest assistants" who have obtained the Mestre degree (or the equivalent thereof) 
or from among those who, after two years of service in this category, have passed 
pedagogical aptitude and sc ien tific  qua lification  tests. Persons who have obtained 
the Mestre degree or a doctorate may a lso  be appointed to the post of assistant.

237. Teachers are remunerated according to their category and their length o f  
service, in accordance with the salary scale (sections A to  U) , as a l l  public 
o f f ic ia ls  are. Moreover, teachers may receive other additional and supplementary 
types of remuneration.

238. Teachers are entitled to annual leave and other types o f leave and to social 
security benefits, in  respect o f sickness, d is a b ility , old-age and retironent on 
the same basis as a l l  public o f f ic ia ls .

Social security

239. The Ministry o f Education and Universities has adopted, through the socia l 
welfare departments, a number o f social welfare measures, including:

(a) Operation o f day nurseries for children under three years o f age and
kindergartens fo r children from three to six years of age; the fees payable by the
parents are set on the basis o f per capita family income;

(b) The granting of subsidies for the launching and operation of day
nurseries and kindergartens integrated into public educational institutions;

(c) The granting of subsidies for attendance at day nurseries and 
k indergartens;

(d) H olidR  camps at the seaside or in the country for the children o f 
employees of the Ministry of Education, with parents bearing ju st over 50 per cent 
o f the to ta l cost;

(e) Canteen meals at prices based on the food subsidy granted to a l l  public 
o ff ic ia ls ;

( f )  loans without interest to fam ilies in temporary financia l d ifficu lty .
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3. Participation by teachers and their organizations in the fonnulation o f  
educational plans ^

240. Curriculum development and planning for primary schools is  carried out at the 
national leve l and f a l l s  within the ju risd iction  of the Directorate-General for 
Basic Education, which is  responsible for drawing up, reorganizing and 
reformulating curricu la and programmes. However, primary schoolteachers are 
responsible for carrying out certain  school duties, either d irect or through their 
elected representatives. In a l l  schools with more than two teaching posts there is  
an in stitutional council made up o f a l l  the teachers enployed at the school. The 
head of the institution  is  elected by this council, which is  above a l l  responsible 
fo r ;

(a) Proposing both pedagogical and administrative solutions to the 
supervisory authorities;

(b) Analysing and considering questions of a didactic and pedagogical nature 
from the point of view of national policy.

241. In primary education a gradual decentralization is  taking place at the 
administrative and pedagogical leve ls.

2 42. In each coiunune there is  an "area canmission", whose membership is  as follows: 
one school delegate; co-ordinators, whose number is  established on the basis of the 
number o f primary schoolteachers in the area in question; and a co-ordinator for 
school welfare action.

243. A pedagogical section and an administrative section operate on a permanent 
basis at the headquarters of each school d is t r ic t .  School delegates and 
pedagogical co-ordinators are elected by secret ba llo t from among the teachers 
en^loyed in the area.

244. The school delegates have administrative duties, while the co-ordinators are 
responsible for the follow ing, in particu lar:

(a) Organizing periodic meetings with the teaching s ta ff  in order to analyse 
pedagogical and didactic and psychopedagogical issues;

(b) Contributing to the planning o f school work in co-operation with the 
teaching s ta ff;

(c) Providing assistance in connection with mutual interaction aimed at 
teacher development, with the participation of school educational departments, 
inspectors and co lleges o f education for primary teachers.

245. At the secondary and preparatory levels the establishment of programmes and 
curriculum development take place nationally, with the exception o f regional 
experiments, which however have no real quantitative significance.
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246. The D irectora tes-G enera l fo r  Basic and Secondary Education are responsib le fo r  
develop ing, reform ulating and changing the basic and secondary cu rricu la  and 
programmes, which are adopted fo llo w in g  o f f i c i a l  approval by the M in istry  o f 
Education and U n iv e rs it ie s .

247. A number o f  school a c t i v i t i e s  are  the r e s p o n s ib il ity  o f  the teachers, through 
th e ir  rep resen ta tives  e le c ted  to :

(a ) The governing cou n c il, which is  responsib le fo r  the adm in istration  o f  the 
establishm ent;

(b) The education cou n cil, which is  responsib le fo r  the educational p o lic y  o f  
the establishm ent, co -o rd in a tion  o f  in -s e rv ic e  tra in in g  and the adoption o f 
measures to  provide continuing teacher tra in in g ;

(c ) Bodies that support the education cou n c il; group, subgroup or 
d is c ip lin a ry  canm ittees, d iv is io n  committee, c lass  conm ittee, and council o f  
d ire c to rs  o f  d iv is io n  and bu ild ings managers.

248. In the case o f  higher education, the current management p o lic y  is  to  endeavour 
to  promote the autonomy o f the u n iv e r s it ie s . The u n iv e rs it ie s  and u n ive rs ity  
in s t itu te s  could be g iven  adm in istra tive  and fin a n c ia l autonomy, and i t  is  planned 
to  provide them with the means they requ ire in  order to  p a r t ic ip a te  more a c t iv e ly  
in  the economic and s o c ia l development o f  the nation, by provid ing the h igh ly  
sp ec ia liz ed  se rv ices  o f  th e ir  teaching s t a f f ,  researchers and techn icians.

249. P a r t ic ip a t io n  by pro fessors  in  drawing up cu rricu la  and programmes o f  study is  
b a s ica lly  ensured through the governing bodies o f the higher education 
establishm ents: the genera l assembly o f  the establislim ent, the assembly
rep resen ta tives , the governing cou n c il, the education cou n c il and the s c ie n t i f ic  
cou n cil.

250. Teaching s t a f f  in  higher education are a lso  represented through;

(a) The Council o f Rectors, which is  responsible fo r  co -ord in a tin g  a c t iv i t ie s  
ca rried  out in  the context o f  the u n iv e r s it ie s  and u n ivers ity  in s t itu te s  and whose 
ro le  is  a ls o  to  g iv e  an opin ion on any questions re la t in g  to  a c t iv i t ie s  ca rried  out 
by the u n iv e rs it ie s  and u n ivers ity  in s t itu te s  that may be brought be fore  i t  by the 
M in istry o f  Education and U n ive rs it ie s ;

(b) The N ationa l Higher Education Board, which is  a standing advisory body 
with 30 members, 14 o f  whom are appointed by the M in istry  o f Education and 
U n iv e rs it ie s  and the remainder by the bodies representing the teaching s t a f f ;  th is  
Board provides the M in istry  with educational and s c ie n t i f ic  support in the form o f 
an a lys is  and opinions in  such areas as; the establishm ent o f the genera l ou tlin e  
fo r  the educational system, degrees and diplomas at the higher education le v e l ,  the 
p r io r i t ie s  to  be set in  higher education, the development and review o f  courses and 
programmes o f  study, methods o f es tab lish in g  equ iva lences, development o f knowledge 
and in tern a tion a l conventions.
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1. Principal leg is lation

251. In accordance with the constitutional princip les laying down the freedom to 
learn and to teach and safeguarding the essentia l role played by parents in 
choosing the type o f education their children are to receive. Act No. 9/79 o f
19 March 1979 states:

"A ll c itizens shall have the opportunity to develop fu lly  their 
personality, a b i l i t ie s  and potential through, in particu lar, guaranteed access 
to education and culture and enjoyment o f the right to the freedom to learn  
and to  teach.

"The State shall be responsible fo r establishing the necessary conditions 
for providing access for everyone to education and culture and for 
guaranteeing equality of opportunity for a l l  in choosing frcan the entire range 
of types of education and educational conditions.

" It  sha ll be recognized that parents have p rio rity  in selecting an 
educational prcwess and the type of education their children are to receive."

252. In accordance with the general provisions la id  down in the Private Education 
Ordinance (Decree-Law No. 553/80 of 21 November 1980):

"The State shall recognize the freedcaa to leam  and to teach, including 
the right of parents to determine what type of education their children sh a ll  
receive and to influence the educational process in question.

"The freedom of education may be limited only by the requirements of the 
common good, the geiteral goals o f the educational system and agreements 
concluded between the State and private educational institutions.

" It  shall be incunbent on the State, in the context of support for the 
family, to grant subsidies to help parents meet the cost of the education of 
their children."

253. With a view to creating the necessary conditions for fa c ilita t in g  free choice
of the educational process and equality of opportunity as regards access to
education, the State shall be reR onsib le  fo r ;

"Granting subsidies and other types o f support to private educational 
institutions and co-operative educational institutions under contract;

"A llocating, where necessary, to private and co-operative schools
operated in accordance with the goals set for the educational system a special
grant for the launching phase, educational innovation, financia l v ia b ility ,  
expansion o f premises, equipment and re-equipment, out-of-school a c t iv it ie s  or 
other duly supported activ itie s" (Decree-Law No. 553/80 of 21 November 1980).
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2. Measures taken

254. Freedom o f  education, in  the broad sense o f  the freedcan to  learn  and to  teach, 
i s  one o f  the aspects o f the freedom o f the in d iv id u a l.

255. In prcxnoting inplam entation o f  the educational p o lic y  fo r  which i t  is  
responsib le , the S tate s h a ll safeguard the r igh ts  that a s s is t  parents in  bringing 
up and educating th e ir  ch ild ren  in  accordance with th e ir  b e l ie fs .

256. According to  the p rov is ion s  o f  Act No. 65/79 o f 4 October 1979, "the exerc ise  
o f  the freedom to  teach is  la id  down in  the Constitu tion  and the law" and c a l ls  fo r  
respect fo r  the fo llo w in g  p r in c ip le s , in  p a r t icu la r :

"The S tate m ^ not lay cla im  to  education and cu ltu re  in  accordance with 
any p a rticu la r  p h ilo sop h ica l, a es th e tic , p o l i t i c a l ,  id e o lo g ic a l or re lig io u s  
c r it e r io n ;

"Pu b lic  education sh a ll not be denominational;

"Both pupils and teachers s h a ll be guaranteed access to  the various types 
o f  educational in s t itu t io n s  without any d iscrim in ation  whatsoever, 
p a r t ic u la r ly  o f an id e o lo g ic a l or p o l i t i c a l  nature."

257. In  accordance with the p rov is ion s  o f  the above-mentioned Act, a council fo r  
the freedom o f education, which operates w ith in  the con text o f the Assembly o f the 
Republic, has been estab lish ed . The purpose o f  th is  council i s  to  promote respect 
fo r  the freedom o f  education and to  g iv e  an opin ion on any in fringem ents thereo f 
that mety be brought b e fo re  i t .

K. L ib e rty  to  e s tab lish  and d ir e c t  educational in s titu tio n s

258. The s ta tu te  governing p r iv a te  aixl co -o p e ra tiv e  education (Decree-Law 
No. 553/80 o f 21 November 1980) contains the basic p rovisions concerning the 
l ib e r t y  to  e s ta b lish , adm inister and operate a p r iva te  educational in s t itu t io n , and 
the corresponding r e s p o n s ib il it ie s ,  and the provisions concerning complete equ a lity  
o f  access to  education.

259. According to  the p rov is ions o f  th is  s ta tu te , "any natural or ju r id ic a l  person 
o f a p r iva te  character is  a t l ib e r ty  to  e s ta b lish  p r iva te  or co -opera tive  schools".

260. The establishm ent and approval o f  p r iv a te  and co -op era tive  schools and 
educational in s t itu t io n s  i s  regu lated  by ordinances o f the M in istry  o f  Education 
and U n iv e rs it ie s . Natural or ju r id ic a l  persons applying to  the M in istry  fo r  a 
pennit to  operate a p r iva te  or co -o pera tive  school must produce a " c e r t i f i c a t e  o f  
canpetence" (a ttes tin g  to  the h o ld er 's  pedagogica l competence and ph ys ica l arxl 
mental health) , in  accordance with the laws in  fo rc e . Members o f the s ta f f  o f  the 
M in istry  o f  Education and U n iv e rs it ie s  are not perm itted to  e s ta b lish  such schools.
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261. With a view  to  promoting and encouraging p r iva te  in i t ia t i v e  and the 
fonou la tion  o f o r ig in a l educational p ro je c ts , the aforementioned statu te provides 
that;

“ (a) P r iva te  schools may prepare th e ir  own educational p ro je c ts , 
provided that at each le v e l  o f  in s tru ction  they provide an a ll-rou n d  education 
equ iva len t to  that provided at the correR ond ing le v e l  in  public educational 
in s t itu t io n s ;

" (b) P r iva te  schools sh a ll e s ta b lish  th e ir  own in te rn a l ru les ;

" (c ) E n tit ie s  that have been granted a perm it to  operate a p riva te  
educational in s t itu t io n  must: d e fin e  c le a r ly  the main l in e s  o f  the p o lic y  o f
th e ir  school; provide the necessary fin an c in g ; assume re s p o n s ib il ity  fo r  the 
proper management o f  the grants, loans or other f in a n c ia l support provided; 
assume r e s p o n s ib ility  fo r  rec ru itin g  and supervising the s t a f f . "

262. Each p r iva te  or co -o p era tive  school must have an "education  d ir e c to ra te " ,  
appointed by the e n t i t y  to  which the operating perm it has been granted; the 
d ire c to ra te  i s  r e R o n s ib le  fo r  the teaching p o lic y  o f  the school and the 
performance o f  c e r ta in  fu nctions, such as: representing the school v is -a -v is  the
M in istry  o f  Education and U n iv e rs it ie s ; planning and supervising a l l  cu rr icu la r  and 
c u ltu ra l a c t iv i t i e s ;  supervising cu rricu la  and ^ lla b u s e s ;  maintaining teaching 
standards.

263. The fo re ign  schools operating in  Portugal a re , fo r  the most part, run by 
p r iva te  e n t i t ie s  supported by the resp ec tiv e  Governments, with the eccRtion o f  the 
Spanish In s t itu te  in  Lisbon, which is  owned by the Spanish S ta te .

264. One o f  the main concerns o f  these schools i s  to  ensure that th e ir  students 
w i l l  even tu a lly  be ab le to  tran s fer  from th e ir  systems to  the Portuguese 
educational system.

265. For th is  reason, many o f  these schools -  e R e c ia l ly  those with a high 
percentage o f  Portuguese students -  have t r ie d  to  incorporate  gradua lly  in  th e ir  
cu rr icu la  the study o f  the Portuguese language and Portuguese cu ltu re .

266. Sometimes the la t t e r  subjects are incorporated  in  the cu rr icu la  in  accordance 
w ith c u ltu ra l agreements -  as is  the case with the French lycee Charles Lep ierre
and the Spanish In s t itu te  o f  Lisbon.

267. In other instances, i t  i s  the school i t s e l f  which opens the re levan t 
n egotia tion s with the D irectora te-G enera l fo r  P r iva te  and C o-opera tive  Education: 
th is  i s  the course that has been fo llow ed  by the German School o f  Lisbon and the 
English school {S t .  J u lia n 's  School) , in Carcavelos.

268. In  no case does the M in istry  o f  Education and U n iv e rs it ie s  in s is t  that a 
curriculum must include in s tru ct ion in  the Portuguese language and Portuguese 
cu ltu re .

E/1982/3/Add.27
Engli sh
Page 52



269. With regard to  access to  higher education, students graduating from fo re ign  
schools in  Portugual are subject to  the same admission requirements as Portuguese 
students. However, they do b en e fit  from sp ec ia l con d itions with regard to  
examinations: a s p e c ia l session  held in  December enables than to  take examinations 
in  any subject or subjects they may lack in  order to  complete the set o f  three 
tw e lfth -yea r  sub jects needed fo r  access to  h igher education.

270. In addition  to  the measures described  above, mention should be made o f the 
p rovis ions o f  A ct No. 65/79 o f  4 October 1979, re fe r r in g  to  the "absence o f  a l l  
p o l i t i c a l  or id e o lo g ic a l d iscrim in ation  with regard to  the au thoriza tion , financing 
and support granted by the S tate to  p r iva te  or co -opera tive  schoo ls".
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I I .  ARTICLE 14; PRINCIPLE OF COMPULSORY EDUCATION,
FREE OF CHARGE FOR ALL

271. At the time when Portugal became a party to  the In te rn a tion a l Covenant on 
Economic, S o c ia l and C u ltural R igh ts, basic education was already conpulsory and 
fr e e  o f  charge fo r  a l l  in  Portuga l (see above, paras. 12, 13, 55-59, 106 and 133) .

I I I .  ARTICLE 15; RIGHT TO TAKE PART IN CULTURAL LIFE AND 
TO ENJOY THE BENEFITS OF SCIENTIFIC PROGRESS AND THE 
PROTECTION OF THE INTERESTS OF AUTHORS

E. R ight to  the freedom o f  s c ie n t i f i c  research 
and c re a t iv e  a c t iv i t y

1. P rin c ipa l le g is la t io n

27 2. The fo llow in g  l e g is la t iv e  measures concern the above-mentioned r ig h t ;

(a) Decree-Law No. 414/80 o f 27 September 1980 on the restructu ring o f the 
National In s t itu te  o f  S c ie n t i f ic  Research (INIC) , which is  under the supervis ion  o f  
the M in istry  o f  Education and U n iv e rs it ie s . The new structure endows INIC with a 
c o l l e g ia l  body eiipowered to  take decis ions regarding a l l  s c ie n t i f ic  questions and 
a lso  makes i t  autonomous as regards adm in istration , finance and assets ;

(b) Regulatory Decree No. 72/80 o f  12 November 1980 on the establishm ent o f
s c ie n t i f ic  cou n cils  to  act as sp ec ia liz ed  supporting bodies fo r  INIC;

(c ) Regulatory Order No. 46/81 o f  12 February 1981 on the granting o f
tech n ica l s p e c ia liz a t io n  fe llow sh ip s  by INIC;

(d) Decree-Law No. 415/80 o f  27 September 19 80 on the career structure o f  
s c ie n t i f ic  research workers;

(e ) Regulatory Decree No. 51/81 o f  19 October 19 81 on the establishm ent,
nature and a ttr ib u tion s  o f  INIC research cen tres ;



( f )  Ordinance No. 957/81 o f  7 November 1981 on the regu la tion  o f  INIC 
fe llo w sh ip s ;

(g ) Decree-Law No. 448/79 o f  13 November 1979 embodying the regu la tion s
governing the career o f  u n ive rs ity  teachers;

(h) Decree-Law No. 185/81 o f  1 July 1981 on the career structure o f  teachers
a t po lytechn ic  in s t itu t io n s  o f  higher education;

( i )  Decree-Law No. 105/82 o f  8 / ^ r i l  1982 on the establishm ent o f  the 
In s t itu te  o f  T rop ica l S c ie n t i f ic  Research (IIC T ) , w ith in  the framework o f the 
M in istry  o f  Education and U n iv e rs it ie s .

2. Measures o f  major importance

273. Mention should be made o f  the pu b lica tion  o f  the regu la tion s governing the
career o f  research workers, which have helped to  improve con d ition s  in  the 
s c ie n t i f ic  research sector at the u n ive rs ity  le v e l .

274. The d e f in it io n  and structure o f th is  career are aimed s p e c i f ic a l ly  at 
achieving the fo llo w in g  o b je c t iv e s :

(a ) Promoting the establishm ent o f  research teams con sistin g  o f  s p e c ia l is ts
q u a lifie d  to  perform the tasks assigned to  them;

(b) Tra in ing o f  research s t a f f  and th e ir  continuous development through 
continuing tra in in g ;

(c ) Ensuring long-term  career development in  the f i e ld  o f  h ig h - le v e l 
tech n ica l research;

(d) Ensuring the e s s e n t ia l s o c ia l and p ro fess ion a l secu rity  with a view to
ob ta in ing the s e rv ices  o f  experienced and ded icated  techn icians.

275. The N ation a l In s t itu te  o f  S c ie n t i f ic  Research was estab lished  with a view  to  
se ttin g  up proper structures fo r  the planning o f  research; i t s  powers and 
a ttr ib u tio n s  are the fo llo w in g :

(a ) The co-ord inated  form ulation  and implementation o f  na tion a l s c ie n t i f ic  
p o lic y ;

(b) The form ulation  and implementation o f  plans fo r  tra in in g  the h ig h - le v e l 
personnel whom the country needs.

276. Thus, w ith in  the l im it s  o f  i t s  in s t itu t io n a l powers and the funds a va ila b le  to  
i t ,  INIC has provided increasing support fo r  s c ie n t i f ic  a c t iv i t i e s  in  the 
u n iv e rs it ie s  and fo r  the tra in in g  o f  q u a lif ie d  teachers and s c ie n t is ts .
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277. In accordance with the o b je c t iv e s  assigned to  i t ,  INIC i s  c a lle d  upon to ;

(a ) Finance research p ro je c ts  or p ro je c ts  fo r  the tra in in g  o f  h ig h - le v e l 
personnel which are develq?ed by INIC i t s e l f  or presented by natural or ju r id ic a l  
persons dependent on or independent o f  the M in istry  o f  Education and U n iv e rs it ie s ;

(b) Grant fe llow sh ip s  fo r  study in  Portugal or abroad fo r  the purpose o f  
tra in in g  u n ive rs ity  teachers or research workers;

(c ) Grant tech n ica l sp ec ia liz a t io n  fe llow sh ip s  t o  graduates o f  in s t itu t io n s  
o f  higher education;

(d) Grant status equ iva len t to  that o f  a fe llo w sh ip -h o ld er , in  Portugal or 
abroad, to ;  teachers at in s t itu t io n s  o f  higher education; high le v e l  research 
workers and techn icians a t research in s t itu t io n s , whenever the value o f  th e ir  work 
plans ju s t i f i e s  temporary t o ta l  or p a r t ia l  exenption from regu lar d u tie s ; teachers 
a t primary and secondary educational in s titu tio n s  wishing to  pursue graduate 
stud ies;

(e ) E stab lish , support and co-o rd in a te  the a c t i v i t i e s  o f  research cen tres  or 
other bodies responsib le fo r  carry ing  out s c ie n t i f ic  research a c t iv i t ie s  and 
experiments in  the various branches o f  sc ience.

278. The research cen tres  mentioned above are " s c ie n t i f i c  research u n its  working in  
a s p e c i f ic a l ly  defin ed  f i e ld  o f  knowledge". They are estab lished  on the proposal 
o f u n iv e r s it ie s , in s t itu t io n s , groups o f  teachers or research-workers holding State 
doctorates  and other pub lic  or p r iv a te  in s t itu t io n s  or e n t i t ie s .  The aims o f  the 
research cen tres  include:

(a ) Development o f  research programmes and p ro je c ts ;

(b) C o llabora tion  with u n iv e r s it ie s  and other in s t itu t io n s  o f  higher
education with a view  to  carry ing out post-graduate tra in in g  and re tra in in g
a c t iv i t ie s .

279. INIC i s  ass is ted  by sp ec ia liz ed  supporting bodies known as s c ie n t i f ic  councils  
which evaluate the s c ie n t i f ic  worth o f the work, in i t ia t iv e s  or a c t iv i t ie s  t o  be
carried  out in  the f i e ld  o f  s c ie n t i f i c  research. The cou n cils  are conposed o f
u n ive rs ity  p ro fessors , research workers and other eminent persons se lec ted  fo r  
th e ir  ccmpetence in  the f i e ld  o f  sc ience concerned. The councils  con sis t o f  the 
fo llo w in g :

(a ) S c ie n t i f ic  Council on Exact and Tech no log ica l Sciences;

(b) S c ie n t i f ic  Council on Natural Sciences;

(c ) S c ie n t i f ic  Council on Health Sciences;

(d) S c ie n t i f i c  Council on S oc ia l Sciences.
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280. The In s t itu te  o f  T ro p ica l S c ie n t i f ic  Research (IIC T ) has reorganized and 
regrouped the cen tres  and bodies a f f i l i a t e d  with the former Council fo r  Overseas 
S c ie n t i f ic  Research, which p r io r  to  19 76 had amassed a vast c o l le c t io n  o f  data and 
m ethodologica l research on the s p e c i f ic  problems o f tro p ic a l reg ions.

281. IIC T  cu rren tly  has a number o f  o b je c t iv e s , including the fo llo w in g :

(a) Co-ord ination  o f the a c t iv i t ie s  r e la t in g  to  s c ie n t i f ic  re la tio n s  with 
cou n tr ies  in  t r o p ic a l reg ion s;

(b ) C o llabora tion  with conpetent e n t i t ie s  and bod ies in connection with the 
form ulation and implementation o f na tional science p o lic y ;

(c ) Formulation o f  proposals fo r  the establishm ent o f  programmes o f  
s c ie n t i f ic  and tech n ica l co-operation  w ith , and assistance to ,  tr o p ic a l cou n tr ies ;

(d) Undertaking s c ie n t i f i c  and tech n ica l research in  s p e c if ic  f i e ld s  
considered inportant fo r  the s c ie n t i f i c  development o f tro p ic a l reg ions;

(e ) Supporting u n ive rs ity  teaching and research a c t iv i t i e s  fa l l in g  w ith in  the 
sccpe o f i t s  research programme;

( f )  O rgan ization  o f  courses and assistance in  the tra in in g  o f  the personnel 
necessary fo r  co-opera tion  a c t iv i t i e s ,  with a view  to  th e ir  jo in in g  m issions or 
working groups that may even tua lly  t r a v e l to  t r o p ic a l cou n tries .

282. Mutual understanding and the ex is tence  o f  a common language p lace Portuga l in  
a p r iv ile g e d  p o s it io n , e s p e c ia lly  in  the case o f  co-opera tion  with the 
Portuguese-speaking A frican  S tates.

283. In connection w ith the fre e  exchange o f  in form ation, mention should be made o f  
the fo llo w in g  functions o f  INIC;

(a ) The o rgan iza tion  o f  congresses, c o llo q u ia  and other s c ie n t i f ic  meetings, 
promoted, sponsored or supported by the In s t itu te ;

(b) P rov is ion  o f  gran ts to  research workers and teachers to  enable them to
p a r t ic ip a te  in  such a c t iv i t ie s ;

(c ) P a r t ic ip a t io n  by the In s t itu te  in  the conclusion o f  b i la t e r a l  and 
m u lt ila te ra l con tra c ts , t r e a t ie s ,  conventions and agreements;

(d) Support o f  and p a r t ic ip a t io n  in  in tern a tion a l meetings re la t in g  to  
s c ie n t i f ic  and tech n ica l research.

284. With regard to  the development and co-o rd in a tion , a t the nationa l and 
in tern a tion a l le v e ls ,  o f  " a c t iv i t i e s  re la t in g  to  the c o l le c t io n ,  processing and 
dissem ination  o f  s c ie n t i f ic  in form ation ", INIC i s  ca lle d  upon to ;

(a) S e l l ,  dissem inate and d is tr ib u te  the pub lica tions which i t  publishes;

/. ..

E/1982/3/Add.27
Eng l i  sh
Page 56



(b) Grant su bsid ies ; to  s c ie n t i f ic  l ib r a r ie s  covered by the le g a l depositary 
regim e; fo r  the pu b lica tion  o f  the resu lts  o f  s c ie n t i f i c  research; and to  
s c ie n t i f ic  and tech n ica l p e r io d ic a ls .

285. In  add ition  to  the aforementioned a c t i v i t i e s ,  the In s t itu te  provides 
b ib lio g ra p h ica l in form ation s e rv ic e s , includ ing a permanent a le r t in g  s e rv ic e  and 
dialogous research w ith data bases and data banks, and the development o f 
co-operation  among nation a l and in tern a tion a l l ib r a r ie s ,  arch ives and documentation 
cen tres.

286. General measures cu rren tly  in  fo rc e  are s e t fo r th  in  the aforementioned 
le g is la t io n  re la t in g  to  INIC; the functions o f the In s t itu te  a lso  include the 
fo llo w in g ;

(a) C o llaboration  w ith na tion a l research in s t itu t io n s ;

(b) Financing research p ro jec ts  formulated by independent research cen tres ;

(c ) Financing research programmes or programmes fo r  the tra in in g  o f  
h ig h - le v e l personnel proposed by natural or ju r id ic a l  persons independent o f  the 
M in istry  o f  Education and U n iv e rs it ie s ;

(d) Granting o f  fe llow sh ip s  fo r  the tra in in g  o f  teachers and research workers 
from u n iv e rs it ie s  and research cen tres w ith an estab lished  reputation ;

(e ) Conclusion o f  con tracts  w ith natural or ju r id ic a l persons, whether pub lic  
or p r iv a te , fo r  the performance o f  research supplementing that done by bodies under 
the ccaitrol o f  the M in istry  o f  Education and U n iv e rs it ie s .
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F. Development o f  in te rn a tion a l con tacts and co-operation  
in  the s c ie n t i f i c  and cu ltu ra l f ie ld s

287. Of the two M in is tr ies  in tegra ted  in to  the structure o f  the present Government, 
the M in istry o f  Education and U n ive rs it ie s  and the M in istry  o f  Culture and 
S c ie n t i f ic  C o-ord ination , i t  i s  the former that is  responsib le fo r  g iv in g  p r io r i t y  
to  reg ion a l and in tern a tion a l co-opera tion  in  the f i e ld  o f  education.

288. W ithin the M in istry  o f  Education and U n iv e rs it ie s , the N ational In s t itu te  o f  
S c ie n t i f ic  Research (INIC) i s  responsib le fo r  developing in tern a tion a l con tacts and 
co-operation  in  d i f fe r e n t  s c ie n t i f ic  areas (see above, para. 283).

289. The o b je c t iv e s  o f  the H els in k i Conference have been extrem ely important, 
e s p e c ia lly  the attempt to  rear fu tu re generations in  a s p i r i t  o f  in tern a tion a l 
peace and co-operation  w h ile  respecting the values o f  in d iv id u a l cou n tries .

290. I t  is  in  th is  same s p i r i t  that we have sought to  develop b i la t e r a l  and 
m u lt ila te ra l r e la t io n s .

/ . . .



B ila te r a l  co-operation

291. The number o f  c u ltu ra l agreements and agreements on s c ie n t i f ic  and 
tech n o log ica l co-opera tion  concluded with other cou n tries  has increased from f i v e  
in  1973 (United Kingdom, Belgium, Federal Republic o f  Germany, Spain and France) to  
45 in  1982. Th irty -seven  programmes o f  c o -R e ra t io n  have a lready  been put in to  
e f f e c t .

292. P a rticu la r  note should be taken o f  the re la t io n s  estab lished  with the newly 
independent S tates whose o f f i c i a l  language i s  Portuguese. Co-operation with these 
S ta tes  in vo lves  a v a r ie ty  o f  a c tion s , inc lu d in g: jo in t  commissions; new 
agre«nents, add ition a l p ro toco ls  and co-opera tion  agreements; m issions by 
co-opera tion  by workers; and access o f  fe llo w sh ip  holders to  Portuguese public 
education establishm ents.

293. There i s  no need to  emphasize the inportance o f  b i la t e r a l  r e la t io n s , whether 
fo r  enhancing co u n tr ie s ' knowledge o f  each other with a view  t o  c lo s e r  re la tio n s  
and understanding o r fo r  exchanges o f  docunentation, teachers and research workers, 
young people and sportanen and women.

294. I t  i s  hoped that other agreements w i l l  be signed in  the 1980s and new, more 
dynamic action  undertaken.

295. B i la te r a l  co-opera tion  has proved f r u i t fu l  and has contributed su b s tan tia lly  
not on ly  to  the study o f  and tech n ica l support fo r  the reforms ca rr ied  out in  
Portu ga l in  the f i e ld s  o f  education and cu ltu re  but a lso to  the success o f  measures 
to  be taken in  d i f fe r e n t  in tern a tion a l organs. There can be no doubt that b etter 
knowledge and co -opera tion  a t b i la t e r a l  l e v e l  have perm itted , and w i l l  continue to  
perm it, increasing co-opera tion  w ith in  UNESCX), the Council o f  Europe, the 
Organ isation  fo r  Economic Co-operation  and Development (OECD), the European 
Economic Community (EEC) and other in tern a tion a l organ iza tion s.

M u lt ila te ra l co-operation

Council o f  Europe

296. Portuga l has derived  many b e n e fits  and communicated the resu lts  o f  i t s  own 
experience in  areas o f  a c t iv i t y  covered by the Council o f  Europe and, more 
s p e c i f ic a l ly ,  the s teerin g  committee fo r  cu ltu ra l co-opera tion  (CDCC) .

297. We should, fo r  instance, mention the a c tiv e  p a r t ic ip a t io n  o f  th is  M in istry  in  
p ro je c ts , con ferences and a c t i v i t i e s  re la t in g  to  teacher tra in in g , tech n o log ica l 
teaching and voca tion a l tra in in g , adult education, m igrant education and cu ltu re , 
the teaching o f  modern languages, pedagogica l research and the reo rgan iza tion  and 
fu tu re development o f  higher education.

298. Th is p a r t ic ip a t io n , which has been c a r e fu lly  fo llow ed  up, has perm itted new 
con tacts , exchanges o f  views and the presentation  and d iscussion  o f documents in  an 
ongoing in te rre la tio n sh ip , p a r t ic u la r ly  w ith cou n tries  which have problems s im ila r  
or id e n t ic a l to  our own. This is  the case, fo r  instance, with regard to  the work

E/1982/3/Add.27
English
Page 58

/ . . .



o f the Standing Conference on U n ivers ity  Problems and the action  taken by the 
Standing Conference o f  European M in isters  o f  Education. Portugal was responsib le 
fo r  organ izing the tw e lfth  session o f  the la t t e r  Conference, which took p lace at 
Lisbon in  June 1981 and was devoted to  the question  o f  the education o f  ch ild ren  
aged 3 to  8 yea rs . At th is  session , the European M in isters  cKicpted a declarsition  
emphasizing the value o f  pre-school education, the importance o f  provid ing  such 
education to  a l l  young ch ild ren , the urgent need t o  take steps t o  co-ord insite the 
content and teaching methods o f  pre-school education and the f i r s t  years o f  primary 
education, and the need to  develop  the system o f pre-school education and to  
co-o rd in a te  pre-school education p o lic y , including day-care p o l ic ie s ,  w ith other 
areas o f  p o lic y .

299. The actu a l r e su lts  o f  th is  p o lic y  o f  co -opera tion  can already be seen in  
trends in  the tech n o log ica l education system: teachers are more aware o f  the
problems o f  th is  kind o f  education and are more fu l ly  informed about the issues 
which i t  ra is es . Developed along the l in e s  o f  the "Preparation  fo r  l i f e "  p ro je c t , 
th is  a c tio n  w i l l  be con tim ed  and should b e n e fit  from the res u lts  o f  p a r a l le l  
a c t iv i t ie s  under way, or included fo r  coming y ea rs , in  the progrannes o f  other 
in tern a tion a l o rgan iza tion s.

300. With regard to  adult education, Portuga l p a rtic ip a ted  a c t iv e ly  in  a c t i v i t i e s  
under p ro je c t  No. 3 and is  cu rren tly  p a r t ic ip a t in g  in  work on new p ro je c t  No. 9i 
"Adult education fo r  development". An innovative  Portuguese p ro je c t , the 
in teg ra ted  reg ion a l programme fo r  the Braga reg ion , i s  assoc ia ted  with th is  Council 
o f  Europe p ro je c t .

301. With regard to  the teaching o f  modern languages, the M in istry  o f  Education and 
U n ive rs it ie s  has p a rtic ip a ted  in  various a c t iv i t i e s  organized in  connection with 
p ro je c t  No. 4 o f  the CDCC. The r e su lts  achieved in  the area o f  teach ing/tra in ing 
in  modern languages have been con siderab le.

302. Taking in to  account the experience o f  Portuguese preparatory educcM:ion ( f i f t h  
and s ix th  years o f  school) , the action  taken under the modern languciges p ro je c t  has 
proved very va luable not only w ith regard to  in form ation on modern languages but 
a lso  with regard t o  teacher tra in in g  with a view to  expanding fo re ign  language 
teaching in  Portugal according to  the p r in c ip le s  defined at European le v e l .

303. The courses o ffe re d  by the d i f fe r e n t  cou n tries  in  connection with study 
fe llow sh ip s  are g en e ra lly  very va luab le , e ith e r  because t h ^  o f fe r  up-to-date 
in form ation on science and teaching or because they provide con tacts .

European Economic Community

304. The admission to  EEC o f  Portuga l and Spain -  countries where the problems o f  
economic development and educational development are in t r in s ic a l ly  in te r lin k ed  -  
may lead to  a dynamization and in te n s if ic a t io n  o f  the a c t i v i t i e s  o f  the education 
o f f i c e  o f  the Economic Communities.

305. A s ta r t was made with the submission to  the European Ccxnmunities, in
June 1979, o f  a summary report on the s itu a tion  o f  voca tion a l tra in in g  in  Portuga l, 
prepared with the co lla b o ra t io n  o f  s e ve ra l m in is tr ie s  which undertake voca tion a l 
tra in in g  measures.
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306. In the course o f  recen t years and with the ass is tance o f  the s e rv ic e s  o f  the 
EEC Conmission, a study was prepared on the repercussions which Conimunity secondary 
le g is la t io n  might have on Portuguese le g is la t io n ,  p a r t ic u la r ly  w ith regard to  
science and research.

307. The Commission supported and gave i t s  agreement to  a p ro je c t  ca rr ied  out by 
the D irectora te-G enera l fo r  Adult Education (o f the M in istry  o f  Education and 
U n iv e r s it ie s ) , in  co lla b o ra t io n  with other lo c a l  agencies and s e rv ic e s , namely, the 
p ro je c t  fo r  the in teg ra ted  development o f the m icro-reg ion  o f  Mogadouro, which was 
aimed at te s t in g  the cond itions in  which basic education fo r  adu lts can be placed 
in  the se rv ice  o f  economic and s o c ia l development and, in  p a r t icu la r , the exten t to  
which i t  can con tribu te  to  the c rea tion  o f  a c t i v i t i e s  and jobs.

308. The Commission len t i t s  support to  a seminar held a t Lisbon in  1981 on the 
su b ject o f  the inpact o f  in teg ra tion  in  EEC on the Portuguese educational system.

309. I t  i s  hR ed , fo r  example, that Portugal w i l l  r e c e iv e  EEC tech n ica l and 
f in a n c ia l support fo r  a na tion a l p ro je c t  re la t in g  to  in teg ra tio n  o f  the 
handicapped. This t R i c  i s  the subject o f  studies by the Community.

O rgan ization  fo r  Bsonoinic Co-operation  and Development

310. Co-operation with OECD dates back s eve ra l years and has strengthened s in ce  
1973.

311. At the present tim e, the p a r t ic ip a t io n  o f  the M in istry  o f  Education and 
U n ive rs it ie s  in  OECD a c t iv i t i e s  i s  d iv id ed , in  p a r t ic u la r , between the Education 
Committee, the Centre fo r  Educational Research and Innovation  (CERI) , the 
C en tra lized  Programme fo r  Educational Build ing and the Committee fo r  A g ricu ltu re ; 
mention should be made o f  the annual co-opera tion  estab lished  under the Techn ica l 
Assistance Programme.

312. w ith regard to  the Education Committee, the M in istry  o f  Education and 
U n ive rs it ie s  p a r t ic ip a te s  regu la r ly  in  the p e r io d ic  sessions and in  the fo llo w in g  
a c t i v i t i e s  which take p lace  w ith in  i t s  framework;

(a) The place o f education in reqional develRment policies;

(b) P o l ic ie s  to  be carried  out v is - a - v is  teachers;

(c ) Admission p o l ic ie s  in  post-secondary education;

(d) Compulsory schooling p o l ic ie s ;

(e) Re-appraisal o f  educational planning;

( f )  P o l ic ie s  fo r  higher education;

(g) Consideration o f  national p o l ic ie s ;

(h) Educational s t a t is t ic s  and in d ica to rs ;

/ . . .
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( j )  Education and equal opportu n ities ;

(k) Education, employment and the economy.

313. Emphasis should be placed on the meeting o f  the Education Committee a t the 
m in is te r ia l l e v e l  which took p lace in  October 1978 and in  which a Portuguese 
d e lega tion , led  by the M in ister o f  Education o f  Portuga l, now M in ister o f  Education 
and Culture, p a r tic ip a ted . Mention should a ls o  be made o f  Portuguese p a r tic ip a tio n  
in  the Intergovernm ental Conference on P o l ic ie s  fo r  Higher Education in  the 1980s.

314. I t  is  hoped that regu lar p a r t ic ip a t io n  in  the p e r io d ic  sessions and in  some 
new p ro je c ts  o f  the committee w i l l  be f r u i t fu l l y  continued. A tten tion  should be 
drawn, by reason o f  the importance which i t  has fo r  our country, to  the p ro je c t 
r e la t in g  to  consideration  o f  Portuguese educational p o lic y , which w i l l  take p lace 
in  1983 and the ongoing prelim inary work fo r  which was begun in  1981.

Centre fo r  Educational Research and Innovation

315. With regard to  the a c t iv i t i e s  o f  CERI, the M in is try  o f  Education and 
U n ive rs it ie s  has p a rtic ip a ted  regu la r ly  in p ro je c ts  r e la t in g  to  the fo llow in g  areas:

(a) C re a t iv ity  in  the school;

(b) The development o f  cu rricu la  fo r  secondary education;

(c ) In s t itu t io n a l management in  higher education;

(d) In tern a tion a l tra in in g  fo r  in s t itu t io n a l management and innovation in 
education;

(e ) In -s e rv ic e  tra in in g  o f  teachers;

( f )  Seminars on innovation exchanges;

(g ) Education 's response to  the changing needs o f  ch ild ren ;

(h) In ten s ive  p a r t ic ip a t io n  in  the Mediterranean p ro je c t fo r  educational 
innovation;

316. At present, the M in istry  o f  Education and U n ive rs it ie s  is  p a r t ic ip a t in g  more 
frequ en tly  in the p ro je c t on in s t itu t io n a l management in higher education and more 
or le ss  regu la r ly  in  the p ro je c t  on the education o f  the handicapped adolescent.
I t  is  hoped that there w i l l  be regu lar p a r t ic ip a t io n  in  some o f  the new p ro jec ts  o f  
CERI.

317. With regard to  the a c t iv i t i e s  o f  the D ecen tra lized  Prograjnme fo r  Educational 
Bu ild ing, the M in istry  o f  Education and U n ive rs it ie s  has p a rtic ip a ted  regu la r ly  in 
the p er io d ic  sessions o f  the S teering  Committee and in the fo llow in g  a c t iv i t i e s ;
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(a) F a c i l i t ie s  needs fo r  the 16-19 age group;

(b) Redeployment o f  e x is t in g  resources;

(c ) P o s s ib i l i t ie s  o ffe r e d  by r a t io n a liz a t io n ;

(d) Preparatory work on long-term  prospects;

(e ) P a rticu la r  concerns o f  coun tries  whose educational system is  deve lop ing;

( f )  Evaluation o f  the stock o f  educational bu ild ing .

318. Emphasis should a lso  be placed on p a r t ic ip a t io n  in  the Symposium on 
Educational Building (United Kingdom, 1973), the Symposium on the School and the 
Com m unity-Facilities in  the Urban Dynamic (Netherlands, 1980) and the Symposium on 
Educational F a c i l i t ie s  P o lic ie s  fo r  the 1980s.

319. In add ition  to  regu lar p a r t ic ip a t io n  in  the p e r io d ic  sessions o f  the S teering  
Committee o f  the Programme, a tten tion  should be drawn to  p a r t ic ip a t io n  in  the 
in tern a tion a l seminars on the evo lu tion  o f  the r o le  o f  c e n tra l, reg ion a l and lo c a l 
a u th o r it ie s  in  educational bu ild ing (Madrid, A p r il 1982), the working seminar on 
the enhancement o f  the v e r s a t i l i t y  o f  the stock o f  educational bu ild ing  and the 
development o f e f fe c t iv e  s tra te g ie s  fo r  stock ra t io n a liz a t io n  (B r is to l ,  June 1982) 
and the Regional P ro je c t  fo r  the Development o f  F a c i l i t ie s  in  the Portuguese 
D is t r ic t ,  which w i l l  be implemented jo in t ly  w ith  Spain (Caceres p ro v in ce ).

320. Portugal has p a r tic ip a ted  reg u la r ly  in  the a c t iv i t i e s  o f  the Committee fo r  
A gricu ltu re  in  the area o f higher a g r icu ltu ra l education; we may mention in  th is  
connection the Working Conferences o f  Represen tatives o f  Higher A gricu ltu ra l 
Education.

321. The M in is try  o f  Education and U n iv e rs it ie s  has b en e fited  up to  the present 
from the techn ica l assistance programmes o f  OECD, which have provided access to  the 
experience acquired in  these matters by member cou n tries , e ith e r  through the 
dispatch o f  m issions o f  fo re ign  experts to  our country or through courses fo r  
Portuguese o f f i c i a l s  in  those cou n tries . These exchanges p lay an extrem ely 
important part in  the search fo r  so lu tion s  adapted to  the s p e c i f ic  problems o f  
development.

United Nations Educational, S c ie n t i f ic  and Cu ltural O rganization

322. Since the re-estab lishm ent o f  r e la t io n s  between Portugal and UNESCO, the 
M in istry  o f  Education and U n ive rs it ie s  has been represented a t :

(a ) The sessions o f  the General Conference held during the period  1974-1980;

(b) In te rn a tion a l conferences o f  S ta tes , such as, fo r  example, the 
In te rn a tion a l Conference o f  S tates fo r  the Adoption o f  the Convention on the 
Recognition o f  Studies, Diplomas and Degrees in  Higher Education in  the S tates o f  
the European Region;

/• • •
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(c ) The Third Regional Conference o f  M in isters o f  Education o f  Member States 
o f  the European Region;

(d ) Intergovernm ental m eetings, such as the t h i r t y - f i f t h ,  th ir ty -s ix th , 
th irty -seven th  and th ir ty -e ig h th  sessions o f  the In tern a tion a l Conference on 
Education, over which the M in ister o f  Education and U n ive rs it ie s  p resided.

323. The M in istry  o f  Education and U n ive rs it ie s  has rece ived  con su lta tive  and 
fin a n c ia l support fo r  the implementation o f  na tion a l p ro je c ts  w ith in  the framework 
o f  the evo lu tion  o f  i t s  in te rn a tion a l p o l ic ie s .  This co-operation  has been 
extended, by p re feren ce , in  the form o f  measures in tegra ted  w ith in  the general 
framework o f r e la t io n s  between Portugal and UNESOD.

324. This most va luab le co-operation  which has been estab lished  in various areas 
w ith in  the framework o f  the a c t iv i t ie s  o f  th is  M in istry  has taken various forms:

(a) Educational s p e c ia l is ts  have v is it e d  Portugal;

(b) Portuguese techn icians and teachers have taken courses abroad;

(c ) Subsidies have been granted fo r  the tran s la tion  o f  works o f  educational 
in te r e s t  (textbooks, courses, au d io -v isu a l m a te r ia l) .

325. The co-operation  o f  the M in istry  o f  Education and U n ive rs it ie s  w ith UNESCO, 
under the p a r t ic ip a t io n  programme, as w e ll as the techn ica l co-operation  programme, 
and w ith member S tates has re la ted , in  p a r t ic u la r , to  the fo llo w in g  sec to rs :

(a) S pec ia l education;

(b) Educational planning and adm in istration , w ith the co lla b o ra t ion  o f  the 
In tern a tion a l In s t itu te  fo r  Educational Planning ( I IE P ) ;

(c ) P ro je c ts  re la t in g  to  b as ic , secondary and higher education;

(d) Education o f m igrants;

(e ) Adult education.
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Primary education 

Awareness a c t i v i t i e s  (a)

Portuguese language 

Matheraatics

Phys ica l and s o c ia l  environment 

M is ica l education , movement, drama 

Phys ica l education 

P la s t ic  a rts

C a th o lic  r e l ig io n  and e th ic s  (op tion a l)

In primary education, an a c t iv e  methodology is  fo llo w ed , based on 
observation  and experim entation derived  from a study o f  the p iiys ica l and 
s o c ia l environraent. The in te rd is c ip lin a ry  approach emerges as a dominant 
concern in  the planning and execution o f  assignments, through which an 
attempt is  made to  con tribu te to  the harmonious o v e r a l l  development o f  
each c h ild .

(a) F irs t  phase.

/ . . .
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NORMAL DAY COURSES AND 
COMPLEMENTARY DAY COURSES

INTENSIVE NIGHT 
COURSES (FOR ADULTS)

SUBJECTS 1st 2nd

Portuguese 5 5 4

Social studies 

History1

3

3
3

jEtoreign language 4 4 4
i

,Natural sciences 3 3 3 1
I
iMathematics 4 4 3 i
iVisual arts education 3 3 2
Manual work 3 3

Musical education 2 2
i

Physical education 3 3 2
Catholic re lig ion  and ethics 1 1 1

TOTAL 30(31) 30(31)
i

20 to 23
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GENERAL COURSE OF SECONDARY EDUCATION

SEVENTH YEAR OF SCHOOLING

CURRICULUM IN FORCE AS FROM THE ACADEMIC YEAR 1979/80

SUBJECTS
Hours per 

week

Portuguese 4

foreign language I (continuation) (a) 3

foreign language I I  (introduction) (b) 3

Mathematics 4

History 3

Geography 2

Natural sciences 3

Visual arts education 2 i

Industrial arts ! 4 i
jPhysical education i 2 ;
jCatholic re lig ion  and ethics (optional) ' (1) 1

i

(a) Oontinuation o f the foreign language chosen at the preparatory stage.

(b) The new language ( I I )  w i l l  be chosen from German, French and English.

/.
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GENERAL COURSE OF SECONDARY EDUCATION

EIGHTH VEAR OF SCHOOLING

CURRICULUM IN FORCE AS FROM THE ACADailC YEAR 19 79/80

SUBJECTS

i
Hours per i 

week j

Portuguese 3

fbreign  language I 2

Foreign language I I 3
Mathematics 4

ii

|Hi story 3

Geography i 3

B io logy 2

Physics and chemistry 3

Visual education 2

Technical workshops 4

Physica l education 2

Catholic r e l ig io n  and eth ics
1

(1)

/ . . .
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GENERAL CX)URSE OF SECONDARY EDUCATION

NINTH YEAR OF SCHOOLING

CURRICULUM IN FORCE AS FROM THE ACADEMIC YEAR 1980/81

SUBJECTS

Hours per 

week

Conunon Core*.

Portuguese 3

Etoreign language I 2

Ettreign language I I 3

Mathematics 4

History 2

Geography 2

Biology 3

Physics and chemistry 3

Drawing 2

Physical education 2

Catholic re lig io n  and ethics (1)

D iversified sector (vocational options)

-  Agriculture, animal husbandry and food production
\

7

2S -  Health 4/5 I
A^D -  Sports 5/6 1

B, -  Mechanics 5/7 1

B̂  -  E lectric ity  ! 5/7 f

B̂  -  C iv i l  engineering ; 5/7

B̂  -  Chemical technology 5/7

B̂  -  Textile -  manufacture 7

Cĵ  -  Administration and commerce | 5/7

-  Introduction to economic ac tiv ity  | 4

Dĵ  -  Art and design ' 7

-  Theatre 4/5

D̂ M -  Music 4
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NEW COMPLEMENTARY COURSES (TENTH AND ELEVENTH YEARS OF SCHOOLING)

CURRICULm IN FORCE AS FROM THE ACADMIC YEAR 1980/81

I
i Hours per week

GENERAL EDUCATION SUBJECTS 10 th 11th

(Study areas A-B-C-E 
Portuguese (

3 3

(Study area D 5 5
Philosophy 3 3

Rjreign language (a) 2 2
Physical education 2 2

Catholic re lig ion  and ethics (optional) (1) (1)

Total 10+(1) 10+(1)

( D
-

. 12+(1)
(

12+(1)

(a) Pupils must choose between the foreign languages which they began 
learning at the preparatory stage or in the seventh year o f  schooling.

/ . . .
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Study area A 

Natural sciences

SURJECTS

(
Hours per week 
10 th 11th

Mathematics 5 5

Specific training Physics and chemistry 4 4

Biology 5 “

Geology (one year) - Che subject

Options Geography (one year) - three hours

Psychology (one year) — per week

Options (a)

Agriculture and animal husbandry

Bood industries

Vocational training Fish-farming (coastal areas) 4/9 6/11

Chemical technology

Health

Sports I

Total 18/23 18/23

(a) Pupils must choose one o f the vocational training options mentioned above.

/ . . .
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Study area E 

Scien tific  and technical studies

Hours per week
SUBJECTS 10 th 11th

Mathematics 5 5
Specific training Physics and chemistry 4

1

4

Descriptive geometry 2
1

Options (a) i
!
1

Textiles i

Electricity 1 ‘

Vocational training Mechanics 7/11 ; 10 A3 1
C iv il engineering i

Electronics

Ornamental stonework (marble) (b )

Total 18/22 ' 19/22

(a) Pupils must choose one o f the vocational training options mentioned above.

(b) (Extinct).
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Study area C 

Economic and socia l studies

Hours per week
SUBJBC'iS 10 th 11th

Specific training Mathematics 5 5

Economics 3 3

Foreign language I I  (a) (two years) 4 4

History (2 years) 4 4

Options Sociology (one year) 3 -

Law (one year) — 3

Options (b)

Secretarial s k i lls

Accounting and administration

Vocational training Data-processing

Planning and urban 
develRment

9/10 9

'fotal
i .................. ............. .. . . . _

20/22 20/21

(a) Pupils must choose between the foreign languages already studied, or, 
a lternative ly , they may commence study of a language (French, English or German). 
When the vocational training option data-processing is  chosen, foreign language I I  
must be English, except in the case o f pupils who are already studying that 
language in their common core studies.

(b) Pupils must choose one o f the vocational training options mentioned above.

/ . . .
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Study area D 

humanities

Hours per week
SUBJECTS 10 th 11th

Specific training Hi story 4 4

Foreign language I I  (a) 
or Latin 4 4

Greek (two years)

Psychology (one year)

Sociology (one year) One subject One subject

Options Law (one year) 3 hours 3 hours

Mathematics (one year) per week per week

Economics (one year)

Geography (one year)

Latin (b)

Options (c) 1!
Journalism and tourism

Vocational training Public administration 

Music

4/7

ii

4/7

Total
1I

15/18
i

15/18

(a) Pupils must choose between the foreign languages already studied, or, 
alternatively , they may commence study o f a language (French, English or German).

(b) For pupils who chose foreign lang.uage I I  in specific  training.

(c) Pupils must choose one of the vocational training options mentioned above.
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Study area E 

Visual arts

Hours per week
SUBJECTS 10 th 11th

Specific training Mathematics 5 5

Physics and chemistry 4 4

History o f v isua l arts 2 2

Descriptive geometry (a) 2 2

Options (b )

Introduction to the p lastic  a rts .

"design" and architecture

GraEiiic arts and techniques

Vocational training Image and audio-visual 
communication

Ceramics and metalwork

Interior appointments and decoration

Textile arts and techniques

5A5 5/15

Total 16/28 16/28 '

(a) Conpulsory sub ject only for pupils taking the vocational tra in ing option  
"Introduction to  the p la s t ic  a r t s ,  'd e s ign ' and a rch itectu re ". With regard to tlie 
other vocational tra in ing options, th is  sub ject is  op tiona l.

(b) pup ils  must choose one o f  the vocationa l tra in ing options mentioned above.

/ . . .
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NEW COMPLEMENTARY COURSES (TWELFTH YEAR OF SCHOOLING) 

TUITION PRCGRAMM: (CLASSICAL AND MODERN) 

CURRICULUM IN FORCE AS FROM THE ACADEMIC YEAR 1980/81

1 12th-year 
1 courses Basic subject

1
1

Optional sub jects 1
1

Previous I 
study areas |

1 1st course Mathematics
1

Physics 1 
Chemistry I 
Biology | 
Geology | 
In scrip tive  geometry | 
Geogr aphy |

1

A, B or E 1

1 2nd course Mathematics
1

Geography | 
History I 
French | 
English |

1

C 1

1 3rd course Philosophy
1

History | 
Geogr aphy | 
German | 
French 1 
English |

1

A ll 1

1 4th course Portuguese
lite ra tu re

1
French | 
English | 
German | 
Latin | 
Greek I

1

u 1

1 5th course EC awing
1

Physics 1 
Descriptive geometry | 
History o f v isu a l a rts  | 
Mathematics | 
Chemistry |

1

E 1

/ . . .
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TWELFTH YEAR OF SCHOOLING 

PRE-VOCATICNAL TUITION PROGRAMME (in school) 

CURRICULUM IN FORCE AS FROM THE ACADEMIC YEAR 1980/81

1 COURSES
HOURS PER 

WEEK COURSES

1 1 
1 HOURS PER 1 
I WEEK 1 
1 1

1 AGRICULTURAL TECHNICIAN HEALTH SERVICES SECRETARY
1 1 
1 1

1 Previous vocational 
1 training*. 32

Previous vocational 
training*.

1 1 
1 1 
1 30 1 
1 1

1 AGRICULTUBE AND ANIMAL 
1 HUSBANDRY

HEALTH
i 1 
1 1 
1 1 
1 1

1 ANIMAL HUSBANDRY TECHNICIAN SPORTS INSTRUCTOR
1 1 
1 1

1 Previous vocational 
1 train ing: 32

Previous vocational 
training*.

1 1 
1 1 
1 30 1
I i

1 AGRICULTURE AND ANIMAL 
1 HUSBANDRY

SPORTS
1 i 
1 1 
1 1 
1 1

1 FOOD INDUSTRIES TECHNICIAN TEXTILE TECHNICIAN
1 1 
i 1

1 Previous vocational 
1 training*. 30

Previous vocational 
training*.

i 1 
1 1 
1 30 1 
1 1

1 POOD INDUSTRIES TEXTI LES
1 1 
1 1 
1 1

1 FISHERIES TECHNICIAN BUILDING TECHNICIAN
1 1 
1 1

1 Previous vocational 
1 training*. 30

Previous vocational 
training*.

1 1 
1 1 
1 30 1 
1 1

1 FISH-FARMING 
1 (coastal areas)

CIVIL ENGINEERING
1 1 
1 1 
1 1 
1 1
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1 COURSES

1
1 HOURS PER 
1 WEEK 
1

COURSES

1 1 
1 HOURS PER 1 
1 WEEK 1 
1 1

1 CHEMICAL TECHNICIAN

1 Previous vocational 
1 training*.

1 CHEMICAL TECHNOLOGY

1
1
1
1
1 28 
1 
1 
1 
1

CIVIL ENGINEERING 
DRAUGHTSMAN

Previous vocational 
training*.

CIVIL ENGINEERING

1 1 
1 1 
1 1 
1 1 
1 30 1 
1 1 
1 1 
1 1 
1 1

1 TOPOGRAPHICAL TECHNICIAN
1
1 ELECTRICAL ENGINEERING

1 1 
1 1

1 Previous vocational 
1 training

1 CIVIL ENGINEERING

1
1
1
1 30 
1 
1 
1

PROJECTS DRAUGHTSMAN

Previous vocational 
training*.

ELECTRICITY

I 1 
1 1 
1 1 
1 30 1 
1 1 
1 1 
1 1

1 MECHANICAL C N TRUCTIONS
1
1 ELECTRICAL INSTALLATIONS

1 1 
1 1

1 DRAUGHTSMAN 1
1

TECHNICIAN 1 1 
1 1

1 Previous vocational 
1 training*.

1
1 30 
1 
1

Previous vocational 
training*.

1 30 1
1 1
1 1

1 MECHANICS
1
1
1

ELECTRICITY
1 1 
1 1 
1 I

1 MECHANICAL 14AINTENANCE
1
1 SECRETARY

1 1 
1 1

1 TECHNICIAN

1 Previous vocational 
1 training*

1 MECHANICS

1
1
1 32

1
1
1

Previous vocational 
training*.

SECRETARIAL SKILLS

1 1 
1 1 
1 28 1 
1 1 
1 1 
1 1 
1 1

1 REFRIGERATION AND AIR- 
1 CONEttTlONING TECHNICIAN

1 Previous vocational 
1 training*.

1 MECHANICS 
1 ELECTRICITY

1
1
1
1
1 30 
1 
1 
1 
1 
1

ACCOUNTANT

Previous vocational 
training*.

ACCOUNTING AND 
ADMINISTRATION

1 1 
1 1 
1 1 
1 1 
1 28 1 
1 1 
1 1 
1 1 
1 1 
1 1

/.
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1 COURSES

1
1 HOURS PER 
1 WEEK 
1

COURSES

1 1 
1 HOURS PER 1 
1 WEEK 1 
1 1

1 ANALOGUE ELECTRONICS
1
1 COMPUTER PROGRAMMER

1 1 
1 1

1 TECHNICIAN

1 Previous voca tion a l 
1 training*.

1 ELECTRICITY

1
1
1 32 
1 
1 
i 
1

Previous voca tion a l 
training*.

DATA PROCESSING

1 1 
1 1 
1 28 1 
1 1 
1 1 
1 1 
1 1

1 DIGITAL ELECTRONICS
1
1 SOCIAL WORKER

1 1 
1 1

I TECHNICIAN

1 Previous voca tion a l 
1 training*.

1 ELECTRICITY

1
1
1 32 
1 
1 
1 
1

Previous voca tion a l 
training*.

SOCIAL WORK

1 1 
1 1 
1 30 1 
1 1 
1 1 
1 1 
1 1

1 ENVIRONMENTAL TECHNICIAN
1
1 DESIGN TECHNICIAN

1 1 
1 1

1 Previous voca tion a l 
1 training*.

1 PLANNING AND URBAN 
1 DEVELOPI-ENT

1 FISH-FARMING 
1 (coasta l areas)

1
1
1
1
1 30 
1 
1 
1 
1 
1 
1

(ceramics and metalwork)

Previous voca tion a l 
tra in in g :

CERAMICS AND 
METAIWORK

1 1 
1 1 
1 ! 
1 1 
1 30 1 
1 1 
1 1 
1 1 
1 1 
1 1 
1 1

1 PUBLIC ADMINISTRATION 
1 TECHNICIAN

1
1
1

APPOINTMENTS AND 
INTERIORS TECHNICIAN

1 1 
1 1 
1 1

1 Previous voca tion a l 
1 training*.

1
1 28 
1 
1

Previous voca tion a l 
training*.

1 1 
1 30 1 
1 1 
1 1

1 PUBLIC ADMINISTRATION
1
1
1
i

INTERIOR APPOINTMENTS 
AND DECORATION

1 1 
1 1 
1 1 
1 1
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1 COURSES

1
1 HOURS PER 
1 WEEK 
1

COURSES

1 1 
1 HOURS PER 1 
1 WEEK 1 
1 1

1 INFORMATION TECHNICIAN
1
1 TEXTILES DRAUGHTSMAN

1 1 
1 1

1 Previous vocational 
1 training*.

1
1
1 28 
1

Previous vocational 
training*.

1 1 
1 1 
1 30 1 
1 1

1 JOURNALISM AND TOURISM
1
1
1
1

TEXTILE ARTS AND 
TECHNIQUES

1 1 
1 1 
1 1 
1 I

1 GRAPHIC ARTS TECHNICIAN
1
1 TOPOGRAPHER

1 1 
1 1

1 Previous vocational 
1 training*.

1
1
1 30 
1

Previous vocational 
training*.

1 1
1 I
1 26 1 
1 1

1 GRAPHIC ARTS AND 
1 TECHNIQUES

1
1
1
1
1

A ll subjects in AREA B 
(tenth and eleventh 

years o f schooling)

1 1 
1 1 
1 1 
1 1 
i 1

1 AUDIO-VISUAL MEDIA 
1 TECHNICIAN

1 Previous vocational 
1 trainings

1 IMAGE AND AUDIO-VISUAL 
1 COMMUNICATION

1
1
1
1
1 30 
1 
1 
1 
1 
1

PHOTOGRAMMETR1ST

Previous vocational 
training*.

A ll subjects in AREA B 
(tenth and eleventh 

years o f schooling)

1 1 
1 1 
1 1 
1 1 
1 25 1 
1 1 
1 1 
1 1 
1 1 
1 1


