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Introduction
AR

1. Under its agenda item 9, "Further promotion and encouragement of human rights
and fundamental freedoms, including the question of the vprogramme and methods of

work of the Commission", the United Wations Commission on Human Rights decided

at its thirty-third session bto make the thirtieth anniversary of the Declaration

an occasion for special efforts to promote international understanding, co-operation
and peace and the universal and effective regpect for human rights, more particularly
by laying stress on the educational approach both within and outside formal school
systems. (resolution 3 (XIXIII) adopted on 21 February 1977).

2. This decision was subsequently endorsed by the General Assembly in its
resolution 32/123.

3. In resolution 3 (XIII) the Commission further requests UNESCO, through the
Economic and Social Council, to submit to the Commission for study, at its
thirty-fourth session, a report on the situation with regard to the teaching of
human rights throughout the world, accompanied by detailed recommendations.,

4., UNESCO responded to this request with a preliminery report submitted to the-
Commission at its thirty-fourth session (document E/CN.4/1274), which outlines the
situation of human rights teaching in the world and UNESCO's activities in this
area in three main categories: the teaching of human rights in universities,
teaching in secondary schools, and out-of-school education. The document also
describes the origin and topics of the Vienna International Congress on the
Teaching of Human Rights, then in the planning stages.

5 As a major recommendation of the Vienmna Congress on the Teaching of Human Rights
wvhich took place from 12-16 September 1973, and as further resolved by the

General Conference of UNESCO at its twentieth session in 1978, UNESCO is to be
engaged in the elaboration of a Six~year Plan for the teaching of human rights.,

The elaboration of this Six~year Plan constitutes partial compliance with

resolution % (XXXIII) of the Commission and resolution 32/123 of the General Agsembly
which encouraged the elaboration of a prcgramme of action Crsigned to develop
education on human rights.

6. The background research that went into the Vienna Congress made it possible

for UNESCO to obtain more detailed information on the teaching of human rights

in the world, and for participants to formulate detailed recommendationss the
recommendations of the Congress arc containcd in the final document which is annexed
to this report. A complete publication comprising the information presented %o

the international congress and the results of its debates is being printed at UNESCO
and will he available in French, Spanish and Inglish in early 1979.

Te A rveport of further initiatives and activities undertaken by UNESCO in this
area since the interim report submitted to the Commission at its thirty-fourth
session, is also included to update document L/CN.4/1274.

8. In addition, the General Conference of UNLSCO, at its twentieth session,
adopted several resolutions concerning the teaching of human rights. These are
are contained in the present revort, along with pertinent elements of the UNESCO
brogramme for the biennium 1979-193C,

9« Tinally, sugeestions for specilic areas of co-opecrabion between TNESCO and the
Commigsion are set out in the Conclusion.
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I. Activities of UNESCO in celebration of the thirtieth anniversary of the
Universal Declaration of Human Rights

A. The Inte-mational Congress on th~ Teachlgg of Human nghts,
Vienna, 12-16 September 1978

1. Badkggound

1. UNESCO's activities with a view to marking the thirtieth amniversary of the
Universal Declaration of Human Rights centred around the convening of the
International Congress on the Teaching of Human Rights.

2. This Congress, which took place as a result of the generous invitation of
the Govermment of Austria and with the endorsement of the Commission on Human
Rights in resolution 3 {XXXIII) and the General Assembly in resolution 32/123,
was held in Vienna from 12-16 September 1978 and was attended by nearly

300 participants and observers from some 60 Member States and from some -

80 govermmental and non-governmental organizations.

3. The two main aims of the Vlenﬂa Congress, as stated by the Director-General .
of UNESCO in hls opening address, were (a) to take stock of the situation with
regard to. the teaching of humen rights throughout the world by enabling
sp801allsts in teaching and research and those responsible for the educational
policies of Member States freely to exchange their views and experiences; and
(b) to adopt a series of conclusions and recommendations designed to develop
human rights teaching at all levels in the context of both school and
out—of-gchool education (see Annex 11).

4. To this end, preparatory meetings were held in Caracas (Venezuela),

Kingston (Jamaica), and Racine, Wisconsin (United States of America), the reports
of which were distributed at the Congress. Other working documents submitted

to the Congress included the results of world-wide surveys on the teaching of
human rights in feculties of law, economics and political science, and in
faculties and schools of medicine, and reports concerning the teaching of human
rights in the various regions, and reports from governmental and non-governmental
organizations, including the ngh Commission for Refugees and the Division of
Human Rights of the United Nations

5. Assistance of $25,000 was given to the University of Simon Bolivar, Caracas,
Venezuela, to organize a Colloquium on Regionalism and Universalism in the .
International Protection of Human Rights, which took place just a few days after
the entry into force of the American Convention on Human Rights. It was during
this Colloquium, held in July 1978 in Caracas, that the implementation of the
American Convention on Human Rights in the Americas was analysed in the light of
other international instruments, in particular the United Nations covenants,

and a cowparison was nade. The participants were predominantly scholars and
practitioners of international law from various continents and international
organizations, both regional and universal.
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4. The Vienna International Congress-on the Teaching of Human Rights was the
cccasion for the issulng of the first copies of a university textbook prepared
by UNBESCO: The Tnternational Dimensions of Human Rights. This textbook was
prepared by an international team of specialists from all regions. It is
intended for the use of students, teachers and research workers, and sets out
the standards, principles, institutions and procedures involved in the task of

securing the observance of human rights in the contemporary world.

2. Programme

7. The Congress consisted of a plenary session which digcussed the state of the
teaching of human rights in the worlds

Formal education {universities, secondary and primary schools, teacher
training collegeq, international institutes of post-secondary studies, adult
education, etc./

Non-formal education (profgssional vouth public interest, educational,
cultural and artistic associations, etc.)

Situation in the variousg regions of the world

8. There were two major committees:
Committee L: Content of teaching and research in the field of human rights.

1. The concept of human rights teaching: an independent discipline and/or
a subject integrated into appropriate established disciplines. '

2. Human rights curricular components: content (national apd/or
international aspects of human rights, human rights and professional
ethics, etc.;g curriculum preparation, aoaptatlon to national orx
regional realities.

5. Human rights training: teacher training, svecialized training for
certain soclo-professional categories, etc.

4., Human rights research: identification of priority fields (human rights
and development, humanitarian law and peace, etc.), co-ordination of
research,

Committee II: Methods and structures of education and research in
numan rights,

1. Teaching materials: mamals, textbooks, anthologies, reference
documents, bibliographies.

2. [Teaching methods: +traditional methods, pilot projects, audio-visual
media, etc.
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%. Structural. questions at the national level: establishment of national
courgses, chairs, centres and institutes, etc.

4. Interna "ional - co—operatlonv egtablishment of an fisociation of teachers
of humai rights, drafting of specific recommendations for the
development of the gpecialized teaching of human rights, establishment
of regional and international instiftutes of human rights, human rights
programmes within the United Natiouns.

9. The closing session included the presentation of reports on the work of
Committees I and II, the presentation of the general report, adoption of
recomnendations to the Director-Genexral of UNESCO, and the closing speech by
the President of the Congress.

3. Recommendations

10. The final document of the Congress consists of two parts and an Annex
containing the recommendations drafted by the rapporteurs on the basis of
proposals submitted by the participants and observers at thé Congress.

11. Part I sets out in ten prlnclples tne oonSLderatlons which should guide the
teaching of human rights.

12. Part IT puts forward three major proposals regarding further acltion in this
field: (i) a SlA—Y@&f plan for UNESCO's programmes on human rights education
and teaching; (ii; the establishment of a Voluntary Fund for the developmenL

of knowledge of human rights through teaching and information; and (iii) a study
of the possible preparation of a convention on human rights teaching and’
education to give effect to the principle set out in article 26, paragraph 2 of
the Universal Declaration of Human nghts.

13. Lastly, the recommendations reproduced in the Amnex tc the final document
concern the programmes, teaching materials, methods and strictures for the
teaching of humar. rights. The text of tais final document is annexed to this
report (Annex I).

B. Commemoration of the thirtieth anniversary of the Universal Declaration
of Human Rights

14. A special evening programme was organized at UNESCO Headquartere on

27 November 1978 to coammemorate the thirtieth anniversary of the Universal
Declaration of Human Rights. Many delegates to the twentieth session of the
General Conference of UNBESCO attended the ceremony, which included %'rcad*nﬁ;of
the Universal Declaration and a dramatic presentation of a poem on apartheid

by Paul Dakeyvo, "Le soleil fusillé®. Speeches for thisg occasion were given

by the Director~General of UNESCC and by the President of the General Conference.



15. UNESCO also provided -technical-and- financial contributions to a number of
events held in 1978 to commemorate the-thirtieth anniversary. Among these are:

(i} A colloquiwm held in July in Caracas (Vénezuela; on universalism and
regionalism in the protection of human rights (also commemorating the

thirtieth anniversary of the American Declaration on the Rights and Duties of Man)
which took place a few days after the entry into force of the American Convention

on Human Rights.

(ii) The inauguration and first activities of the Institution for Human
Rights Training of the Paris Bar on 10 May.

(iii) A colloquium on the teaching of human rights organized by
Zagazig University in Cairo (Arab Republic of Egypt, on 14-16 December.

. ) . . N o,
(iv) A seminar on human rights and peace in Oslo (Norwey) from 20-22 December.

(v) L commemorative ceremony and working session on the rights of children

orgenized in Florence {Italy) on 18 December by the UNESCO Centre in Florence.

C. Ydung People's Human Rights Day

16, On 13 December 1978, UNESCO further celebrated the thirtieth armmiversary
with an educational programme designed for young people at UHESCO Headguarters.
Participants included schoocl--children, teachers, leaders of UNESCO Clubs, and
youth and adults from a large number of youth organigzations. The day was
composed of two plenary sessionsg and meetings of committees to consider four
aspects of the general theme: human rights in the instructional programme of
the schools; human rights in school life and in the context of UNESCO Clubs;
the rights of the child; human rights and the free time of the child.

Do The UHESCO prize for the teaching of human wights

17. The Executive Board of UNESCO during its 104th session in May 1978 decided
to create, for the first time, on the occasion of the thirtieth anniversary of
the Universal Declaration, the UNESCO prize for the teaching of human rights
te be conferred in recognition of the activity of an educational institution,
organizetion or individual that has made a particularly effective contribution to
the development of human rights teaching. The prize shall be awarded annually
fo? the purpose of encouraging or stimulating new educational initiatives in
Sﬁiiegigld? initi%tiv§s\in kgepipg wiﬁh ﬁhe spirit pf the Char?er of the. .
ations and the Constitution of UNESCO, and in accord with the principles
set forth in the Universal Declaration of Human Rights and the International
Covenants on Human Rights. It is intended fto highlight and promote efforts to
implement the provisions of the UNESCC recommendation on education for
international understanding, co-operaticn and peace and education relating ‘o
wuman rights and fundamental Treedoms, and to create increased public awareness
o the activities in this area throughout the world,
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II. Resolutions concerning the teaching of human rights adopted by the
General Conference of UNESCO at its itwentieth session

18. The General Conference of UNESCO at its twentieth sesszion adopted seven
resolutions that are related to vesolution 3 (XXXIII) of the Comnission on
Human Rights and fto resolution 52/123 of the General Assembly of the

United Nations.

19. In rescluticn 1/1.5 and 2.% the General Conierence authorized the
Director-General to undertake activities ﬂontributing to the achievement of the
promotion of education and wider information concerning human vights and tae
development of school and ﬁnt~OL“ school programmes as well as of iInformation
aimed at furthering peace and international understanding. In the same
resolution the General COQLG”GﬁO” invited the Director-Generals (a) to promote
in co-operation with Member States the development of education for

international understanding, co-operation and peace and respect for human rights
and fundamental freedoms in all subjects at all levels and in all forms of
education, and to take special account of the role of teachers, school curricula
and programmes, btextbocks and teaching matcrlmls, and of the concerted action

by all those engaged in education and training; and (b) %o promote internaticnal
education in institutions of higher education Lﬂ general and to pay speClal

N

attention to training of educational personnel.

20. In resolution 3/1.1, the General Conference authorized the Director-General
to carry out activities Qeulgﬂpd to contribute to the promotion of research on
megsures aimed at assuring human rights and fundamental freedoms both for
1wd¢v1daalq and groups, on the manifestations, causes and effects of the
violation of human rights, with particular reference to racism, colonialism,
neo-colonialism and gpartheid, as well as on the application of the rights to
education, science, Oulture and information and the development of normative
measures to further these rights including the expansion of university courses
and research programmes on human rights, This resolution specifies the
intensification ¢f ccllaboration with nor-govermmental orgerizations, =
professional groups and university cirvcles with a view to developing education
relating to human rights, both for the university public in general and bearing
in mind the specific needs of certain fields or profegsions and these cf the
different regions of the woxrld.

21. Resolution 3/1.1/1 of the General Conference recalled recommendations by
the Internaticnal Congress on the Teaching of Humaf Rlﬁhtv, reaffirmed that the
programme of UNESCO within this field should concern human rights education at
all levels in the context of both school and Jutwof—sohool education, reaffirmed
that the programme should give emphasis to both economic, social and cultural
and civil and politica1 righte as well as to individval and collective rights

and that it should reflect the fact that all these human rights are interrelated
and indivisible. Turther, the resolution requesied the Director-General to
develop a

recommende

5

six~year plan for intensified UNESCO activities along the lines
>d by the International Congress on the Teaching of Human Rights;
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requested the Director-General to teke steps for enabling an exftension of the
TIESCO activities already during 1979-80, as a follow-up to the Vienna Congress;
and invited the Member States to consider the possibility of arranging regional,
subregional or national conferences for further study and discussgion of

problens reflected in the Tinal document” of the Vienna Congress.

20, In resclution 3/101/2, the General Conference took into account the
recommendations of the International Congress on the Teaching of Iuman Rights,
and requested the Dircctor-General to study the advisability of preparing a
convention on education and teaching in the field of human rights and to submit
the results of the study to the twenty-first session of the General Conference.
2%, In resolutienu3/105 and 2.5 the General Ccnference authorized the
Director-General to carry outv the activities designed to contribute to the
promotion of education and wider information concerning human rights, and to
implement the recommendations of the Vienna Congress.

24. Resolution 5/105 and 2.3/1 recognized that UNESCO possesses specific
competence in the field of the teaching of human rights which the Vienna Congress
helped to clarify, noted with interest the principles and recommendations set
forth in the final document of that Congress and invited the Director-General:

“(i} to develop projects relating to the teaching of human rights on the
basis of the recommendations annexed to the Tinal Document of the Vienna
International Congress; and

(ii) %o make additional resources available for this purpose, through such
savings as can be made and by giving high priority in the Organization's
programme to the teaching of human rights, while at the same time inviting
Member States to contribute supplementary funds with the purpose of financing
an expanded programme on human rights education for 1979-1980 and exploring. the
possibility of setting up, within the framework of UNESCO, a voluntary fund for
the development of knowledge of human rights through teaching and information
vhose purpose it would be to serve the entire United Natbions system, Member States
and all govermmental and non-govermmnental institutions concerned. ™

25. Tinally, in resolution 5/135 and 203/2, the General Conference invited the
Executive Board and the Director-Ceneral to give a fresh impetus to the
development of human rights teaching and education, and to study for this purpose
the programme adopied by the Vienna Congress on the Teaching of Human Rights

;nd to explore, with the co-operaticn of experts, the pessibility of carrying

1T out by preparing a si-year plan.

s 53 Fal -1 ‘ ) o n ' . . v
26, The full texis of these resolutions appear in Annex IV,



11T, Activities fovegeen for the biennium 1979-1980

27. Document E/CN.4/1274 contains a description of UNESCO's activities in
three categories: teaching of human righ*s in the universi“ies, teaching in
secondary schools, and oub-~of-gchool education. The progrume and budget for
the biennium 1979-1980 provide for the intensification of efforts in all three
areas, through a coherent plan for the development of human rights teaching,
guided by the recommendations of the Viemns Congress. The conclusions and
proposals of the Congress are being printed for wide distribution in French,
Spanish and Inglish. As reccommended at the Vienna Congress, and in confornmity
with resolution 3/1.5 and 5.2/2 adopted by the General Conference at its
twentieth session, a group of experts will meet to elaborate a six-year plan
for the development of teaching and education in this area on a world-wide basis,

28. Intensified efforts of UNBESCO will include encouragement of the organization
of regional and subregional meetings and inter--university meetings devoted to

the teaching of human rights, and the study and discussion of proposals
contained in the final document of the Vienna International Congress on the
Teaching of Human Rights. Thege meetings will be designed to stimulate the
development of human rights education at the university level as well as in
outb~of-school contexts,

' . 20

A, Teaching of human rights in the universities

29. In 1977-1978 UNESCO sponsored comprehensive surveys of the fteaching of
human rights in faculties of law and political science, and in faculties and
schools of medicine in all parts of the world, The results of these inguiries
were submitted to the Vienna Congress to aid in the assessment of the current
situation, Further to the inclusion of the questionnaire relating to the
latter survey in document E/CN}4/1274 gubmitted to the Commission at i1ts
thirty-fourth session, the resulis of this survey are reproduced as Annex III
to the present report. With a view to the stimulation of interest in human
rights teaching i~ additlonal faculties of the world’s universities, and the
development of ne. programmes, a world-wide survey on the tecching of human rights
in faculties of literature, history and social science will now be conducted,
as will a survey of humeon rights education in feacher-training institutions.

By identifying successful programmes and alsc target areas of limited activity,
UNESCO can focus ite efforts to assist as appropriate the various faculties in
developinge effective programmes. The results of these surveys will be
published and made available to educators,

30. The training of teachers is basic to the establishment of effective
educational programmes. This need is stressed in the recommendations of the
Vienna Congress:
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TNESCO must develop teacher-training courses for teachers of human rights,
as well as courses for the trainers of teachers. Pilot projects should be
directed to both in-gervice and pre-service teacher-training. UNESCO should
organize regional ‘training.courses in.co-operation with teachers' organizations,
and regional seminars to develop and assess various teaching methods which can
pbe put into operation at the pre-school, primary and secondary levels of
instruction as well as at the university level. These methods should ultimately
pe subject to an evaluation, the results of which should be widely distributed
in schools and educational establishments?. '

The Congress also recommended that UNESCO should assist in the creation of
regional and subregional centres for teaching and research in human rights in '
order to facilitate the adaptation and development of teaching methods and
materials to suit specific regional characteristics,

31. In response to these recommendations, UNESCO is increasing its
teacher—training activity. As in the past, assistance will be granted to the
Internaticnal Institute of Human Rights in Strasbourg to continue to expand its
teacher~training programme. UNESCO will cover costs of approximately

15 participants, mainly from developing countries, in the seventh session of

the International Training Centre for the Teaching of Human Rights (Centre
international de formation et de recyclage des enseignants des droits de

1'homme - CIFREDH). ITts purpose is to provide in-depth training in the
international and comparative law of human rights in order that the participants
may be prepared to set up specialized courses in international human rights in
their respective countries. Each session of CIFREDH is held in Strasbourg for
four weeks in July, and is followed by a two-week training period at international
organizations dealing with human rights issues. Three of the participants in
the 1978 session worked under this programme at the Division of Human Rights and
Peace at UNESCO (one from Egypt, one from Poland and one from Turkey}. Others
were placed at the 1LO, United Nations Division of Human Rights, and the

Council of Europe. In addition to refining the present format and curriculum,
the Centre will prepare specialized training sessions for government officials
who are involved with issues of human rights in their daily work, and for members
of the legal profession.

32. Two regional teacher-training programmes will be established under contract
with UNESCO, drawing on the experience of the International Training Centre and
adapting their methods and curricula to regional needs. These programmes,

one in Asia and the other in the Arab States, will be developed with the
co-operation of specialiged institutes and local universities. It is intended
that these regional programmes will help UNESCO study the possibilities for the
Creation of regional institutes of human rights as regional centres of teaching
and research in thig field. ’
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33, TUNESCO will assist in the preparation and dissemination of instructional
materials for the teaching of human rights, particularly in the distribution of
the aforementioned manual, The International Dimensions of Human Rights,

The availability ~f a comprehensive textbock on the international protection of
human rights should assist teachers in shaping courses at the post-secondary
level, and in increasing the educational offerings in this subject at many
universities. For this reason, UNESCO will encourage Member States to publish
this volume in their national languages, and to make it available to interested
teachers and students, '

24. The preparation of a teaching manual on international humanifarian law was
begun in 1978 in collaboration with the International Committee for the

Red Cross and with other competent institutions. It is a principle set out in
the final document of the Viemna Congress that the teaching of human rights
should be concerned with securing the observance of human rights in cases of
armed conflict and that it therefore should include the teaching of international
humanitarian law. This principle was specifically endorsed by the

twentieth session of the General Conference. The manual will be published in
1979 in English, French and Spanish, and efforts will be made to develop
training in this field on a regional basie, in accordance with the recommendations
contained in a series of feasibility studies carried out in 1977-1978.

35. As a resullt of the current survey of the teaching of human rights in the.
faculties and schools of medicine, it is apparent that there exists a need for
the preparation of a teaching manual for use in the training of medical personnel.
To this end, UNESCO will undertake to launch a textbook suitable for this

purpose with the co-operation of specialists from the various regions and will
conduct a preliminary study on the advisability and feasibility of preparing a
joint WHO/UNESCO recommendation on the teaching of human rights and professional
ethics in faculties and schools of medicine.

36, The Vienna Congress emphasized that the teaching of human rights should be
integrated into professional training and that stress should be laid on the
human rights aspect as an integral part of professional training and skills.

The ethical training of medical and scientific persconnel could be one more
leverage point for increasing the awareness of doctors who can directly influence
the gituation of priscners and detainees, and who must be sensitized to the
international law concerning cruel, inhuman or degrading treatment or punishment
and the rights of prisoners and detainees. The asgistance of the

United Nations Commission on Human Rights could be invaluable in furthering the
progress of such a recommendation.

37. The teaching of human rights is linked closely with research capability

in this area. To draw the attention of its Member States to the importance of
increased efforts in university research relative to human rights,; a survey

in co~operation with National Commissions for UNESCO and with universities will be
conducted in 1979-1980 to identify existing research efforts and to stimulate

the examination of additional critical aspects. The results of this inguiry
will be published.
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38. Following the advice of the Vienna Congres 55 and resolution 3/1.1/2 adopted
by the General Conference at its twentieth session, UNESCO will undertake a
study on the advisability of preparing a convention on education and teaching
in the field of human rights, to be submi‘ted to the Genera’ Conference at its
twenty-first session.

B, Teaching in secondary schools

39. As mentioned in document E/CN.4/1274, the Member States of UNESCO are
interested in the teaching of human rights at the seccndary level. Their
collaboration with UNESCO in this area is described in that document and exists
primarily in three ways: through the agsociated schools, in the implementation
of the recommendation concerning education for international understanding,
co-operation and peace and education relating to human rights and fundamental
freedomg, and in the revision of textbooks. The International Congress on the
Teaching of Human Rights affirmed this interest; indeed, the teaching of human
rights was called for at all levels of education throughout life. The
programue foreseen for 1979-1980 retains these three major categories and extends
the activities within them.

1. Associsted schools

40, The lsgociated Schools Project is a network which began in 1953 and which
now involves over 1,200 primary and secondary schools and teacher- traLAJng
colleges in 72 countries. To enable the associated schools programme to be
move effective in its objective of promoting international understanding and
co~operation, peace and respect for human rights, an evaluation of the project
including its functioning and achievements will be made in co--operation with the
National Commissions. The evaluation will include the formulation of
recommendations for future action and ways of extending the programme into
certain institutions of higher education.

41. Services to varticipating schools will be expanded in 1979-1980, The
twice-yearly cirvcular "International Understanding at School® which is published
by UNESCO and distributed free of charge to the entire network, will describe
the results of the projectis activities and provide teaching materials .on mejor
world issues and assistance in the preparation of additional materials. It
will encourage the organization of seminars and workshops, and will be directed
at both formal and informal education. The granting of fellowships will be
continued to promote communication and exchange among the schools. In addition,
these schools will be assisted in the organization of programmes related

the International Year of the Child. Collaboration with appropziate
non-govermmental organizations will be intensified.



B/CN.4/1274/A84.1
R/CN.4/1312/43d.1
page 14

42. UNESCO will agsist pilot projects in teacher-training centres and
universities to establish programmes with the same objectives as those of +the
Asgociated Schools Project and to promote discussions of the effects of mankind'g
major problems on international understanding in institutions of higher education,

2. Recommendation concerning education for intermational understanding,
co—-oneration and peace and education relating to human rights
and fundamental freedoms I o

4%, Towards the fuller implementation of this recommendation, adopted by the
General Conference of UNESCC at its eighteenth seggion in 1974, two regional

gymposia will be held in co-operation. with non-governmental organizations and
National Commissions. These meetings will examine curricula, textbooks and

teaching materials and the pre-service and in-sérvice training of “teacherd,

1
4
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44, Other activities related to the recommendation include the preparation of
zuidelines for classroom teachers on its content and implementation which will
be published in the form of a handbook. Two studies will be conducted in
collaboration with Naticnal Commissions regarding the application of the
recommendation in specific contexts. Communication and exchanges among both
teachers and students from different countries will be encouraged.

3. Revision of textbooks

45, in the 1979-1980 hiennium, intensified efforts are being made for the
improvement of the content of textbooks at all levels of education. L8
recommended by the Vienna International Congress on the Teaching of Human Rights,
texthooks in all disciplines should be critically examined from the point of view
of human rights with the conclusions of this work widely distributed. Special
emphasis will be on the study and revision of hisfory and geography texts.

46, Guides and materials will be produced by UNESCO and made available to
teachers, in particular the "Source Book for the Teaching of Social Studies”
and the "New UNELCO Bource Book for Geography Teaching'. snternational
exchanges of textbooks will be encouraged; an English edition of the

47, A meeting of experts will be held to consider the role of social studies,
moral and civic instruction as factors in international understanding and the
promotion of respect for humen rights.

C. Gut-of-gchool education

A8, The principles and recormmendations adopted at the Vienna Congress stress the
importance of out—of-school human rights education, including in the context

of the family, and in continuing education programmes, literacy and post-literacy
Programes. Nationsl Commissions for UNESCO, UNESCO Clubs, and non-govermaental




organizations in consultative status with UNESCO will be encouraged to participate
in the implementation of the Vienna recommendations, and to increase their
activities in the framework of the final document of the Vienna International
Congress on the Teaching of Human Rights and in accoxdance ith the

poj
gl

al ]
1

NDSCO Recommendation on the development of adul’ education {1976 and the
UNESCO Convention and recommendation against Discrimination in Bducation (1960;
The formulation of a six-vear plan foxr teaching and education in human rights
will address the development of a more coherent and systematic programme in
cut-cf-school getiings, ftaking intoe account specific regional ciharacteristics
and the natuie of the audience addressed,

with

Conclusion

49, As a result of activities during the thirtieth anniversary year of the
Universal Declaration of Human Rights, detailed rceommendations have been
formulated, as requested by the Commission in its resolubtion 3 (XXXIII) which
can serve ag the basis of a long-term programme of action for the developing of
teaching and education in human rights. These efforts comply also with the
request by the General Assemply in its resclution 52/125, In 1979~1980 UNESCO
will be involved in the drafting and implementing of a six-year plan. In

order for the Vienna International Congress on the Teaching of Human Rights to
have maximun impact, the Commission on Human Rights might consider it appropriate
to bring the results of the Congress o the attention of Member States and
international, intergovermmental and non-govermmental organizations so that they
might give the greatest attention to its resgults and take suitable action at
both the national and the regional level to implement the principles and
recommendations.

50. In addition, as a concerted effort of all interested bodies is necessary to
bring into existence the programmes, materials, methods and structures delineated
in the Vienna Final Document, the Commission on Human Rights may be interested

in taking specific action towards the realization of certain of these goals.

For example, the Tienna Congress recommerded that the exche ge between the
various countries of the world of practical information about hman rights
teaching should be encouraged and facilitated through such means as a data bank
to allow an exchange on a continuing basis, and that to this end an international
clearing house for information and research should be established., This
clearing house would, among other functions, collect and disseminate information
on international and national human rignts legislation, adjudication and other
human rights activities, as well as technical advice on the establishment of
acadenically-prepared national human rights yearbooks. The Commisaion on

Human Rights may be able to assist in this important undertaking.

L. In another area, the Commissiocn on Human Rights could encourage the
ormulation of a UHD/UNESCO recomendation conceranlng human rights and ethics,
especially in relation to medical doctors and personnel, This could address the
training of doctors vho could directly affect the situation of prisoners and
detainees.

-
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52, F¥inally, in the final document of the Viemma International Congress on the
Teaching of Human Rights, UNESCO is encouraged to organize specialized seminars
and workshops for the teaching of human rights in an integrated way to
military as well as justice personnel, including policemen, lawvyers and judges,
It is specifically recommended that special seminars be organized for

police forces and for directers of penitentiaries. The collaboration of the
Commission on Human Rights would be invaluable in sponsoring these seminars
and in preparing to caryy them into action.
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The International Congress on the Teachlng of Human Rights,
convened by the Director-General of Unesco and meeting in Vienna
from 12 to 16 September 1978 following a suggestion put forward by
the Federal Minister for Foreign Affairs of Austria at the 19th
session of the General Conference of Unesco .

Taking into account Resolution 3 (YXXXIII) adopted by the Commission
on Human Rights and Resolution 32/123 adopted by the United
Nations General Assembly, as well as Decision 103 EX/6.2
by which thaz Executive B\“rd of Unesce invited the Dirsctor-
General to convene this Congress,

Expresses its gratitude to the Federal Government and to the people
of the Republic of Austria for their hospitality and their
important contributiocn to the success of tune deliberations,

Pe* lling that the Unlted Nations General Assembly proclaimed the
Universal Declaration of Human Rights "as a common standard
of achievement for all peoples and all nations, to the end
that every individual and every organ of society, keeping
this Declaration constantly in mind, shall strive by .
teaching and education to promote respect for these rights
and freedoniSesee',

Considering that human rights teaching and education should be
developed at all levels in the context of both school and
out-of-school education, in order that they may become
aceessible as part of a true system of life-long education
to all men and women in all countries, whatever their legal
social and -political status, :

Considering that such teaching and education can make an essential
coatribution to the maintenance ard promotion of peace, as.
well as to economic development and soclal progress
throughout the world, '

Corsidering that the teaching of human rights should also be
concerned with securing the observance of human rights in
caces of armed conflict, and should include the teachlng
cf 1nternat10na1 humanitarian law,

I
The International Congress on the Teaching of Human Rights,
Recalling the Recommendation concerning Education for International
Understanding, Co-operation and Peace and Education relating

to Human Rights and Fundamental Freedoms,

Believes that the teaching of human rights should be guided by
the following principles and consideraticns:

1. Human rights education and teaching should be based on the
principles which underlie the Charter of the United Natiens, the
Universal Declaration of Human Rights, the International Covenants
on Human Rights, and other international human rights instrumcnts.
Consequently, equal emphasis should be placed on economic, social,
cultural, civil and political rights as well as individual and
collective rights. The 1nd1v151b111ty of all human rights chould
be recognimed.



2. The concept of human rights should not be formulated in
traditional or classical terms but should ineclude the historical
experience and contributions of all peoples particularly in relation
to the major contemporary problems such as self-determination and
all forms of discrimination and exploitation.

3. Human rights education and teaching must aim at:

(1) Fostering the attitudes of tolerance, respect and solid-
arity inherent in human rights;

(ii) Providing knowledge about human rights, in both their
national and international dimensions, and the institutions
established for their implementation;

(iii) Developing the individual's awareness of the ways and means
by which human rights can be translated into social and
political reality . at hoth the national and the
international levels.

b, While education should make the individual aware of his or her
own rights, it should at the same time instill respect for the rights
of others.

9e Care should be constantly taken to create awareness about the
close relationship hetween human rights, on the one hand, and
development and peace, including inter alia disarmament, on the
other hand. Unesco should make it a priority task to promote the
analysis and understanding of this relationship.

6. Human rights must be seen as an aspect of professional, ethical
and social responsibility in all fields of research, study, teaching
and work.

7 Human ripghts education and teaching should stress that a new
international economic, social and cultural order is essential to
enable all people to enjoy their human rights and to promote and
facilitate education on human rights at all levels in all countries.

8. Human rights must be taught at all levels of the educational
system, as well as in out-of-school settings, including the family,
and in continuing education programmes, including literacy and post-
literacy programmes. States shall strive to improve and broaden
humen rights education and teaching and co-operate to this end.

9. It is not encugh to dispense teaching and education in the
spirit of a respect for human rights; human rights should also be
taught as a subject integrated in the appropriate disciplines.and,
in particular fields such as philosophy, pclitical science, law and
theology, they should be taught as an independent course.

10. In order for the teacher of human rights to be able to carry
out his or her task properly, it is particularly important that his
or her personal integrity and freedom of expression be guaranteed.,

II
The Vienna International Congress on the Teaching of Human Rights,
Considering that in this year of the 30th anniversary of the

Universal Declaration of Human Rights a fresh impetus should
be given to the development of human rights teaching and



education through the preparation of a Six-Year Plan to be
drawn up by a committee of experts set up for that purpose
on the basis, in particular, of recommendations proposed at
this International Congress in Vienna and annexed to this
final document;

Requests the Director-General to include the question of the teaching
of human rights in the agenda for the 20th session of the
General Conference with a view to conducting a preliminary
study of the question of the desirability of preparing a
Unesco Convention orn human rights teaching and education,
in order to give effect to the principle set out in Article
26, paragraph 2 of the Universal Declaration of Human Rights
which states that “educmtion shall be directed to the full
development of the human personality and to the strengthening
of respect for human rights and fundamental freedoms";

Requests the Director-General to ask the Member States to consider
the possibility of establishing, within the framework of
Unesco's programme and with the support of the United Nations
General Assembly, a Voluntary Fund for the development of
knowledge of human rights through education and information,
the primary aim of which would be to contribute to the
financing of activities conducted under the Six-Year Plan
and of other activities conducted by Member States and their
competent institutions.




ANNEX

RECOMMENDATLONS AS DRAFTED BY THE RAPPORTEURS
OF THZ INTERNATIONAL CONGRESS ON THE TEAGHING
OF FUMAN RIGHTS ON THE BASIS OF PROPOSALS
SUBMITTED BY THE PARTICIPANTS AND OBSERVERS
AT THE CONGRISS (REVISED TEXT)

o

A. PROGRAMNMES

la Unesco shpuld encourage the preparation of suitable

programmes for the teaching of human rights at all levels in accord-
ance with the Six~Year Plan. ©Such programmes should not only refer
to principles of human rights but also expose the major circumstcnces
(war, military oeccupation, racial disc.imination, underdeveslopment,
etc.) which impede the realisation of human rights.

2o Human rights programmes shovld teke into consideration the
fact that attitude formation ia regard to human rights hegins in
infancy and early childhcod. Concepts of self-esteem and respect
for others, the very foundation of human rights, are first
cormunicated within the family. It is essentia., therefore, to
provide family life education to help parents develup humane and
equitable relationships within the fawmily, between the parents
themselves and among all family members. Such family education
pregrammes should be desipgned in full awareness that human dignity
and rights of women within the family are esrential components of a
family atmosphere which fzvours positive attitudes towards human
rights.

3 Amcng the topics for consideration in human rishts curricula
are the following: the history of human rights, the philosophy of
humen rights, existing deficiencies in the technigues and methods
of protecting hunan rights.

b, Human rights rurricula in law and political scisnce

programmes should be conceived broadly so as to incorporate civil

and political rights; economic, social, cultural righnts; humaaitarian
law, and to include not only domestic law but algo comparative law
and iaternational norms as expressed in international human rights
instrumenis. These curricula should devote special attention to

the procedures and guarantees for tlie judicial protection of all
human rights.

Se The efforts cf the International Committee of the Red Crecss

to develop a programme for the teaching oi inlernational Lumanitarian
law should be assisted and materials for teaching of humen rights

at all levels should include appropriate aspects of internatiornal
humanitarian law.

6 International human rights curricula should emphasis. the
"internationali%ation'' 'of human rights, demonstrating the ever-
increasing internctional concerun with human rights on the basis of
the principles of the Uniteu Nations Charter.

7 Human rights curricula should be adapted to national and
regional realities provided, however, that the universality of the
rights proclaimed in the principal international human rigats
instruments, particularly in the Universal Declaration, is
acknowledged.
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8. The development of curricula for the teaching of human rights
should be guided by two principles:

(a) Since practice is the best learning method, and since practice
in the field of human rights depends on a knowledge of the
legal means of action which are available, the teaching of
human rights must necessarily include courses on law — and it
is self~evident that these must be adapted to the educational
level of the students;

(v) Since the best way of making an educational course effective
is to ensure that it is rooted in the students' concrete
situation, every curriculum should take real~life conditions
as its starting point and in particular the objectively-
ascertained needs of the individuals concerned -~ and such
needs should naturally include the capacity to do what is
required of them to meet the needs of society.

9. As regards workers' education in the field of human rights,
such teaching must be given a concrete content by obtaining the
co-operation, if not the direct participation, of workers' represent-
atives, as they can provide specific examples of cases arising in
daily life.

10. The exchange betweer the various countries of the world of
practical information about human rights teaching should be encouraged
and facilitated through such means as a data bank to allow this kind
of exchange on a continuing basis.

11. The International Year of the Child (1979) should be used as
an occasion to emphasiZe the teaching of children's rights and the
right of children to receive human rights education. In this frame-
work specific sducation should be undertaken about the rights of the
child.

12.  Education and training in human rights should be conceived

with a view to protecting and promoting the rights of groups
particularly exposed to discrimination, such as indigenous populations,
pational, ethnic, linguistic, religious and other minorities, migrant
workers and their families, immigrants and the physically and

mentally handicapped. As far as possible, such groups should be
educated and informed of their rights in their own language and in
ccnformity with their needs as defined by themselves. Education

about the rights and values of such groups should be developed for

the population'at large - and espe01ally for civil servants and other
persons exercising public authority - in order to foster understanding
of and rpspect for such groups.

135 Women's rights and roles in society should be a specific
component of university curricula on human rights and steps should be
takgg to ensure that present curricula, in particular textbhooks, are
revised when necessary to include appropriate sections and references
to women's rights. Moreover, the possibility of organizing meetings
on a kegional basis to consider approaches and methods feor the
development of women's studies, as an input to the World Conference for
the UoP; " Decade for Women, should also be considered.

1k, \Another subject which should be introduced within different
programmes on the teaching of human rights 1s the fundamental rights
of re#ugees.
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15. Research on human rights should be encouraged and developed
on a number of themes. Among those for which there is a particular
need is the formation of attitudes with respect to the process of
human rights and peace education. As a first step in promoting
such research, a meeting of experts in developmental psychology and
educational research should be convened to help Unesco define the
specific needs in this area.

16. The toplcallty and feas 1%111ty of research on the inter-
relation between human rights, humanitarian law and peace, including,
among others, disarmament, and on ways and means of incorporating
these elements into a combrehen81ve peace~-oriented strategy should
be emphagigad. Tn the same spirit, a certain number of research
projects of particular interest should be undertaken. These include:
human rights and devclopment particularly with regard to a new
international economic and social order; human rights and the
maintenance of peace; the right {o self-determination as a basic
human right; the interdependence of political, c¢ivil, economic,
social and cultural rights; and the history cf human rights in the
context of the universal experience of mankind.

17, University research on human rights should be facilitated

by freedom of access to source materials, the free flow of ideas
and the protection of research workers agalnst arbitrary action and
all forms of pressure.

B. TEACHING MATERIALS

1. Adequate development of teaching materials for human rights
education will require

(a) Yhe preparation and publicatien of primary and secondary
school guide~bocks and textbooks for human rights educationg

(b) Yhe preparation of textbooks and sourcebooks designed for use
in teacher training instituticns;

() The formulation of guidelines and criteria for use by teachers
to enable them to judge the contents of existing textbooks
in order to determine whether or not they are sultable for
huaman rights education;

(a) the field testing of texthbcoks and source materials fer pre-
university levels in different cultural settings;
/

(e) the development of special educational materials for and about
handicapped persons in the area of human rights.

2 An interna*ional clearing house for information and research
on human rights should be established. The clearing house should:

(a) collect and disseminate information on international and
national human rights legislation, adjudication and other
human rights activities, as well as 1nformat10n materials,
syllabic and instructional guides for all levels and kinds
of education, and technical advice on the establishment of
academically-prepared national human rights yearbocis, an
should also facilitate discussicn among scholars toward the
setting of priorities for effective human rights rescarch;
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(b} co-ordinate and promote an international system of exchange
of teachers and researchers in the field of human rights and
of materials, including information between teachers and
researchers working in the field of human rights as well as
publications and materials concerned with teaching and
research in human rights;

(¢) create a curriculum centre for elementary school teaching
materials on human rights, including kits, books and teaching
manuals, to help make them available to teachers.

3 A commission of experts should consider the methods and
materials necessary for the drafting of tewt%.nks for the teaching
of human rights appropriate to primary, sec¢¢ -'ery and university

and cut-of~school levels of education. Te.itbuiks on human rights
should encompass the universal nature of human rights and fundamental
freedoms while taking into account legal and social characteristics
of different societies.

4. An interdisciplinary multi-linguistic and transcultural
encyclopaedia clarifying the vecabulary and basic concepts of human
rights should be prepared.

5. Reference books on human rights accessible to the non-special-~
ist should be developed and made available to teachers and students.

6. Unesco should encourage the critisal exanination by specialised
institutes of textbooks in all discipliiaes from the point of view of
human rights and assure. that the conclusions of this work are

widely distributed.

7. Teaching materials in human rights should take into account
the interests and circumstances of students, so that they might
determine their own role in relation to the promotion and protection
of human rights.

8. Teaching materials should focus on both positive and negative
conditions related to human rights, and should open exploration of
possibilities fecr concrete action on behalf of human rights.

1

9L Teaching materials on human rights should reflect the varying
views and divergent emphasés which exist on the subject and should
encourage a frank and open discussion of these views and interests.

10. To ensure the free and critical discussion of hvman rights,
students and teachers must have accuss to all relevant material on
human rights and be protected in their capacity as students and
teachers from any refusal to allow such access.

1. Governments should be invited to disseminate basic inter-
national human rights documents (including the Universal Declaration
of Human Rights, the International Covenanis on Human Rights, and the
U.N. Declaration on the Protccticn of all Persons from Being Subjected
to Torture and Othsr Cruel, Iniusan or Degrading Treataent c¢r Punish-
ment) to law enforcement personnel as well as military officers.

12. As Unesco Natiopal Commissions play an important role in
tducation, they should assume:

(a) responsibility for disseminating information on basic inter-
national documents and existing procedures for the protection
of human rights, including the special procedures for exawining
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L, Unesco should assist the creation of regional and sub-
regional centres for teaching and research in human rights to
facilitate the adaptation and development of teaching methods and
materials to suit specific regional characteristics.

Se Regional and sub~regional conferences to stimulate construct~-
ive discussion on human rights education at pre-school, primary,
secondary and university level as well as in out-of-school contexts
should be initiated.

6. Unesco should encourage the establishment of an association
of human rights teachers.

7 Unesco should assist in the human rights-related teaching
and research activities of the United Nations University.

8. Unesco should assist the International Institute of Human
Rights (Strasbourg) in developing courses on international human
rights and training programmes for teachers and other professionals.

9. The National Commissins for Unesco should be invited to set
up an interdisciplinary working group on the co-ordination of the
teaching of human rights at the natiobal level in their_ respective
countries.

10. There should be increased programmatic co-ordination between
the Division of Human Rights and Peace and the Division of Equality
of Educational Opportunity and Special Programmes. In particular,
the Division of Human Rights and Peace should assist the Division
of Equality of Educational Opportunity and Special Programmes in
designing programmes related to human rights and peace education at
the primary and secondary school level to ensure that the content
of such programmes conforms to the relevant international norms and
research findings.

1. Efforts should be made to determine how to ensure that the
research findings, studies and projects of the Division of Human
Rights and Peace will be used to assist the work of the Division of
Equality of Bducational Opportunity and Special Programmes, and vice
versa.

1z2. When applying the procedure for the implementation of the
Unesco~ILO recommendation of 1966, Unesco could ask Member States
to take effective action to guarantee the independence of teachers
participating in educational programmes coucerning human rights, at
all levels of the education system. A pre-requisite to the
satisfactory operation of a system for the teaching of human rights
is the establishment of a statute for teachers of human rights.

This statute should specify the duties and rights of such teachers.
Unesco should set up a committee of specialists to prepare a statute
of this kind.

13. Unesco should invite the Unesco Clubs, the various non-
governmental organizations in consultative status with Unesco and
the National Commissions for Unesco, as well as the appropriate
organs of the United Nations, to participate in the implementation
of all the above~mentioned recommendations.
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Mr. President,
Mr. Minister,
Iadies and Gentlemen,

It 1s an honour for me, as well as a great pleasure, to address you today at
this opening session of the first international congress on the teaching of human
rights.

First of all, I wish to extend my warm thanks to his Excellency Mr. Rudolf
Kirchschlager, President of the Republic of Austria, who has underlined the signi-
ficance of this inaugural session by honouring us with his presence. This seems
to me to be a symbol of the host country's attachment to the cause of human rights,
but also a token of Mr. Kirchschlager's personal interest in the specifically
educational dimension of this meeting.

Allow me also to express Unesco's gratitude for the hospitality extended to

us by the Austrian Government, and in particular by Mr. Willibald Pahr, the Federal
Minister for Foreign Affairs, whom I have great pleasure in welcoming to our meeting.
Need I mention that it is to Mr. Pahr that we owe the original idea of commemorating
the 30th anniversary of the Universal Declaration of Human Rights by discussing the
all-important theme of education? When he decided to entrust his close assistant,
Mr. Hans Knitel, with the task of maintaining liaison with the Unesco Secretariat
for the organization of the congress, he ensured that our meeting would be conducted
under the best possible conditions. To both Mr. Pahr and Mr. Knitel I express my
warmest thanks, as well as to Mr. Westerhof, Permanent Delegate of Austria to Unesco,
and to all the national officials whose wholehearted efforts have helped us so much.

I am happy to extend a warm welcome to the many eminent representatives of the
Austrian Government, the other Member States of Unesco and the United Nations, the
non-governmental organizations and the educational communities many of which have
already played an active part in the preparatory work of this congress; their wide
range of experience and their determination to ensure its success have made a most
valuable contribution to the preliminary studies.

I would also like to draw special attention to the presence here today of
Mr. Michel, Minister for French Education of Belgium, Mr. Calderon-Fournier,
Minister for Foreign Affairs of Costa Rica, Mr. Ruiz-Alvarez, Minister for Internal
Affairs of Guatemala, and two distinguished members of the Executive Board of Unesco,
Mr. Agiobu-Kemmer of Nigeria and Mr. Luis Echevarria, former President of the
Republic of Mexico, as well as the representative of the Secretary-General of the
United Nations.

Mr. President,
Mr. Minister,
Iadies and Gentlemen,

It is almost thirty years ago today that the United Nations proclaimed the
Universal Declaration of Human Rights, on 10 December 1948. This is a document of
unprecedented historic importance, for it was the first to set out the fundamental
liverties which are common t0 all the peoples of the earth. It is the final
expression of innumerable struggles for freedom which were all converging, but by
the most varied paths, on one and the same goal - the recognition of the moral and
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legal equality of every individual by all his fellow men. Being the fruit of the
long and often difficult process of gestation of the notion of universal human
rights, the Declaration embodies the principles which form the hard core of our
human nature and represent the categorical Imperative of our time.

It was appropriate that Unesco should mark an anniversary of such sighificance
by giving a fresh impetus to the efforts which it has been making since its inception
to promote the recognition and observance of human rights, within its fields of
competence. Your international congress, which I convened in implementation of
decision 6.2 adopted by the Executive Board at its 103rd session, in pursuance of
the suggestion which you accordingly made, Mr. Minister, at the General Conference
held in Nairobi, reflects our intention to strengthen the Organization's action
and is one of Unesco's main contributions to the celebration of the 30Oth anniversary
of the Universal Declaration of Human Rights. It should thus be viewed within the
wider context of the group of activities which the international community is plan-
ning to embark on this year, in response to the recommendation made by the United
Nations Commission on Human Rights regarding possible ways of contributing to the
more effective protection of human rights. It should be noted in this connection
that the decision to hold this congress complies with the general recommendations
put forward by the Commission on Human Rights in its Resolution 3 (XXXIII), and
that the United Nations General Assembly itself stated, in its Resolutlon 32/123,
that it welcomed Unesco's decision.

By proposing that your deliberations should have a two-fold aim: first, to
take stock of the situation with regard to the teaching of human rights throughout
the world, and secondly, to suggest ways and means of developing and rendering more
effective human rights teaching at all levels in the context of both school and
out-of-school education, Unesco is acting in full accordance with the above-mentioned
Resolution 32/123 which states that "...for their full observance human rights must
be ensured to all human beings and that this aim cannot be attained unless human
rights are made known to them, particularly through teaching and education".

This congress therefore offers me an opportunity to reaffirm Unesco's mission
in this field.

The very first task is to promote throughout the world the observance of the
right to education, which 1s one of the primary human rights -~ the one which con-
ditions, as it were all the others; the second task is to contribute to the removal
of prejudlices and to the promotion of respect for the specific identity of every
people and a deeper mutual understanding among all human beings.

At the same time, we must make human rights known to everyone. The full
development of every individual's personality, which is the very aim of education,
is inconcelvable unless freedom exists and unless all the rights which are so
precious to men are effectively respected both at the national level and in inter-
national relations.

Lastly, Unesco is doing all in its power to contribute to reinstating human
rights wherever they have been jeopardized within its spheres of competence. It
is with this end in view that the Executive Board has established, in pursuance of
the decisions of the (General Conference, a special procedure for examining complaints
concerning violations of human rights which are received by the Organization. In
many cases, the introduction of this procedure, whose efficacity lies in the con-
certed action which it enables all the parties concerned to take, has already given
good results.
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To know one's rights is a step towards obtaining their recognition. For the
men and women who are aware, at this moment, that they still have to struggle,
sometimes at the risk of their lives, to try to exercise their basic rights, could
not do so with any hope of success unless they could draw comfort and moral and
intellectual inspiration from the certainty that the principles underlying these
rights are now adopted by the whole international community.

This shows how important it is to ensure that the teaching of human rights is
no longer conditional upon circumstances and can be pursued permanently and system-
atically through all the means available to the educational and training institutions
of every country. Furthermore, it must cease to be confined to the consideration
of abstract ideas reflecting generous attitudes, and must be adapted to meet the
specific needs of individual men and women by providing them with norms and criteria
to which they can refer in their daily lives.

As it aims to awaken awareness and train the character Jjust as much as to
inculcate a knowledge of specific subjects, an education of this kind cannot be
content to be purely theoretical, particularly in the early years of life. 1t is
necessarily rooted in the living relationship between the teacher and the taught -
the parent and the child, the educator and the pupil. As soon as the child 1s out
cf the cradle he starts to learn how to perform his future duties as a citizen and
exercise his human rights under the guidance of the adults responsible for his
welfare in his home or in a day-nursery, then in a kindergarten or a nursery school.
The powers of initiative which children later develop are profoundly influenced by
the quality of these relationships, and the same is true of the practically instinc-
tive attitude which they will adopt towards the human rights of their fellow-men.

It is the sensitivity developed in the first years of life which often deter-
mines the adult's behaviour towards other people.

This fact 1s central to Unesco's thinking on education. In particular, it is
the consideration which is reflected in paragraph 12 of the Recommendatlion concerning
Education for International Understanding, Co-operation and Peace and Education
relating to Human Rights and Fundamental Freedoms adopted by the ueneral Conference
at its eighteenth session in November 19Tk.

In that paragraph, it is proposed that Member States "should urge educators,
in collaboration with pupils, parents, the organizations concerned and the commnity,
to use methods which appeal to the creative imagination of children and adolescents
and to their social activities and thereby to prepare them to exercise their rights
and freedoms while recognizing and respecting the rights of others..."

Since the General Conference adopted this Recommendation, several meetings have
been held to study the practical measures to be taken for its implementation and
certain Member States have already reported to Unesco on the steps they have taken,
at national level, with a view to its application.

*
* *

The Organization had of course started long before that year to promote a wider
knowledge of human rights through the improvement of school curricula and teacher-
training programmes. For example, since 1953 it has developed the Associated Schools
system under which about a thousand institutions distributed throughout all the
world regions apply active teaching methods and exchange thelr experience, parti-
cularly through the distribution of a quarterly newsletter entitled "International
Understanding at School".
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Unesco is at present directing its main efforts towards the training of
teachers and the development of speclalized teaching alds. It has thus participated
in the financing of the International Training Centre for University Teachers of
Human Rights (CIFREDH) and has contributed to its work since it started to operate
in 1973. About thirty young teachers, approximately half of whom come from develop-
ing countries, are provided every year, at the cost of the Organizatlon, with a
training designed to enable them to develop speclalized courses on this question in
their respective countries.

I may add that Unesco has also prepared a university textbook on the
"Tnternational Dimensions of Human Rights", and it gives me great pleasure to
be able to provide you today with the very first coples to be published. This
textbook, which was prepared by an international team composed of specialists from
all regions, is intended to be used by students, teachers and research workers.
It sets out the standards, principles, institultions and procedures involved in the
task of securing the observance of human rights in the contemporary world.

Furthermore, there has recently been established under Unesco auspices and at
the proposal of B&tonnier Pettiti, whom I am happy to welcome among us today, a
human rights training institute attached to the Paris Bar. This institute, which
is the first of its kind, has aroused so much interest that other Bars are consider-
ing the possibility of setting up similar institutes, in particular those of Tehran
and Dakar.

If Unesco's efforts in this field aim in the first place to awaken the interest
of Jurists, it is because the first step to take with a view to protecting the
fundamental freedoms is to embody them in a set of laws to be built into legal and
political institutions. If human rights are to have a wider significance than that
of abstract ideas they must be an integral part of the constitutional, legislative
and Judicial structure of every State. But it goes without saying that they must
also penetrate all the other academic disciplines through avenues of approach speci-
fically adapted to each discipline.

Simlilarly, the content and methods of the teaching must be adapted to each type
of student, to each socio-cultural context. There ls no one system for teaching
human rights. And thils is the very reason why Unesco was in favour of the principle
of pursuing the preparatory work for this congress on a regional basis.

In the case of latin America, for example, Unesco, workling in co-operation with
the Government of Venezuela and the Organization of American States, organized in
Caracas a seminar whose discussions were all the more significant for having been
preceded a few days earlier by the entry into force of the American convention on
human rights. For the Carlibbean sub-region, the Jamaica National Commission con-
vened a conference in Kingston with the aid of Unesco. In North America, the United
States National Commission held a seminar at Wingspread in conjunction with other
National Commissions. Surveys were also conducted on the situation as regards the
teaching of human rights in Africa, thanks to the Association of African Universities,
in the Arab countries, under the auspices of ALECSO, and in Asia with the assistance
of the Srl Lanka Foundation.

However, we must face the fact that we have only Just set out on a very long
march. Desplite all the efforts made so far, human rights as such are still absent
from the school curricula of most of the countries of the world. For this reason
it seems to me desirable that your conclusions and suggestions should help to promote
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a true long-term programme for developing the teaching of human rights at university
jevel. For my part, I am prepared to include the initial activities of such a pro-
gramme in the Draft Programme and Budget for 1979-1980 which I am to submit to the
General Conference of Unesco at its twentieth session scheduled to be held in October
and November of this year.

As indicated in the documentation annexed to the circular letter which I sent
to the ministers of Member States to inform them that this congress would be held
and to request them to facllitate its preparation, the long-term programme in this
field which would be strengthened by your conclusions and suggestions could be
designed to encourage three kinds of training: basiec training in human rights,
specialized training, and training in human rights adapted to regional character-
istics. Basic training would deal with all the international aspects of human
rights, which would henceforth be an integral part of every general education pro-
gramme. Specialized training would be adapted to the needs and characteristics of
the different disciplines, other than the legal ones, which have so far often failed
to give their proper place to human rights; I am referring in particular to the
scientific, medical and para-medical disciplines as well as the literature and
history disciplines. This kind of training should also be designed to meet the
special needs of the members of all those professions which have a special call to
defend human rights, for example, lawyers, Jjudges, trade unionists. The training
and refresher training of university teachers of human rights would be brought into
line with this type of training. Iastly, training in human rights adapted to
regional characteristics could be disseminated by centres especially established
for this purpose.

In this way it would be possible gradually to undertake a whole series of

training activities planned in such a way as to encourage Member States to adopt

an effectlive system for the teaching of human rights which will reach the widest
possible social strata., By giving the initlal impetus to a programme of this kind
your congress would undoubtedly be opening an important phase in the history of the
struggle that Unesco has been waging for the past thirty years, in conjunction with
the other agencles of the United Nations system, to further universal respect fo
the dignity of man.

Mr. President,
Mr, Minister,
Ladies and Gentlemen,

At this moment, when you are about to embark on your deliberations, it seems
to me right that our thoughts should turn with emotion to all the men and women
whose dignity is callously disregarded in every part of the world today because of
the existence of political, economic or social conditions which deny them the right
to education, to equality of opportunity and sometimes the most elementary standard
of well-being or, in even more tragic circumstances, is trampled on by forces of
oppression which do not hesitate to resort to violence, torture and murder in order
to perpetuate an unjust social order.

As you know, there are innumerable men and women in this situation to whom we
are bound by a profound feeling of solidarity. Future generations will find nothing
to excuse the appalling scale on which violations of human rights have occurred in
these last decades of the twentieth century which, in other respects, are so rich
in promise for the future of the human race; the sclentific achievements of our
time, in particular, seem to be opening up limitless prospects for material progress,
bprovided only that we seize these opportunities wisely and are firmly resolved to
See Justice prevail over short-sighted egoism when it comes to distributing the
benefits of progress.
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There are so many different forms and causes of violations of human rights
that I could not hope to mention them all here. Many are patently obvious, either
because of the synicism displayed by the perpetrators or because these are unsuccess-
ful in their attempt to hide behind a mask of distorted principles; I am thinking,
in particular, of the violations committed every day in Southern Africa in the name
of the iniquitous system of apartheid which 1s pursuing the scandalous aim of writing
the notion of the inequality of men into the legislation and even the constitutional
law of a State. Other violations are more insidiously or indirectly committed
because of the structures and workings of societies which, even behind the appear-
ances of formal democracy, exercise a form of oppression or exploitation that imposes
a particularly heavy handicap on disadvantaged groups or certain categories of indi-
viduals. To these we should add all restrictions on freedom of thought, conscience
or religion, and all forms of discrimination which may be directed against individ-
uals or groups because of their ethnic origin or their minority status in a given
society.

These violations are intolerable and should fill the heart of everyone who
witnesses them or hears about them with so much indignation and compassion that he
should leap to action. But it is sad to see that, in the contemporary world, the
practically permanent spectacle of other people's suffering projected by the press
and the media 1s all too often received with nothing but indifference - an indiffer-
ence which seems to grow by a kind of process of gradual anaesthetlzation, of
familiarization with what was once unthinkable. Whereas everyone should feel an
urge to assume, in a reaction of moral indignation, hls share of responsibility in
shaping the destiny of the community, there are many who are tempted instead %o
evade their share, on the pretext that they do not have a very clear idea of what
they can do nor of the ultimate result of any personal efforts, and soon sink from
passivity into a completely self-centred state of mind so as not to feel the pangs
of conscience.

To teach everyone to respect, and ensure that others respect, one's own human
rights and those of other people, and to be prepared, when necessary, to find the
courage to defend them in all circumstances, even the most difficult - such is the
most imperative moral duty of our generation.

In saying this, I hope to have adequately conveyed to you how much importance
I attach, for the sake of our common future, to the deliberations of your congress,
and how profoundly I hope that your efforts will be crowned with success.
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INTRODUCTION

1. Bac ound

The world survey on the teaching of human rights and professional ethles in
faculties or schools of medlcine and medical scilences was carried out, at Unesco's
request, by the International Institute of Human Rights in 1977-1978. This survey
constitutes a new stage in Unesco's programme to develop the teaching of human
rights in unlversitles which corresponds, together with the training of teachers,
to one of the major concerns of the International Institute of Human Rights since
its creation in 1969.

An earlier survey, carried out by the Institute - likewlse at Unesco's request -
in 1971-1972, had been concerned with the teaching and study of human rights in the
comparatively "privileged" context of university law and political seience faculties.
This survey, whose findings and conclusions as well as detalled recommendations were
published in 1973,(1l) revealed a fairly general "underdevelopment” of such teaching.

Without slackening the attention paid to law and polltical saience,(Q) efforts
are now being made to dlscover the importance attached to this question in the
framework of the teachling of medicine and medical sciences in order that 1t may be
possible to evaluate what needs to be done and what resources are required to
develop the teaching both of human rights and of the disciplines related to medical
ethies in the faculties or schools concerned.

The field of inqulry of the present study was not chosen at random. The cholce
results not only from the very real ethical problems posed by contemporary develop-
ments in sclence and medicine but also from the lncreasing lmportance given to
human rights in the study of these questions, particularly at the iInternational level.
Thus, for some years now the United Nations Commission on Human Rights has been
regularly considering the topic of "Human rights and scientific and technologilecal
developments", and it will also be recalled that a Round Table was organized in
Geneva in 1973 by the CIOMS, with the assistance of Unesco, on the subjeet "Pro-
tection of human rights in the light of scientific and technological progress in
biology and medicine".(3)

But it is undoubtedly both the number and the serlous tone of the replies
returned by 145 facultles or schools of medicine from sall over the world which best
illustrate the interest aroused by the study of human rights and medical ethies and
the importance which should be given to them in education. Without antieipating
the detalled account of the results of this inquiry which is given below, 1t may he
useful to ldentify thelr main thrust.

(1) Human Rights Journal, No. 1, 1973, 222 pages.

(2) A new inquiry has just been completed in this field by the International
Institute of Humen Rights in 1977-1978, the results of which are also the
subject of a report.

(3) cf. the two speecial issues of Unesco Featuresg devoted to this Round Table
and entitled "Biology, Medlcine and Human Rights".
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2. Principal features of the teaching of human rights and professional ethics in
faculties and schools of medicine

(a) This teaching exists but more often than not in embryonic form, especlally as
regards human rights; this 1s true irrespective of the countries or reglons of the
world involved. While the teaching of medieal ethics appears to be more widespread
and better provided for, it is still limited and often defective.

Whether human rights or medical ethlcs are concerned, dispersion characterizes
their teaching, which is provided in the framework of a wlde varlety of lectures
with no real provislon for continuity or a specific approach. It is mainly in a
normative context, either relating to legal norms (as in the course on forensic
medicine) or professional norms (as in the course on medical ethics) that such
tralning is to be found, although it also tends to be included in a relational con-
text (as in the course on medlcal psychology).

When a specilal course exists, that 1s to say in a minority of cases, it is
mainly devoted to matlters relating to medical ethics, whereas human rights are only
touched upon Incidentally and marginally.

The fairly generalized underdevelopment of the teaching of human rights and
medical ethies 1s linked with a dearth of teachers who are often considered to be
insufficlent in number and inadequately trained and equipped to provide such teaching.
It is all the more remarkable, in view of these shortages, that a considerable number
of written works and symposia, seminars and other meetlngs organized in facultles or
schools of medieine should have dealt with human rights and medlcal ethies. And it
is noteworthy that the topis of several of these studies or meetings was precisely
that of the problems ralsed by the teaching of these subjects and the urgent needs
apparent in this field.

(b) The need to develop such teaching appears obvious to most of the faculties or
schools of medicine which expressed their views in the course of the survey.

It 1s envisaged that this teaching should be continuous, In other words that it
should be followed through during the whole course of study, running parallel both
to the student's acquisition of theoretical knowledge and to his practical training
and prepsration for the eventual assumption of his responsibilities as a doctor.

Many replies stress that a constant link must be established belween medical
practice and the teaching of humen rights and mediecal ethies, although this should
not of course entall neglecting the presentation of theoretical factors and basiec
issues for all that. Because they are training doctors who are primarily practi-
tioners, teachers favour an approach based on case studles and clinical experilence.

This doubtless helps to explain a certain lack of enthusiasm for the i1dea that
human rights and medical ethics should be taught meinly or exclusively in a special
course. Many respondents felt that these questions should also be dealt wlth in the
course of teaching the entire range of disciplines, and especially in the framework
of elinical teaching. And for developing the specialized teaching of human rights
and medical ethies, preference is given to special seminars rather than to special
courses of an academie type.

This approach immedlately ralses the question of teacher training, not only for
instructors specializing in these subjects but for all those members of the teaching
staff (especially cliniclans) who may be called upon to deal with this or that aspect
of humen rights and medlcal ethics. The most urgent needs are undoubtedly to be
found in this area.
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(o) Underlylng the whole survey there remains the problem of the specificity of the
teaching of human rights and medical ethics in a faculty or school of medicine.
First of all, can human rights be separated from ethies in the teaching of medicine,
or do not medical ethics already correspond to the transposition of human rights
jnto medical practice?

without attempting to reply to a question which ought really to be the subject
of a symposium attended by speclalists in ethies and specialists in human rights, it
may slmply be indicated that human rights are probably not confined to matters of
professional ethics. For while 1t is true that professional secrecy, for example,
is an expression of the right to privacy, 1t would be foolhardy to assert that the
right to health or the rights of patlents only raise questions of medical ethics.
A soclety's health needs and the "health benefits" which its members have a right
to expect exceed the framework of the exerclse of a profession, however closely it
may be involved in the development and implementation of solutions in this field.

Research on the identification of human rights and medical ethies, which
naturally takes on a pluridisciplinary dimension, has already been started with a
view to developing specific teaching on these subjects, as is shown by the ereation
of "ethical-human rights committees" in certain faculties or schools of medicine or
in a inter-university framework, and as is illustrated especially by a publication
intended for medical students entitled: "Is there a system of human rights?".

But this is no more than a first step in response to the expectations of the
students who, as the survey reveals, show an increasing and continuous Interest in
the questions ralsed by the exercise of their future profession and the assumption
of their responsibilities in the light .of the promotion of and respect for human
rights as universally defined by the international community.

In this connection, attention and efforts should be particularly focused on the
desire repeatedly expressed by faculties and schools of medicine for co-operation
to enable them to develop the teaching of human rights and medical ethics. The
organlzation of co-operation in whatever framework appears to be most appropriate
should undoubtedly make an urgently needed contribution to the training of teachers,
the establishment of programmes, the preparation of teaching material and the
exchange of experilence.

RESULTS AND ANALYSIS OF THE SURVEY

The survey on the teaching of human rights and medical ethiecs in faculties or
schools of medicine and medical sciences was carried out by means of a questionnaire
drawn up under the ausplces of the International Institute of Human Rights following
a preliminary consultation of experts in medical sciences and the teaching of medicine
on the one hand and speclalists in human rights on the other. Opinions on the matter
were gathered in particular from teachers of medicine and from the international
organizations concerned, Unesco, WHO, CIOMS.

While the filrst drafts of the questiomnaire envisaged the possibility of re-
ferring to the codes of medical ethics drawn up by the World Medical Association
(Geneva Oath,(l) International Code of Medical Ethics,(2) Helsinki Declaration on

—

(1) Declaration of Geneva. Medical Vow (1948)
(2) International Code of Medical Ethics
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Clinical Research, (1) Sydney Declaration on Determining the Time of Death. (2) Oslo
Declaration on Therapeutic Abortion,()) Tokyo Declaration on Torture(&)), 1t finally
appeared preferable, for the purposes of the guestionnaire, only to mention the
Universal Declaration of Human Rights and the International Covenants on Human Rights
with particular reference to the rights most specifically related to the practice of
medicine (the right to life, the right to privacy, freedom of conscience, the right
to health, the right to work),

The text of the questliomnaire, in the final version in which it was communica-
ted to the various faculties or schools, appears as Amnex I.

The questionnalre contains four sectlons:
the first section is aimed at gathering Information on the place allotted to

human rights and medical ethics in the teaching syllabus of the faculty or
school conecerned;

the second section is aimed at obtaining information on the practical organiza-
tion of the teachlng of human rights and medical ethics;

the third section is aimed at obtaining information on the research work and
training activities undertaken by the faculbty or school with respect to human
rights and medlical ethlcs;

the fourth section i1s aimed at obtaining the respondent's opinion on the need
for and objectives of the teaching of human rights and medical ethics from the
point of view of future development.

It will be noted that while the first three sections are aimed at gathering
factual information, making it possible to take stock of the current position of the
teaching of human rights and medical ethics, the last section calling for opinions
ig almed at determining trends and needs with a view to developing teaching, research
and training in the fleld of human rights and medical ethices iIn faculties or schools
of medicine and medical sciences.

The questionmnaire contains closed and open guestlions, as well as combined
questions. It should be noted - and this, 1f 1t were necessary, shows the interest
aroused by the questlonnalre - that a considerable number of respondents made a
point of supplyling further particulars, and sometimes very detailed comments, even
in response to what are known as closed questilons.

The questionnaire was brought out in four languages, English, French, Spanish,
Russian, and forwarded according to the usual language distribution to all the 955
faculties or schools of medicine and medical sclences in 107 countries throughout
the world listed in the "World Directory of Medical Schools" published by WHO in 1973.

(1) Declaration of Helsinki. Recommendations guiding medical doctors in bio-medical
research involving human subjects (1975 amended version). The previous (1964)
version referred to "eclinical" research. ,

Declaration of Sydney. Statement on Death (1968).

Declaration of Oslo. Statement on Therapeutic Abortion.

Declaration of Tokyo. Guidelines for medieal doetors conecerning torture and

other cruel, inhuman, degrading treatment or punishment in relation to deten-
tion and imprisonment.
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Following the dispateh of the questionnalres by post at the end of November
1977, replies from 145 institutions in 43 countries representing the various geo-
graphical regions had been received as at 31 May 1978. Annex II contains the list
by region and by country of the 145 faculties or schools which replied to the
questionnaire.

We shall proceed below to analyse the replies received to the various questiohs
in the order in which they were put, and we shall endeavour, within the limits of the
present report, to single out what seem to be the most significant points.

I, TEACHING SYLLABUS

1. Does your faculty or school syllabus inelude teaching concerning
human rights and medical ethics?
When the questionnaire was drawn up, it seemed desirable to deal separately
with the teaching of human rights and the teachling of medical ethics.

The replies received appear to justify thils distinction since they differ
markedly with respect to the two subjects. As may be seen below, the teaching of
medical ethics appears more frequently in the syllabus than does the teaching of
human rights.

Out of a total of 145 institutions which replied to all or part of the
questionnaire:

69 faculties or schools (47.5 per cent) replied "YES the syllabus includes
teaching concerning human rights" and 48 replied "NO" (33 per cent);

128 faculties or schools (87 per cent) replied "YES the syllabus includes
teaching concerning medical ethics" and 1% replied "NO" (9 per cent).

The tables below give these global results and their distribution by region.

Table 1

Does your syllabus include teachlng concerning human rights?

Number of | gpg 1 N1~ | No ;
Region replies YES % NO % reply
Africa 12 4 33 6 50 2
America 53 25 47 18 B4 10
Asia and Oceania 36 17 47 14 39 5
Europe 4y 2% | 52 10 |22 11
TOTAL 145 69 br.5 | 48 33 28
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Table 2

Does your syllabus include teaching concerning medical ethics?

Region N‘;f;iie;f "wes | % | wo % ffgply
Africa iz 12 | 100 0 - -
America 5% 45 85 6 11 2
Asia and Oceania 36 28 78 6 14 3
Europe Ly 41 93 2 4.5 1
TOTAL 145 126 87 14 9 6

Analysis of the replies shows that where teaching on human rights is given,
teaching on medical ethics is always gilven as well, whereas the opposite cannot
apply in view of the relative frequency with which the two subjects are taught.

While it can be no surprise that medical ethics should be taugh®t in most of
the faculties or schools of medicine, it may on the other hand be surprising to
note the comparatively large number of institutions - almost half of them - which
state that their syllabus includes teaching on human rights.

This number should probably be welghted, taking into account the information
gathered from the next questions, especially from the replies to question 3 where
it will be seen that only about one gquarter of the faculties or schools indicate
one or more subjects relating to human rights and medical ethics dealt with in
their courses.

It appears in fact that a much more limited number of facultles or schools
teach human rights as such and give them their true dimension, to the extent that
they are distinguished from medical ethilcs and questlons concerning professional
responsibility.

It might therefore be considered that, in the framework of their syllabus,
faculties or schools of medieine tend to deal with questions which, iIn one way or
another, have a bearing on human rights rather than to provide specilfic teaching on
human rights.

2e In which courses - if any - 1s teaching on human rights and medical
ethics glven?

(a) Teaching distribution

An initial examination of the replies recelved shows that the teaching of human
rights and medical ethies is dilstributed, in any given faculty or school, among a
comparatively large and diversified number of courses (an average of three to five
different courses in each institution).

Whether thils 1s regarded as a positive or as a negative element naturally
depends on whether it is considered that questions concerning humen rilghts and
medical ethies should be integrated into the teaching of other disciplines or, on
the contrary, that by being thus dispersed the teaching of human rights and medical
ethics becomes watered down and loses 1ts specificlty, i1f not its very substance.
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The teaching of human rights and medical ethilcs is most often (i.e. in 48 per
cent of cases) given In forensic medicine courses.

Medical psychology courses are a close second with 43 per cent, ‘followed by
medical law courses wilth 76 per cent and social legislation courses with 28 per cent.
medical 1aw

These are followed, in almost equal proportions, by deontology courses (18.5
per cent), medical ethics courses (18 per cent) and finally health economics
courses (17 per cent).

The followlng table sets out global results distributed by regions.

Table 3

The teaching of human rights and medical ethics 1s given in courses on:

{ f
Africa| America | Asia and| Ewope| Total %
Oceanla (*)
1. Forensic
medicine 10 14 19 27 70 48
2. Medical
_ psychology 7 26 1% 16 62 43
3, Medical law ! o2 13 1% 52 36
I, Social
legislation 3 14 8 18 41 28
5. Deontology 1 10 4 12 27 18.5
6. Medical ethics 2 11 7 6 26 18
7. Health economics - 11 Iy 10 25 17
Total number of replies: Africa 12
America 53
Asia and
Oceania 36
Europe Il
14

In view of the common factors characterizing the deontology courses and the

megical ethics courses proper, the results obtained regarding each of these disci-
blines may be grouped together.

» It can then be seen that in 36.5 per cent of the institutions which replied,
the teaching of human rights and medical ethics 1s principally given in the frame-
work of the deontology or medical ethics course.

In addition, it should be noted that even when a deontology course or a medical
ethics course is provided, the replies indicate that the teaching of human rights

and medical ethics 1is not confined to these courses but is also provided in other
toursog,
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Generally speaking, it may be noted that the teaching of human rights and
medical ethics 1s principally to be found in courses dealing with the forensie,
psychological and ethical aspects of medical practice and patient-doctor relations.

A number of other courses mentioned on several occasions in the replies shoulg
be added to the list of courses appearing in the table above.

Some ten faculties and schools in different regions state that the teaching of
human rights and medical ethics is also given in social or commumity medicine
courses. Several institutions, mainly in North America, also mention that such
teaching is provided in introductory courses to medicine and the history of medicine.
Likewise, in North America, several facultiles also refer to a "medical humanities"
or "humanistic medicine" course.

Finally, there are isolated references to courses Iin such subjects as public
health, industrial medicine, family medicine, human sexuality, psychosomatic medi-

cine and psychiatry, or again obstetrics/gynaeeology, pediatrics, epldemiology and
geriatrics.

Two courses should probably be mentioned separately: one on "eitizenship and
development" in Africa, and the other on the national Constitution in Asia.

(b) Characteristics of the courses in which the teaching of humen rights and
medical ethies 1s given

The stage of study at which these courses are gilven and thelr scope vary widely
according to reglons, countries and institutions within a given country.

In attempting to identify the main features, the following points may be
observed:

forensic medicine is usually taught towards the end of the programme of
studies, during the last three years; in most cases it comprises 20 to 30
hours' teaching a year and is compulsory;

medical psychology on the other hand is usually taught at the beginning of
the programme, during the first three years; the number of hours' teaching
varies widely, from a few hours to about one hundred hours a year., Generally
speaking, it is in America that schools and faculties devote the highest
number of hours to this subject. The medical psychology course is usually
compulsory;

medlcal law is taught at the end of the programme of studies in the majority
of cases; however, some faculties and schools teach this subject between the
beginning and the middle of the programme. The number of hours' teaching is
on an average from 10 to 20 and the subject is usually compulsory;

deontology and medlcal ethics are taught at different stages of study without
any clearly defined trend appearing, deontology more frequently belng dealt
with towards the end of the programme. The number of hours' teaching 1s
sometimes very low (less than 10 hours a year), but is usually from 15 to 30
hours a year. While deontology is usually compulsory, medical ethiecs 1s
optional 1n nearly half the cases mentloned in the replies.
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What are the main subjects relating to human rights and medical ethics
dealt with in the course of courses mentioned?

Generally speaking, it is the subjects relating to the right to life which are
taught as a matter of priority and the most frequently. They include abortion, the
various forms of fertilization (artificial insemination, embryo implantation,
in vitro fertilization) and contraception. Eugenies and genetic engineering are
also dealt with, but in a more sporadic manner.

An extremely important place 1s also given to the corollary to the right to
1ife, the right to death or the right to die. The subject is most often dealt with
in connection with euthanasia. Death in dignified and decent condition, the choice
of one's own death, and the truth concerning the approach of death are dealt with
in relation to excessively prolonged treatment, the limits to artificlal reanimation
and the definition of the time at which death occurs.

The doctor-patient relationship is then dealt with fairly regularly, especially
in the framework of the psychology course. Of the two partles involved in this
relationship, greater importance is attached to the rights of the patient than to
those of The doctor. The enlightened consent of the patient, the right to the truth,
respect for privacy and professional secrecy and the responslibility of the doctor
are the topics most frequently mentioned.

The problems arising in connection with medical or surgical experiments on
human beings are also usually given some prominence and the question of the enlight-
ened consent of the patient 1s again raised.

There follows a serles of subJects which are dealt with more or less regularly;
they include the right to health or to medical treatment and to soclal security, the
right to physical integrity and transplants, the use of drugs, the right to work and
industrial medicine., Some original subjects mentioned by one faculty or another
such as "women in medicine" or "the right to rest and leisure" should also be noted.

Finally, speclal mention should perhaps be made of two subjects each of which
is referred to by a single faculty, since they relate very specifically to the sub-
Jeet of human rights as a whole: the first, mentioned by a faculty of medicine in
Indonesia, is entitled: "General principles of human rights"; while the second,
mentioned by a faculty of medlcine in India, is entitled "International law of
human rights" and forms part of the soeial legislation course.

k, Is there in your faculty or school a special course devoted to the
teaching of human rights and medical ethiles?

Table 4
. ' Number of | ’ ’ ; No
Reglon repllies YES % NO % reply
Africa 12 6 | 50 5 4o 1
America 53 29 55 17 32 7
Asia and Oceania 36 13 36 16 4y 7
Europe 4y 13 30 26 59 5
TOTAL 145 61 4o 64 | 14 20
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As appears from the above table, 42 per cent of the institutions indicate that
there 1s a special course devoted to the teaching of human rights and medical ethics,
whereas 44 per cent indicate that they have no such special course.

A comparatively large number of respondents mentioned that this special course,
where 1t existed, dealt solely with the teaching of medical ethics, and Indeed it
can be deduced from the replies to the preceding questions that it is altogether
excepltional for there to be a speclal course devoted to the teaching of human
rights, this subject usually belng dealt with tangentially.

It may be noted from the table that the existence of a special course varies
widely from one region to another, the percentage of institutions in which such a
course exlsts ranging from 55 in America to 30 in Burope.

IT, PRACITICAL ORGANIZATION OF TEACHING

The second half of this guestionnaire was designed to obtain informetion on
the "resources", in the form of both teaching staff and documentation, belonging
to each faculty, and to find out whether there was co-operation between the various
educational institutions to develop the teaching of human rights and medical ethics.

5e For the purpose of providing instruction on human rights and
medical ethics, is the teaching staff of facultles or schools
of medlcine:
~ sufficient in number?
- sufficiently trained?

Table 5
Teaching staff Teaching staff
sufficient in number sufficiently tralned
Number of N No . o No
Reglon replics YES | % NO| % reply YES | % NO | % reply

Africa 12 7 58 1 33 1 8 167 31 25 1
America 53 25 471 211 40 7 %3162 121 23 8
Asia and
Oceania 36 14 39| 141 39 8 15 | 42 12 { 33 3
Europe i 25 571 10| 23 9 26 159 51 11 135 -
TOTAL 145 71 4o | hoy W o5 82 | 56.5] 321 22 31

This table shows that for 49 per cent of the institutions which answered the
questionnaire, the teaching staff is sufficlent in number, whereas 34 per cent
indicate that the number of teachers is insufficilent.

Next, 1t is apparent that for 56.5 per cent of institutions, the teaching
staff is sufficlently trained, whereas 22 per cent state that it is Insufficiently
trained.
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It should be noted that a relatively large number of institutions (spproximately
one-fifth) express no opinion on whether the teaching staff is sufficient in number
or sufficlently trained, and this silence may be Interpreted as expressing a doubt
which would increase the number of negative replies.

Several faculties or schools said that they were not certain that the training
was sufficient, and others that training was in progress. Still others specified
that thelr reply concerned only instruction on medical ethics.

These results provide a polnter to the future development of instruction in
human rights and medical ethies, which seems to be desired by a large majority of
the institutions, as is apparent from the replies to question 12. If, at the
nresent stage of development of such teaching, as many as 34 per cent of ingtitutions
indicate that teachers are not sufficlent in number and 22 per cent state tha®t they
are not sufficiently trained, we can prediect that the inadeguacies will steadily
increase as lnstruction in human rights and medical ethics becomes more wldespread.

6. Are the libraries of faculties or schools of medicine able to provide
reference works and documents: - on human rights?
-~ on medical ethies?

Table 6
Documentation on Documentation on
“human rights medical ethlcs
Region Number of | YES|{ % NO| % | No YES| % NO| @ o
replies reply reply
Africa 12 5 |42 5 1 42 2 9 {75 1 8 2
America 53 35 |66 12 2% 6 45 85 5 9 3
Asia and . -
Oceania 36 2% (6L 8 22 5 26 T2 7 19 5
Europe 4y 8 {64 6 14 10 35 80 3 7 6
TOTAL 145 91l 163 31 21 23 115 79 16 11 14

This table shows that a relatively high proportion of libraries have documents
and reference works on medical ethics, since 79 per cent of them have documentation
on the subject and only 11 per cent state that they cannot provide any.

The number of libraries possessing documentation on human rights is smaller,
since it amounts to only 63 per cent, and 22 per cent of respondents indicate that
such documentation does not exilst in the library of their faculty. Some of the
15 per cent of institutions which do not answer the question should also presumably
be regarded as doubtful cases.

Lastly, we should note the comments in the margin of a number of affirmative
replies, which state that documentation 1s very incomplete, or minimal, and could
be much fuller.
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So the figures obtained should probably be regarded as highly relatilve, since
we find that although certain documents and reference works on human rights and
particularly on medical ethics exlst in the libraries, the scope of the documenta-
tion appears on the whole to be somewhat restriclted, especlally where human rights
in particular are concerned.

Te With a view to developing the teaching of human rights and medical ethics,

do facultles or schools of medlcine co-operate with other institutions or

teaching unitg?

The replies obtalined show that %6 per cent of the institutlions co-operate with
other faculties or schools of medicine or medical sciences, while 55 per cent
co~-operate with certain other educational institutions.

Regarding the latter, the information supplied by a number of respondents shows
that co-operation is most often established with facultles of law and faculties of
arts and humanities, particularly departments of philosophy. A smaller number of
respondents mention co-operation with facultles of theology.

lWorthy of separate mentlon 1s the experiment described by a school of medicine
in the United States, which recently set up an "Intercampus Committee for the
Humanities and the Professions”, on which the various university departments con-
cerned, including the school of medicine, are represented.

111, RESEARCH AND TRAINING

Data regarding works written by teachers or students and symposia, seminars or
conferences organized by faculties or schools were the main sources from which the
questionnaire attempted to derive information on research and training in human
rights and medical ethics.

a. Have studies, monographs, ete. on human rights or problems of professional

ethics been written within the context of faculties or schools of medicine?

As shown in the table below, whilch breaks down the replies according to region,
in nearly half the institutions (48 per cent), written studies on human rights or
medical ethics have been written by teachers.

In nearly one-quarter of the institutions (24 per cent), studles have been
written by students, in which case they are usually surveys or reports.

Table 7
Works written | Works written
by teachers by students
. Number of | Affirmative % { Affirmative %
Region . . \
L _replies replies replies i
Africa 12 2 17 2 17
America 53 ‘ 31 53 12 2%
s s e+ smra et meoerfrs wwem w8 a [P e o
Asia and =6 15 Lo G 17
Oceanisa - i
e —
Forope W 22 50 15 34
TPOLAL 145 70 46 75 L
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9. What are the subjects of the most recent works mentioned by the faculties
or schools of medielne? i

Initial consideration of the replies reveals that most of the written works,
whether theses, dissertations or reference works, articles or handbooks, deal
primarily with subjects of medical ethlies, and that only much more rarely do they
deal specifically with questions of human rights.

Quite a considerable number of publications deal with general questions of
professional ethics or subjects such as the history of medicine, the philosophy
of medicine, or basic problems such as relations between science and values, or
respect for the patient as a human being.

The specific subjects of the works most often mentioned ineclude: abortion,
contraception, artifieial insemination, euthanasia and the definition of death.
Medical experiments on human beings, organ transplants and the choice of recipients
are also the subject of varilous studies, as are, In particular, doctor-patient re-
lations, enlightened consent and professional secrecy. Other studles again deal
with psychiatry from the point of view of medical ethies (brain surgery, for example).

In the context of this survey, it may be particularly worthy of note that a
number of written works deal speclfically with the problems surrounding the teachling
of medical ethies. This concern is strongest in North America, especially in the
United States, but also in Canada where, in a faculty in Quebec, studies have been
written on the "Pitfalls of ethies teaching in a faculty of medicine".

Lastly, it 1s not unimportant to note the few publications which deal specifi-
cally with humen rights in relation to the practice of medicine, such as:

"Is there a system of human rights?", published in the United States;

"Humen Rights and Principles of Medicine", published by a faculty of
medicine in Japan; and

"Human Rights", published in Ireland.

10. Have guestions bearing on human rights and mediecal ethies been discussed
at symposla, seminars, round tables, conferences, refresher courses,
meetings, ete. organized within the framework of faculties or schools of
medicine?

On the strength of the replies obtained, we may note that 57 per cent of the
faecultles or schools of medicine have organized such meetings on the subject of
medical ethies and human rights, while 34 per cent state that none has taken place.
We find that initiatives in this field have been most frequent in America, followed
by Europe.

The data supplied by a number of respondents reveal such meetings to be widely
divergent in kind. They may be symposia of a more or less academic nature (some-
times organized in co-operation with another faculty, of law or theology, for ex-
ample ), or regular (e.g. monthly) conferences or seminars held as follow-ups to
courses or in the context of a elinical approach.

We also find that, 1n a number of cases, the meetings in question take the
form of fairly informal seminars organized by the students themselves or by a
students' association, and aimed specifically at the students and teachers of the
faculty or school of medleine, or at the campus as a whole, or, alternatively, at
the general publile.
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11. What are the themes of such symposia, seminars, conferences, refresher
courses, ete.?

The themes chosen for these various types of meeting usually co&er the subjects
discussed in lectures (ef. item 3 above) or in written studies (ef. item 9 above).

Although a problem of medical ethies nearly always provides the focal point of
these meetings, the themes are nevertheless approached from a "human rights angle"
in a number of cases, especially at teach-ins, open to students and to the general
public; thus we encounter such subjects as "the right to die", "the right to
medical treatment", "the right to know the truth", ete.

The subjects also reveal the same interest in questions concerning the teache
ing of professional ethics in faculties or schools of medicine which was apparent
in the written studies examined above. Several symposia on the problems raised by
"medical education” and educational approaches to medical ethics have been attended
by teachers and speecialists in various disciplines and from various faculties or
schools.

Special mention should be made of a symposium organized Jjointly by a faculty
of medicine and a faculty of law in France, which dealt specifically with "human
rights in relation to life and death" (the right to life and the various forms of
fertilization; human rights and the individual as a set of components; the right
to die; the right to the body; the rights of the sick person faced with new thera-
peutic procedures).

IV. NEED FOR AND OBJECTIVES OF TEACHING

This last part of the questionnaire is particularly lmportant, since its pur-
pose is to collect opinions (and information) on the need to develop the teaching
of human rights and medical ethies, the conditions of its organization, priority
subjects for teaching, the interest encountered among students and, lastly, the
organization of co-operation with a view to the development of teaching.

12, Is it desirable to develop the teaching of humen rights and medical
ethics in facultlies or schools of medicine?

This question elieited very broadly affirmative replies, since almost three~
quarters of the respondents (72 per cent) stated that it was desirable to develop
such teaching, whereas only 20 per cent considered that it was not necessary to
develop it because it was already sufficiently developed. A very small number of
respondents (2 per cent) took the view that it was not necessary to develop such
teaching because it was not indispensable. The table below shows the breakdown of
replies according to region.

Table 8
Region Total number| YES| % | NO because such| % | NO because such | No
of replies teaching is teaching is not | reply
sufficiently indispensable
developed
Africa 12 8 166 4 33 0 0
America 5% 45 185 5 9 0 3
Asia and
Oveania %6 28 |78 6 17 0 2
Europe 4y 2% |52 14 3P 3
TOTAL 145 w04 |72 29 20 3 ( = 2%)
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If we refer to the replies given by each faculty or school to the earlier
questions, which provide information on the present state of teaching, we find that,
to some extent, the faculties or schools that already provide a minimum of teaching
on human rights or medical ethics are those that wish to develop such teaching

further.

Conversely, in a number of cases, where the teaching of human rights in par-
ticular has scarcely begun, the need for development seems less obvious and the
desire for it is not strongly felt.

There are, of course, exceptions, particularly "young" faculties or schools
which have not yet had an opportunity to develop such teaching, but which are all
the more anxious to do so.

With a view to possible follow-up action on this survey, it should be noted,
chiefly, that a very signifieant number of institutions (nearly three-~quarters of
the respondents) wish to do more with regard to the teaching of human rights and
medical ethies.

The needs expressed in this connection are altogether in keeping with the keen
and very widespread interest aroused by questions of human rights and medical ethiles
among students, as may be seen below from the replies to guestion 16.

13. Is it preferable that such teaching should be given
- as part of other already existing courses?
-~ in the form of a special course on human rights and
guestions of medical ethies?

Approximately 47 per cent of respondents said that they were in favour of the
teaching of human rights and medical ethics as part of other, already existing
courses, whereas approximately 18.5 per cent think that sueh teaching should be
given in the form of a special course.

It should be stated imnmediately that a considerable number of respondents,
viz. 18 per cent, indicated that they thought such teaching should be given both
as part of existing courses and in a special eourse on human rights and medieal
ethies. It appears that preference for such "gombined" teaching is most common in
America (in 32 per cent of ecases), whereas in Europe that was the choiee least
favoured (in 4 per cent of cases only).

Certain respondents enlarged on their cholce, observing that although subjects
related to human rights and medical ethics should be "eonecentrated" in one or more
special courses, such questions should also "permeate” all medical teaching and
particularly clinical teaching. Others again said that & special course might be
developed on an optional basis, or alternatively that such a special course should
concern only medical ethies. Altogether, we find that 36.5 per cent of respondents
are in favour of a speecial course on human rights and medieal ethies, while, for
half that number, such a course would not exclude teaching on these subjeects as
part of other, existing courses.

14, Should teaching of humen rights and of the diseiplines related to

medical ethies be provided: -at the beginning of the syllabus?
-at the end of the syllabus?

-at the beginning and end of the syllabus?
-throughout the syllabus?
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A strong majority emerges: 61 per cent of respondents consider that such
teaching should be provided throughout the syllabus, whereas 20 per cent think that
it should be provided both at the beginning and at the end. A very small number of
replies place such teaching either at the beginning of the syllabus (5 per cent )
or at the end (7 per cent). g

These replies clearly bring out the importance that is attached to the teaching
of human rights and of medical ethies, since they indicate that it should be pro-
vided ¢ontinuously, or at least at the most crucial points of the syllabus, namely,
both at the beginning and at the end.

The various comments put forward on this question tend to stress the period of
clinical teaching, In which practice and speecific cases lead to the most satisfactory
development of the study of questions relating to human rights and medical ethies
and their real implications. It is stated more than once that the fundamental prin-
eiples of medical ethiecs should be tackled right at the beginning of the syllabus
and gradually developed thereafter, taking account of the student's own growth to
maturity and personal experience.

In short, at the very beginning of the syllabus, the student should be initia-
ted in, and made aware of, the principles and general problems of human rights and
medlcal ethics, and should be led gradually and continuously to confront more speci-
fie questions, directly connected with medical practice, which prepare him to take
up his responsibilities.

15, Which are the subjects relating to human rights and medical ethices
that should be taught in a faculty or school of medicine?

This question, which gives a check-list of eleven subjects (by no means an
exhaustive list) was designed both to clarify priorities and to identify the
specific human rights that are most directly involved in teaching and research for
a faculty or school of medicine,

On initial examination, the replies indicate that all the subjects listed
should be taught, since, as some respondents state, all are important. However,
priority is given to subjects falling under six of the headings, in as much as
approximately three-quarters of the respondents select them. These are, firstly,
the rights of the sick person (82 per cent of replies), followed by: medical experi-
ments (78 per cent), the right to life (76 per cent), the right to health (73 per
cent), the relations between health and socilety (69 per cent) and the right to
privacy (67 per cent).

Thereafter, approximately half the replies select: freedom of conscience
(57 per cent), physical integrity (53 per cent) and the right to work (47 per cent).

, Finally, protection against torture (38 per cent) and medicine in wartime
(32 per cent) are the subjects least frequently chosen.

If we examine the explanatory commenis and additlonal information supplied
by a number of respondents, we find that the rights of the dylng person attract
the keenest concern: a dignified death, euthanasia and whether or not a terminally
sick person should be kept alive by artificial means.

Then come the rights of the "ordinary" sick person: the right to be properly
informed (diagnosis, treatment, risks, ete.), the right to participate in decision-
making or to refuse treatment or an operation, freedom of conscience, the right to
expect the doctor to abide by the terms of the treatment contract, confidentiality,
ete.
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There are also the human rights of the human being as an experimental subject
(for therapeutic or other purposes) and the rights of the indlvidual to medical
treatment, to free and equal access to treatment, to equality in the choice of
treatment, and to the benefits of scientific advances in the field of health.

Finally, we come to such social dimensions as the right to a medleal benefits
scheme, family planning, the health needs of society, advertising about medicines,
the right to a healthy environment, and the right to leisure and participation in
sports activities.

By and large, 1t may be noted that little attention is paid to the role and
responsibility of the doector and medical staff in exceptional situations such as
those giving rise to the practice of torture and other forms of inhuman or degrading
punishment or cruel treatment, or situatlions occurring in wartime. In this connec-
tion, specific mention should be made of two subjects listed by two facultles of
medicine: "Medicine during disasters" and "Psychoerats and Healthoerats: Obedience
to Illegitimate Authority".

16. Speaking generally, what interest do students take in these guestions?

The great majority of replies Indlcate that students teke a keen and sustained
interest in questions connected with human rights and medical ethics. Some replies
speak for themselves and need no comment: "highly interested", "great interest",
"keen interest", "active participation and enthusiastie response", "students are
interested and would welcome such teaching”, "increasingly, enthusiastic and inform-
ed interest", "considerable interest", "hay muchc interés", "intérét trés grand",
"intérét trés élevé", "intérét vif et réel", etec.

A fairly significant number of respondents state that this interest is most
often apparent outside the confines of theoretical lectures, and is expressed when
a study is made of situations and specific cases are cited, based on clinical
practice.

This interest may find expression both in the organization of symposia, con-
ferences and meetings and in publications (periodicals, for example) on which
students collaborate and which concern problems involving human rights and medical
ethies.

Interest may be greater when a question deals wlith a topical subject, particu-
larly to do with legislation, e.g. when a bill on abortion is brought before the
legislature, But in general terms a good many students are concerned to know "what
to do and what not to do" in their work as doctors.

In the light of the replies, it seems that the questions most "in favour" among
students are: the rights of the sick person, the relations between health and
society, medical experiments on human beings, the right to health, the right to life
and the right to privacy.

It may be of interest to note that one faculty of medicine sent out a guestion-
naire to all its students in an attempt to find out which subjects of medical ethies
were of most Interest to them, with a view to organizing a series of seminars in
that field.

17. Do faculties or sehools of medicine think it desirable to organize
co-operation in order to develop education, research and training
in the field of human rights and medical ethies?
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Here again, the great majority of replies are in the affirmative, whether or
not the institutiops concerned already have connections with other institutions op
organizations.

The quantitative varlations in the preferences expressed for co-operation with
one type of institution or organization rather than another are not sufficiently
marked to warrant an interpretation. We can say that, in general, faculties or
schools of medicine think it desirable to organize co-operation both with other
faculties or schools of medicine and with other foreign university-level institu-
tions (to a much more limited extent, however), international organizations such as
WHO and Unesco and "academie" non-governmental organizations such as the Interna~
tional Organization for Medical Physies and the International Institute of Human
Rights.

Apart from the "partners" that are contemplated, it should be noted in particu-
lar that there is a wlde measure of agreement regarding the need to co-operate in
order to develop teaching, research and training in human rights and professional
ethies in faculties or schools of medicine.
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ANNEX I
INTSRUATIONLL INSTITUTE OF HUMAN RICHTS
INQUIRY CONCERIING THE TEICHIIG OF HUMAN RICHTS

£1D PRCFESSICHL ETHICS Iif FACULTIES CGR
SCHOOLS OF IEDICIIE .1 IMEDICAL SCILINCES

For the purpose of this questionnzire, humen rights includs the subject
matter covered by:

~ the Universal Declaration cof Human Rights of 1948, and

-~ the International Covenants on Human Rignts which came into force in 1976,
in particular the rights more specifically concerned with the exercise of
medicine: the right to life, the right to privacy, freedom of conscience,
the right to health, the right to employment. (For more details, sce
question 15).

N/ME /D ADDRESS OF FACULTY OR SCHOCL:

I. TEACHING SYLL:IBUS

1. Does your Faculty or School syllabus include teaching concerning:
1,1 - Human Rights? Yes / 7/ No
1.2 - Medical Rthics? Yes / / io

(If no, please go straight on to question 6).

NIN

2. If so, is such teaching given in courses on:

year or | no, of is this course

stage of{ hours ”omnulsor*i o tion”’l{optional
svllabus| pexr vear | ~F s oF “lalternative

2.1 /7 FORENSIC
MEDICIIE

2.2 [/ / MEDICAL LiM

2.3 /[ / SOCIiL

IEGISLATION
2.4/ ; BE,1ITH

ECONOMICS
2,5 / / TEDICAL

PSYCHOLCGY

2.6 /7 DEOWTOLCGY

2.7 /7 OTHER COURSES
Which ones?
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5,

c.

8.1

What cre the main subjects relating to numen rights and medicel ethics dealt

vith in the course of courses nentioned?

(You are requestad, in so far =3 this is possible, to send the syllebus of

the course a:l the name (or names the teacher (or t.achers)).

@)

-

Is taere in your Facul
e

B
vy
of human rirthts and medical ethics?

pwr
]

El

Tes 1::7

IT, PRACTIC./L ORG.UIZATICY OF TEACHING

or School a svecicl course devoted to the tes aching

FPor the purpose of providing instruction on numan rights and wmedical ethics,

is the teaching staff of your Faculty or School

- sufficient in numbexr

A
;

[#]
w
=y
s~
O

- sufficiently treined

]
O

S

LT
LT

D‘t

Is the livrary of your Tooulty or School able to provide reference vorks
“and documents

1 . o~ s ! ®
- on wmen rizhtst [/ TYes / /o
~ on medicel ethics? / /] Yes [/

With a
aoes your Feaculty or School co-oparate with

Vamamara . R .
[/ r~ther Faculties cr Schocls of lledicine or Medicel Sciencss?

/ 7 other insti
t < i

itutions or
'enoe, et )?

TII. DRESS/RCH &0 TRLIVING

Have studies, monozraphs, ctc., cn h uman rights or problems of professicnal

ethics been uritten witnin the context of your Faculty or School

£

[2p]

~ by memvers of the tesching sto

/ ? Yos / 7 o

- by s*tudents (dissertation, thesis)?

/ / Yes /[ / Ho

viev to developing the teachinz of humar rignts end wmedical ethics,
i

“esching urits (Lev, Humenistic Sciences,

1

. . ] . A
If so, cen you mention the most recent such vorks, indicating also those that

have been published? (:prend additionel sheets, as necessary).
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Have questisns bearing on human rights and medical =thics been discussed
at symposia, seminars, round tavles, conferznces, refresher courses,
meetings, etec. organized within the frameuork of your Faculty or school?

12:7 Yes ' 1[:7 Jo

If so, can you snecify the title, theme and date cof such sywmposia,
etc.? (Aooonc additional sheets, as necessary.)

IV. NpED FPOR AID OBJECTIVES OF TEHACHIIG

Do you consider 1t desirable to develop the teaching of human rights and
medical ethics in your Faculty or Schcol?

Z:7 Yeg 1:7 o, because such
teaching is already
sufficizntly
developed

/ / Ho, bDecause such
teaching is not
indisvoensable

Do you think it preferable that such teaching should be given
/7 as mart of other already existing coursas?

&L

i ¥ N, 0 snecila ourse on huma ights and questions
/ in the form of a sve 1l c human rig and q
of medical ethics?

Do you think that teaching of human rights and of the disciplines
relating to medical ethics should be providad:

2t the beginning of the syllabus?
at the end of the syllabus?
at the beginning and end of the syllabus?

throughout the syllabus?

NENRRREEN

other ovninions (specify)?
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15. tfhich are the subjects relating to human rights and medical ethics that,
in your opinion and according to your exmerience,. should te taught in a
Faculty or School of ledicine cor Medical Sciences? (The list of human rightg
given below is by no means exhaustive.)
Snecify these subjscts:

15.1 ~ the right ta life

15.2 - medical experiments on human beings

15.3 ~ ©ohysical integrity

15.4 ~ protection against itorture

15.5 = freedon of conscience
19,6 -~ right %o privacy

—t
Ti
o
-3
!

rights of the giclkt verson
15.8 ~ 1right to heglth

15.9 -~ right fo work

15.10 ~ heselth and socledy

15.11 - medicine in wartime

15.12 - additional questions; what ars they?

15. Smeaking generally, what interssts do students take, either individually or
as memvers of associations or grouovs, in all these questions or some of them?

17. In order to .evelop education, resea_ch and training in the field of human
rights and medical sthics, do you tuaink it would be desirable to organiz
co~oneration vetuecn your Paculty oy bLchool and:

the other Faculties or Schools of Medicin® in your country?

otner university institutions in your country”?

forzign university institutions?

international organizations such as VHO and UNZSCO?

SENENENEN

"academic non-governmental organizations such as the Council for
International Urpganizations of lledical Sciences (CIAMS) or the
International Institute of Human Dights?

Hame and nosition of thiz verson whe has filled un this gquestionnaire:
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ANNEX IT

LIST BY REGION AND COUNTRY
OF THE FACULTIES AND SCHOOLS OF MEDICINE AND MEDICAL SCIENCES
WHICH ANSWERED THE QUESTIONNAIRE

AFRICA: 12 replies

South Africa

Faculty of Medicine, University of Orange Free State, Bloemfontein.
Faculty of Medicine, University of Natal, Congella.
Faculty of Medicine, University of the Witwatersrand, Johannesburg.

Egypt

Faculty of Medicine, University of Assiut, Assiut.
Ghana

University of Ghana, Medical School, Acecra.
Kenya

Faculty of Medicine, University of Nairobi, Nairobi.

Socialist People's Libyan Arab Jamahiriya

Faculty of Medicine, University of Garyonnis, Benghazi.

Nigeria

Faculty of Medicine, University of Ibadan, Ibadan.
College of Medicine, University of Lagos, Lagos.

Senegal

Faculté de Médezine et de Pharmacie, Université de Dakar, Dakar.
Zaire

Faculté de Médecine, Université nationale du Zalire, Kinshasa,
Faculté de Médecine, Campus de Kisangani, Kisangani.

AMERICA: 53 replies

Brazil

School of Medical Sciences of Volta Redonda, Atterado, Volta Redonda.

Faculty of Medical Sciences of Minas Gerals, Belo Horizonte, Minas Gerais.

Faculty of Medicine, University of Campinas, Campinas, S#o Paulo.

Faculty of Medicine, Federal University of Goias, Goi8nia, Goias.

Faculty of Medieine, Federal University of Pelotas, Pelotas, R.S.

School of Medicine and Public Health, Catholic University of Salvador, Bahia.
School of Medicine and Surgery, University of Uberléndia, Uberléndia, Minas Gerais.
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Canada
Faeulty of Health Scilences, McMaster University, Hamilton, Ontario.
Faculty of Medicine, MeGill University, Montreal, Quebec.
Faculté de Médecine, Université Laval, Québec, Québec.
Faculté de Médecine, Université de Sherbrooke, Sherbrooke, Québec.
Faculty of Medicine, Memorial University of Newfoundland, St. John's, Newfoundland.
Faculty of Medicine, University of Toronto, Toronto, Ontario.
Faculty of Medicine, University of Manitoba, Winnipeg, Manitoba.
Chile
Facultad de Cienciés de la Salud, Universidad de Chile, Valparaiso.
Colombia
Facultad de Medicina, Universidad de Valle, Cali.,
Nicaragua
Facultad de Medicina, Universitad Nacional Autbnoma de Nicaragua, Lebn.

United States of Ameriea

School of Medicine, University of New Mexleco, Albuguerque, New Mexico.

Medical College of Georgia, School of Medieine, Augusta, Georgia.

School of Medicine, University of Maryland, Baltimore, Maryland.

School of Medicine, Boston University, Boston, Massachusetts.

School of Medicine, State University of New York at Buffalo, Buffalo, New York.
Chicago College of Osteopathic Medicine, Chicago, Illinois.

Unlversity of Illinois Mediecal Center, Chicago, Illinois.

Sehool of Medicine, Case Western Reserve Unilversity, Cleveland, Ohio.

School of Medieine, University of Colorado, Denver, Colorado.

Duke University Medical Center, Durham, North Carclina.

University of Texas Medical Branch, Galveston, Texas.

School of Medicine, University of Hawii, Honolulu, Hawii.

College of Medieine, University of California, Irvine, California.

School of Medicine, University of California at San Diego, La Jolla, California.
School of Medicine, University of Southern California, Los Angeles, California.
Sehool of Medicine, University of Wisconsin, Madison, Wiseconsin.

University of Tennessee Center for the Health Seciences, Memphis, Tennessee.
College of Osteopathic Medicine, Michigen State University, Miechigan, Michigan.
Medical School, University of Minnesota, Minneapolis, Minnesota.

School of Medieine, West Virginia University, Morgantown, Virginia.

Cornell University Medical College, New York, New York.

Mount Sinai School of Medieclne, New York, New York.

Creighton University, School of Medicine, Omaha, Nebraska.

College of Medicine, University of Nebraska, Omaha, Nebraska.

The Medical College of Pennsylvania, Philadelphia, Pennsylvania.

Sehool of Medicine, University of Pittsburg, Pittsburg, Pennsylvania.

School of Medieine, Medical College of Virginia, Richmond, Virginia.

College of Medieine, University of Utah, Salt Lake City, Utah.

University of Texas Health Science Center, San Antonio, Texas.

School of Medicine, University of Puerto Rieo, San Juan, Puerto Rico.

School of Medicine, Stanford Universlty, Stanford, California.

College of Medicine, University of Arizona, Tuscson, Arizona.

Howard University, College of Medicine, Washington, D.C.

The Bowman Gray School of Medieine, Wiston-3alem, North Carolina.

University of Massachusetts Medical Center, Worcester, Massachusetts.
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Venezuela

Facultad de Medieina, Universidad Central de Venezuela, Caracas.

ASIA AND OCEANIA: 38 replies

Afghanistan
Faculty of Medicine, Nangrahar University, Jalalabad.

Australia

Faculty of Medicine, University of Queensland, Herston.
Faculty of Medicine, University of Tasmanlia, Hobart.
Faculty of Medicine, University of Melbowrne, Parkville.

Hong-Kong
Faculty of Medieine, University of Hong-Kong, Hong-Kong.

India

St. John's Mediecal College, Bangalore University, Bangalore.
Medical College, Uktal University, Berhampur.
Lady Hardinge Medical College, Delhi University, New Delhi.

Indonesia

Faculty of Medicine, Sriwijaya University, Palembang.
Faculty of Medicine, University of Airlangga, Surabaya.
Faculty of Medieine, Gadjah Mada University, Yogyakarta.

Iran

Faculty of Medieine, University of Tehran, Tehran.

Irag

Baghdad Medical College, University of Baghdad, Baghdad.
Mosul Medical College, University of Mosul, Mosul.

Japan

School of Medicine, Hiroshima University, Hiroshima.
School of Medicine, Niigata University, Niigata.
Kawasaki Medical School, Okayama.

Medical School, Osaka University, Osaka.

Sehool of Medicine, Hokkaido University, Sapporo.
Faculty of Medicine, Tokio Medical and Dental University, Tokio.
School of Medlcine, Jutendo University, Tokyo.
School of Medieine, Nihon University, Tokyo.

The Tokyo Women's Medical College, Tokio.

Tokyo Medical College, Tokyo.

Wakaysma Kenrltsu Tkadaigaku, Wakayama-shi.
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Republic of Korea

Medieal School, Chon-Nam University, Kwangju.
Laos

Ecole de Médecine, Vientiane.
Lebanon

Faculté de Médecine, Université St. Joseph, Beyrouth.
New Zealand

School of Medicine, University of Auckland, Auckland.
Medical School, University of Otago, Dunedin.

Papua-New Guinea

Faculty of Medicine, University of Papua-New Guinea, Boroko.
Philippines

College of Medicine, University of the Philippines, Manila.
Taiwan

Medical Faculty of China Medical College, Taichung.
College of Medicine, National Taiwan University, Taipei.

Thailand
Faculty of Medleine, Chulalongkorn University, Bangkok.
Faculty of Medieine, Chiang May University, Chiang May.

EUROPE: 44 peplies

Belgium

Faculté de Médecine et de Pharmacie, Université Libre de Bruxelles, Bruxelles.

Faculté de Médecine et de Pharmacie, Vrije Universiteit Brussel, Bruxelles.

Faculté de Médecine, Université catholique de Louvain, Louvain.

Faculté de Médecine, Facultés universitaires Notre-Dame de la Paix, Namur.
Denmark

Paculty of Medieine, Kobenhavns University, Kebenhavns.
Faculty of Medicine, Cdense University, Odense.

Finland

Faculty of Medicine, University of Turku, Turku.
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France

Faculté de Médecine, Université de Besangon, Besangon.

Faculté de Médecine, Université de Grenoble, Grenoble.

Faculté de Médecine et de Pharmacie, Université de Limoges, Limoges.

Faculté de Médecine, Université de Montpellier, Montpellier.

Faculté des Sciences pharmaceutiques et bilologiques, Université de Nanecy, Nancy.
Faculté de Médecine et de Pharmacie, Université de Rouen, Rouen.

Germany, Federal Republic of

Medical Faculty, University of Kdéln, Kd&ln.
Faculty of Medicine, Johammes«Gutenberg University, Mainz.

Ireland
Faculty of Medieine, University College, Cork.

Faculty of Medieine, Royal College of Surgeons in Ireland, Dublin.
Medical School, University College, Dublin.

Italy

Faculty of Medieine and Surgery, University of Pisa, Pisa.
Faculty of Medicine and Surgery, University of Trieste, Trieste.

Netherlands

Paculty of Medicine, Vrije University, Amsterdam.
Medical Faculty, Erasmus University, Rotterdam.

Norway

Faculty of Medieine, University of Oslo, Oslo.
Poland

Academy of Medicine, Wroclaw.
Romania

Institute of Mediecine and Pharmacy, Bucharest.

Institute of Medicine and Pharmacy, Cluj.
Institute of Mediecine and Pharmacy, Tirgu-Mures.

Spain
Facultad de Medlcina, Universitad de Valladolid, Valladolid.

Sweden

Faculty of Medieine, Link®ping University, Linkoping.
Faculty of Medieine, Uméa University, Uméa.
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Switzerland
Faculté de Médecine, Université de Bale, Bfle.
. Faculté de Médecine, Université de Berne, Berne.

Faculté de Médecine, Université de Lausanne, Lausanne.

United Kingdom of Grealt Britain and Northern Ireland

Faculty of Medieine, University of Aberdeen, Aberdeen.

Faculty of Medieine, Queen's University of Belfast, Belfast.
The Medical School, the University of Birmingham, Birmingham.
Faculty of Medicine, University of Bristol, Bristol.

School of Clinical Medicine, University of Cambridge, Cambridge.
Welsh National School of Medicine, Cardiff.

Faculty of Medicine, University of Edinburgh, Edinburgh.
Paculty of Medicine, University of Glasgow, Glasgow.

School of Medicine, University of Leeds, Leeds.

St. Thomas' Hospital, Medical School, University of London, London.
Medical School, University of Oxford, Oxford.



ANNEX IV

Objectives
1.5 & 2.3 Education and information concerning human rights, peace and international understanding

1.5 & 2.3/)1  The General Conference: :

1. Authorizes the Director-General to undertake activities contributing to the achievement of
Objectives 1.5 (Promotion of education and wider information concerning human rights)
and 2.3 (Development of school and out-of-school programmes as well as of information aimed
at furthering peace and international understanding) under the following themes:

‘Implementation of the Recommendation concerning Education for International Under-
standing, Co-operation and Peace and Education relating to Human Rights and Funda-
mental Freedoms’

‘Improvement of school curricula and teaching materials’

‘Renewal of the Associated Schools Praject’;

2. Invites the Director-General, in carrying out the above-mentioned activities:

(a) to promote, in co-operation with Member States, the development of education for international
understanding, co-operation and peace and respect for human rights and fundamental freedoms
in all subjects at all levels and in all forms of education and to take special account of the role
of teachers, school curricula and programmes, textbooks and teaching materials, and of the
need for concerted action by all those engaged in education and training;

(b) to promote in education the implementation of the aims identified in the final document of the
Special Session of the United Nations General Assembly devoted to Disarmament within
Unesco’s fields of competence;

(c) to support concrete innovative projects on the local and national fevel in Member States and to
disseminate the results of these projects;

(d) to prepare a plan showing how to develop analytical methods of reporting on measures taken
by Member States concerning the implementation of the Recommendation concerning Edu-
cation for International Understanding, Co-operation and Peace and Education relating to
Human Rights and Fundamental Freedoms;

(e) to promote international education in institutions of higher education in general, paying spscial
attention to the training of educational personnel;

(f) to evaluate the working methods and educational content of the Associated Schools Project by
external evaluators, on the basis of the Recommendation concerning Education for Inter-
national Understanding, Co-operation and Peace and Education relating to Human Rights and
Fundamental Freedoms;

(g) toundertake, within the framework of existing resources, the evaluation of Unesco’s educational
programme and other relevant programmes from the point of view of the implementation of the
Recommendation concerning Education for International Understanding, Co-operation and
Peace and Education relating to Human Rights and Fundamental Freedoms and to present a
report on this evaluation to the twenty-second session of the General Conference;

(h) to encourage the full accomplishment of these tasks, which should be a main concern of Unesco
and animportant part of the preparation and holding of the International Year of the Child, 1979.



Objective 1.1

3/1.1/1

-2 -

Respect for human rights

The Gerneral Conference
Authorizes the Director-General t0 carTy out activities designed to contribute to the attainment of
Objective 1.1 (Promotion of research on measures aimed at assuring human rights and fun-
damental freedoms both for individuals and groups, on the manifestations, causes and effacts
of the violation of human rights, with particular reference to racialism, colonialism, neo-
colonialism and apartheid, as well as on the application of the rights to education, science,
culture and information and ths development of normative measures to further these rights)
under the following themes:
‘Better understanding of the main socio-economic processes and juridical and ideological
concepts at work in situations of violation of human rights coming within Unesco’s field
of competence, in particular situations of apartheid, racial discrimination, colonialism and
neo-colonialism’
‘Improved understanding of the functioning of the principal types of multi-ethnic societies
and the ideological and cultural aspects of ethnic awareness’
‘Clarification of the relationships between certain socio-economic and cultural phenomena,
including juridical and political concepts, and the exercise of human rights’
‘Expansion of university courses and research programmes on human rights’
‘Standard-setting activity in matters of human rights in particular to facilitate the framing
of legislation by each country guarantecing minimum legal security to every individual’,
in such a way that the activities carried out in these different areas help to:

(a) strengthen Unesco’s role as the Organization which has major responsibilities within the United
Nations system in the field of studies and research, particularly in regard to the philosophical
significance of human rights and the study of new fields in which new human rights might
possibly be identified, if awareness of the need for them were established at the international level;

(b) promote philosophical and interdisciplinary research aimed at elucidating the ethnical foun-
dations and the socio-historical and intellectual bases of human rights;

(c) strengthen co-operation with other organs of the United Nations system in the implementation
of instruments and procedures concerning the assurance of human rights;

(d) intensity collaboration with non-governmental organizations, professional groups and uni-
versity circles with a view to developing education relating to human rights, both for the univer-
sity public in general and in order to meet the specific needs of certain fields or professions and
those of the different regions of the world;

(e} apply the procedure laid down by the Executive Board atits 104th session for handling communi-
cations addressed to Unesco on cases and questions involving human rights in Unesco’s fields
of competence,

DECLARATION ON RACE AND RACIAL PREJUDICE

Preamble

The General Conference of the United Nations Educational, Scientific and Cultural Organization,

meeting at Paris at its twentieth session, from 24 October to 28 November 1978,

Whereas it is stated in the Preamble to the Constitution of Unesco, adopted on 16 November 1943,
that ‘the great and terrible war which has now ended was a war made possible by the denial of
the democratic principles of the dignity, equality and mutual respect of men, and by the propa-
gation, in their place, through ignorance and prejudice, of the doctrine of the inequality of men
and races’, and whereas, according to Article I of the said Constitution, the purpose of Unesco ‘is
to contribute to peace and security by promoting collaboration among the nations through
education, science and culture in order to further universal respect for justice, for the rule of law



and for the human rights and fundamental freedoms . . . which are affirmed for the peoples of
the world, without distinction of race, sex, langnage or religion, by the Charter of the United
Nations’; .

Recognizing that, more than three decades after the founding of Unesco, these principles are just as
significant as they were when they were embodied in its Constitution,

Mindful of the process of decolonization and other historical changes which have led most of the peoples
formerly under foreign rule to recover their sovereignty, making the international community
a universal and diversified whole and creating new opportunities of eradicating the scourge of
racism and of putting an end to its odious manifestations in all aspects of social and political
life, both nationally and internationally, :

Convinced that the essential unity of the human race and consequently the fundamental equality of
all human beings and all peoples, recognized in the loftiest expressions of philosophy, morality
and religion, reflect an ideal towards which ethics and science are converging today,

Convinced that all peoples and all human groups, whatever their composition or ethnic origin, contri-
bute according to their own genius to the progress of the civilizations and cultures which, in their
plurality and as a result of their interpenetration, constitute the common heritage of mankind,

Confirming its attachment to the principles proclaimed in the United Nations Charter and the Universal
Declaration of Human Rights and its determination to promote the implementation of the:
International Covenants on Human Rights as well as the Declaration on the Establishment of
a New International Economic Order,

Determined also to promote the implementation of the United Nations Declaration and the Inter.
national Convention on the Elimination of all Forms of Racial Discrimination,

Noting the International Convention on the Prevention and Punishment of the Crime of Genocide,
the International Convention on the Suppression and Punishment of the Crime of Apartheid
and the Convention on the Non-Applicability of Statutory Limitations to War Crimes and
Crimes against Humanity, .

Recalling also the international instruments already adopted by Unesco, including in particular the
Convention and Recommendation against Discrimination in Education, the Recommendation
concerning the Status of Teachers, the Declaration of the Principles of International Cultural
Co-operation, the Recommendation concerning Education for International Understanding,
Co-operation and Peace and Education relating to Human Rights and Fundamental Freedoms,
the Recommendation on the Status of Scientific Researchers, and the Recommendation on
participation by the people at large in cultural life and their contribution to it, -

Bearing in mind the four statements on the race question adopted by experts meeting at Unesco,

Reaffirming its desire to play a vigorous and constructive part in the implementation of the programme
of the Decade for Acticn to Combat Racism and Racial Discrimination, as defined by the
General Assembly of the United Nations at its twenty-eighth session,

Noting with the gravest concern that racism, racial discrimination, colonialism and apartheid continue
to afflict the world in ever-changing forms, as a result both of the continuation of legislative pro-
visions and government and administrative practices contrary to the principles of human rights
and also of the continued existence of political and social structures, and of relationships and atti-
tudes, characterized by injustice and contempt for human beings and leading to the exclusion,
humiliation and exploitation, or to the forced assimilation, of the members of disadvantaged
groups,

Expressing its indignation at these offences against human dignity, deploring the obstacles thev place
in the way of mutual undersitanding between peoples and alarmed at the danger of their seriously
disturbing international peace and security,

Adopts and solemnly proclaims this Declaration on Race and Racial Prejudice:



Article 1

1. Al human beings belong to a single species and are descended from a common stock. They are born
equal in dignity and rights and all form an integral part of humanity.

2. Allindividuals and groups have the right to be different, to consider themselves as different and to be
regarded as such. However, the diversity of life styles and the right to be different may not, in
any circumstances, serve as a pretext for racial prejudice; they may not justify cither in law or
in fact any discriminatory practice whatsoever, nor provide a ground for the policy of apartheid,
which is the extreme form of racism.

3. Identity of origin in no way affects the fact that human beings can and may live differeatly, nor does
it preclude the existence of differences based on cultural, environmental and historical dx\ ersity
nor the right to maintain culiural identity.

4. All peoples of the world possess equal faculties for attaining the highest level in inteliectual. tech-
nical, social, economic, culturzl and political development.

5. The differences between the achievements of the different peoples are entirely attributable to geo-
graphical, historical, political, economic, social and cultural factors. Such differences can in no
case serve as a pretext for any rank-ordered classification of nations or peoples

Article 2

1. Any theory which involves the claim that racial or ethnic groups are inherently superior or inferior,
thus implying that some would be entitied to dominate or eliminate others, presumed to be
inferior, or which bases value judgements on racial differentiation, has no scientific foundation
and is contrary to the moral and ethical principles of humanity.

2. Racism includes racist ideologies. prejudiced attitudes, discriminatory behaviour, >tructural
arrangements and institutionalized practices resulting in racial inequality as well as the fallacious
notion that discriminatory relations between groups are morally and scientifically justifiable;
it is reflected in discriminatory provisions in legislation or regulations and discriminatory
practices as well as in anti-social beliefs and acts; it hinders the development of its victims,
perverts those who practise it, divides nations internally, impedes international co-operation
and gives rise to political tensions between peoples; it is contrary to the fundamental principles
of international law and, consequently, seriously disturbs international peace and security.

3. Racial prejudice, historically linked with inequalities in power, reinforced by economic and social
differences between individuals and groups, and still seeking today to justify such inequalities, is
totally without justification.

Article 3

Any distinction, exclusion, restriction or preference based on race, colour, ethnic or national origin or
religious intolerance motivated by racist considerations, which destroys or compromises the
sovereign equality of States and the right of peoples to self-determination, or which limits in
an arbitrary or discriminatory manner the right of every human being and group to full devel-
opment is incompatible with the requirements of an international order which is just and guaran-
tees respect for human rights; the right to full development implies equal access to the means of
personal and collective advancement and fulfilment in a climate of respect for the values of
civilizations and cultures, both national and world-wide.

Article 4

1. Any restriction on the complete self-fulfilment of human beings and free communication between
them which is based on racial or ethnic considerations is contrary to the principle of equality
in dignity and rights; it cannot be admitted.



2. One of the most serious violations of this principle is represented by apartheid, which, like genocide,
is a crime against humanity, and gravely disturbs international peace and security.

3. Other policies and practices of racial segregation and discrimination constitute crimes against the
conscience and dignity of mankind and may lead to political tensions and gravely endanoer
international peace and security.

Article 5

1. Culture, as a product of all human beings and a common heritage of mankind, and education in
its broadest sense, offer men and women increasingly effective means of adaptation, enabling
them not only to affirm that they are born equal in dignity and rights, but also to recognize that
they should respect the right of all groups to their own cultural identity and the development
of their distinctive cultural life within the national and international context, it being understood
that it rests with each group to decide in complete freedom on the maintenance and, if appro-
priate, the adaptation or enrichment of the values which it regards as essential to its identity.

2. States, in accordance with their constitutional principles and procedures, as well as all other com-
petent authorities and the entire teaching profession, have a responsibility to see that the edu-
cational resources of all countries are used to combat racism, more especially by ensuring that
curricula and textbooks include scientific and ethical considerations concerning human unity
and diversity and that no invidious distinctions are made with regard to any people; by training
teachers to achieve these ends; by making the resources of the educational system available to
all groups of the population without racial restriction or discrimination; and by taking appro-
priate steps to remedy the handicaps from which certain racial or ethnic groups suffer with
regard to their level of education and standard of living and in particular to prevent such handi-
caps from being passed on to children.

3. The mass media and those who control or serve them, as well as all orgaaized groups within national
communities, are urged—with due regard to the principles embodied in the Universal Declaration
of Human Rights, particularly the principle of freedom of expression—to promote under-
standing, tolerance and friendship among individuals and groups and to contribute to the eradi-
cation of racism, racial discrimination and racial prejudice, in particular by refraining from
presenting a stereotyped, partial, unilateral or tendentious picture of individuals and of various
human groups. Communication between racial and ethnic groups must be a reciprocal process,
enabling them to express themselves and to be fully heard without let or hindrance. The masg

media should therefore be freely receptive to ideas of individuals and groups which facilitate
such communication.

Article 6

1. The State has prime responsibility for ensuring human rights and fundamental freedoms on an
entirely equal footing in dignity and rights for all individuals and all groups.

2. So far as its competence extends and in accordance with its constitutional principles and procedures,
the State should take all appropriate steps, inter alia by legislation, particularly in the spheres of
education, culture and communication, to prevent, prohibit and eradicate racism, racist propa-
ganda, racial segregation and apartheid and to encourage ths dissemination of knowledge and
the findings of appropriate reszarch in natural and social sciences on the causes and prevention

of racial prejudice and rzcist ztutudes, with due regard to the principles embodied in the Unj-
versal Declaration of Humarn Righ:s and in the International Covenant on Civil and Political
Rights.

3. Since laws proscribing racial discrimination are not in themselves sufficient, it is also incumbent on
States to supplement them by administrative machinery for the systematic investigation of
instances of racial discrimination. by a comprehensive framework of lzgal remedies against acts
of racial discrimination, by troadiy based education and research programmes designed to



combat racial prejudice and racial discrimination and by programmes of positive political,
social, educational and cultura] measures calculated to promote genuine mutual respect among
groups, Where circumstances warrant, special programmes should be undertaken to promote
the advancement of disadvan:iged groups and, in the case of nationals, to ensure their effective
participation in the decision-m2king processes of the community.

Article 7

In addition to political, economic and social measures, law is one of the principal means of ensuring
equality in dignity and rights among individuals, and of curbing any propaganda, any form of
organization or any practice which is based on ideas or theories referring to the alleged superi-
ority of racial or ethnic groups or which seeks to justify or encourage racial hatred and dis-
crimination in any form. Stztes should adopt such legistation as is appropriate to this end and
see that it is given effect and zpplied by all their services, with due regard to the principles
embodied in the Universal Declaration of Human Rights. Such legislation should form part of -
a political, economic and sccizl framework conducive to its implementation. Individuals and
other legal entities, both public and private, must conform with such legislation and use all
appropriate means to help the population as a whole to understand and apply it.

Article 8

1. Individuals, being entitled to an economic, social, cultural and legal order, on the national and
international planes, such as to allow them to exercise all their capabilities on a basis of entire
equality of rights and opportunities, have corresponding duties towards their fellows, towards
the society in which they live end towards the international community. They are accordingly
under an obligation to promoie harmony among the peoples, to combat racism and racial
prejudice and to assist by every means available to them in eradicating racial discrimination in
all its forms.

2. In the field of racial prejudice and racist attitudes and practices, specialists in natural and social
sciences and cultural studies, as well as scientific organizations and associations, are called upon
to undertake objective research on a wide interdisciplinary basis; all States should encourage
them to this end.

3. It is, in particular, incumbent upon such specialists to ensure, by all means available to them, that
their research findings are not misinterpreted, and also that they assist the public in under-
standing such findings.

Article 9

1. The principle of the equality in dignity and rights of all human beings and all peoples, irrespective
of race, colour and origin, is a generally accepted and recognized principle of international law.
Consequently any form of racial discrimination practised by a State constitutes a violation of
international law giving rise to its international responsibility.

2. Special measures must be taken to ensure equality in dignity and rights for individuals and groups
wherever necessary, while ensuring that they are not such as to appear racially discriminatory.
In this respect, particular attention should be paid to racial or ethnic groups which are socially
or economically disadvantaged, so as to afford them, on a completely equal footing and without
discrimination or restriction, the protection of the laws and regulations and the advantages of
the social measures in force, in particular in regard to housing, employment and health; to respect
the authenticity of their culture and values; and to facilitate their social and occupational
advancement, especially through education.
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3. Population groups of foreign origin, particularly migrant workers and their families who contribute
to the development of the host country, should benefit from appropriate measures designed to
afford them security and respect for their dignity and cultural values and to facilitate their
adaptation to the host environment and their professional advancement with a view to their
subscquent reintegration in their country of origin and their contribution to its development;
steps should be taken to make it possible for their children to be taught their mother tongue.

4. Existing disequilibria in international economic relations contribute to the exacerbation of racism

and racial prejudice; all States should consequently endeavour to contribute to the restructuring
of the international economy on a more equitable basis.

Article 10

International organizations, whether universal or regional, governmental or non-governmental, are
called upon to co-operate and assist, so far as their respective fields of competence and means
allow, in the full and complete implementation of the principles set out in this Declaration, thus
contributing to the legitimate struggle of all men, born equal in dignity and rights, against the
tyranny and oppression of racism, racial segregation, apartheid and genocide, so that all the
peoples of the world may be forever delivered from these scourges.

Obeciives
1.5&23  Education and information concerning human rights, peace and international understanding

3/1.5&2.3/1  The General Conference
Authorizes the Director-General to carry out activities designed to contribute, at the level of the social
sciences, to the attainment of Objectives 1.5 (Promotion of education and wider information
concerning human rights) and 2.3 (Development of school and out-of-school programmes as
well as of information aimed at furthering peace and international understanding), under the
following themes:
‘Implementation of the Recommendation concerning Education for International Under-
standing, Co-operation and Peace and Education relating to Human Rights and Funda-
mental Freedoms’ -
‘Improvement of school curricula and teaching materials and elaboration within the
national framework, as far as necessary, on the basis of relevant research and studies, of
teaching programmes, taking into account the cultural context of the various countries’
‘Intensification of information activities for the promotion of human rights, peace and
international understanding’,
in such a way that the activities are co-ordinated with those set out in Chapter 1 (Education)
and that they also implement the recommendations of the International Congress on the Teaching
of Human Rights, held in Vienna (Austria) in September 1978, and the Final Document of the
Special Session of the United Nations General Assembly on Disarmament in the whole context
of the Recommendation concerning Education for International Understanding, Co-operation
and Peace and Education relating to Human Rights and Fundamental Freedoms.

3/1.5 & 2.3/2  The General Conference,

Bearing in mind Article I of Unesco’s Constitution, which stipulates that the Organization’s purpose
is ‘to contribute to peace and security by promoting collaboration among the nations through
education, science and culture in order to further universal respect for justice, for the rule of
law and for human rights and fundamental freedoms which are affirmed for the peoples of the

world, without distinction of race, sex, language or religion, by the Charter of the United
Nations’,



Considering that education concerning human rights and the teaching thereof should be developed
at all levels of both formal and non-formal education, so as to constitute genuine lifelong
education for all men and women of all countries, regardless of their legal, social or political
status, '

Considering that such education and such teaching are capable of making an essential contribution
to the maintenance and promotion of peace as well as to economic development and social
progress in the world, ’

Noting that accouant should be taken in the teaching of human rights of the fact that massive, flagrant
and systematic violations of human rights constitute a threat to the peace and security of peoples,

Recognizing that Unesco possesses in this field a specific competence which the Vienna International
Congress on the Teaching of Human Rights (12-16 September 1978) helped to clarify,

Noting with interest the principles which should underlie the teaching of human rights and recommen-
dations aimed at developing such teaching, as set forth in the Final Document of the Vienna
International Congress, : :

1. Congratulates the Director-General on the concrete, efficacious contribution thus made towards
the commemoration of the thirtieth anniversary of the Universal Declaration of Human Rights;

2. Invites the Director-General:

(a) to develop projects relating to the teaching of human rights on the basis of the recommen-
dations annexed to the Final Document of the Vienna International Congress;

(b) to make additional resources available for this purpose, through such savings as can be made
and by giving high priority in the Organization’s Programme to the teaching of human rights,
while at the same time inviting Member States to countribute supplementary funds with the
purpose of financing an expanded programme on human rights education for 1979-1980 and
exploring the possibility of setting up, within the framework of Unesco, a voluntary fund for
the development of knowledge of human rights through teaching and information whose
purpose it would be to serve the entire United Nations systera, Member States and all govern-
mental and non-governmental institutions concerned. )



