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| nt roduction

1. In its resolution 50/157 approving the programe of activities for the

I nternational Decade of the Wirld' s Indi genous People, the General Assenbly
identified as a major objective of the Decade the education of indigenous and
non-i ndi genous societies concerning the situation, cultures, |anguages, rights
and inspirations of indigenous people. In its resolution 1997/32, the

Commi ssi on on Human Ri ghts requested the Hi gh Comm ssioner for Human Rights to
consi der organi zing a workshop for research and hi gher education institutions
focusi ng on indigenous issues in education, to inprove exchange of information
bet ween such institutions and to encourage future cooperation, in consultation
wi t h indi genous people and in collaboration with the United Nations
Educational, Scientific and Cultural Organi zation and ot her rel evant

United Nations bodies. At its sixteenth session in July 1998, the WrKking
Group on Indigenous Popul ati ons consi dered the issues of indigenous education
and | anguage as its main topics. Inits resolution 1999/51, the Comm ssion on
Human Ri ghts wel comed the invitation fromthe Government of Costa Rica to host
a workshop for research and higher education institutions focusing on

i ndi genous issues in education

GE. 99- 14049 (E)



E/ CN. 4/ Sub. 2/ AC. 4/ 1999/ 5
page 2

2. Under the terns of that resolution, the Ofice of the H gh Conm ssioner
invited Governnments, United Nations organizations and specialized agenci es,

i ndi genous peopl es and research and hi gher educati on organi zati ons and
institutions to appoint experts to take part in the workshop

3. The Workshop on Educati on and | ndi genous Peopl es was held at the
“La Catalina” Convention Centre in San José, from 28 June to 2 July 1999.
More than 70 experts attended the workshop. The list of participants is
annexed to this report.

. Oganization of work

A Pr ogr amme

4, The wor kshop approved the foll ow ng programe:
1. El ecti on of officers.
2. Theme I: Indigenous peoples and hi gher education: needs, access,

probl ems and solutions - a general exchange of views.

3. Therme I1:  The role of higher education in the training and
devel opnent of skills in indigenous peoples - practica
experiences.

4, Theme I11: The role of research, higher education and training
institutions in pronoting the human rights of indigenous peopl es.

5. Thenme IV: International cooperation in research and hi gher
education establishments - creating networks and exchanges and
devel opi ng j oi nt programmes.

6. Di scussi on of concl usi ons and recommendati ons.

7. Cl osure of the workshop

B. Opening of the workshop

5. The wor kshop was opened by M. José Carlos Mrales on behal f of the

i ndi genous peoples of Costa Rica. M. Mrales welconed participants. He also
said that the workshop's results and deliberati ons woul d be very beneficial to
and woul d revol uti oni ze hi gher education systens for indigenous peopl es

t hroughout the world. He stressed the inportance of holding the workshop as a
means of fulfilling one of the objectives of the International Decade of the
Worl d's | ndigenous People. Lastly, he thanked the Ofice of the

United Nations H gh Conmm ssioner for Human Rights and the Mnistry of Foreign
Affairs and Religion of Costa Rica for supporting the holding of the workshop
He al so thanked the Instituto de Ensefianza Radi of 6nica (ICR) for its technica
support and the Netherlands Humanistic Institute for Cooperation with
Devel opi ng Countries (H VOS) for facilitating the participation of indigenous
del egates from Costa Rica
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6. On behal f of the Hi gh Comm ssioner for Hunman Rights, M. Juliéan Burger

t hanked the indi genous peoples of Costa Rica for their greetings and thanked
the Governnent of Costa Rica for hosting the workshop. He retraced some of
the historical background for workshop participants, explaining that

i mprovenents in education were one of the targets of the International Decade.
He introduced four main themes for the workshop and urged participants to take
advant age of the opportunity to share their experiences with the meeting. He
rem nded those present that the workshop woul d be submitting a report to the
Wor ki ng Group on | ndi genous Popul ations in July, which should contain
practical and feasible recommendati ons.

7. On behalf of the Government of Costa Rica, Ms. Elizabeth Odio Benito,
President in Ofice, welconed participants to San José. She said that

Costa Rica had been particularly pleased to host the workshop with the
cooperation of the Ofice of the Hi gh Comm ssioner for Human Ri ghts. She said
that the indigenous peoples on her continent had been marginalized and had
suffered fromthe [ ack of any kind of opportunity; they had been destroyed and
ignored. Even in the recent arned conflicts in Central Anerica, indigenous
peopl es had been systematically persecuted and their anni hilation had been
sought as a policy objective. When the United Nations General Assenbly had
adopted the Universal Declaration of Human Rights in 1948, all peoples on
earth had wel comed the Declaration as the paradi gm of what shoul d be respect
for equal dignity and rights for all people. That Universal Declaration stil
lay at the heart of the phil osophy and ethics which inspired denocracies

t hroughout the world. But it was no good overlooking the fact that the
paradi gm represented by the Universal Declaration |eft out and went on | eaving
out woren and children, black nen and wonen, and indi genous nmen and women.
Referring to the draft Declaration on the Rights of Indigenous Peoples, she
poi nted out that women and children and bl ack men and wonen had come a | ong
way. They already had decl arations establishing principles aimed at
elimnating discrimnation against them followed by Conventions by which
Governnments are politically and legally bound to adopt administrative, |ega
and educational measures to elimnate such discrimnation. |In the case of

i ndi genous peopl es, however, the struggle is still on to achieve a draft

decl aration. Extending coverage of the Universal Declaration paradigmto al
human beings in terns of equality, dignity and rights has been a sl ow process.
She said that the workshop should be a m | estone along that slow but

unrel enting struggle, which many groups have been waging within the

United Nations to achieve the necessary changes in nentalities and souls in
order to raise indigenous peoples to the position they should hold in truly
denocratic societies. 1In all the years she had spent at the University of
Costa Rica, inits Law Faculty and in all the different disciplines where she
had gi ven courses, she had never taught in any indigenous establishnent and
had never had any indi genous col | eague of either gender. She confirmed
finally that the recomendati ons woul d be extrenely inportant for the
Government of Costa Rica and for all the Governnents that made up the

United Nati ons.

Il. Thenme | - 1Indigenous peoples and hi gher education: needs,
access, problens and solutions - a general exchange of views

8. The theme was introduced by Ms. Myrna Cunni ngham Dean of the
Uni versity of the Autononpus Regions of the N caraguan Cari bbean Coast
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(URACCAN). This university has about 3,980 students from anong the M skito,
Creol e, Mestizo, Mayangana, Rama and Garifuna peoples. As a chiefly

i ndi genous university, the URACCAN constitutes a pioneering experinment in
terms of the new chall enges of indigenous higher education in relation to the
conservati sm of the dom nant university system

9. After referring to the general background of financial stringency in
Latin Anerica, where higher education budgets had been drastically cut by
between 30 and 60 per cent, depending on the countries, the speaker showed

that this general background of economic crisis aggravated still further the
obstacl es that indi genous peoples had to overcone in order, on the basis of
ethical, intellectual and technical ability, to develop their intellectua

training establishnents and strategies, while ensuring respect for the ethnic,
cultural, gender and generational diversity of indigenous peoples, and
facilitating the inplenentati on of new educati onal paradi gns conbi ni ng
ancestral know edge wi th nodern technical tools. The university's mssion in
that respect was to help strengthen the identity, independence and sustai nabl e
devel opnent of those peoples, through the training and professionalization of
human resources. Referring to Wrld Bank reports recogni zi ng that eradicating
poverty anong i ndi genous peopl es depended increasingly on effective access to
education, training and hi gher education, she added that the devel opnent of
conpatibility and intercultural ties between indigenous and non-indi genous
peopl e were essential to the establishnent of egalitarian intercultura
relations, in conformty with the recommendati ons of the report “Learning:

the Treasure Wthin” (the “Delors report”) produced by the Internationa

Commi ssi on on Education for the Twenty-first Century of the United Nations
Educational, Scientific and Cultural Organization (UNESCO).

10. To achieve its objective, URACCAN mai ntains close cooperation with
several other establishments on the Anerican continent, in Canada, the

United States, CGuatermala and Chile, and in Europe in Finland, the

United Kingdom Germany and Greenland. It ainms to undertake research and
devel opi ng programmes in order to heighten the self-esteem of indigenous
comunities and pronmote the acquisition of know edge in the fields of
soci ol ogy, linguistics, educational sciences, health, environnmenta
managenment, traditional medicine and the fight against illiteracy, on the
basis of participative and decentralized nethodol ogi es. State support,

al t hough insufficient, does facilitate access through study fell owships for

i ndi genous people. Teacher training constitutes a special challenge, since
the type of training provided for teachers by the dom nant systenms, which are
opposed to the devel opnent of an indigenous university and try to prevent its
creation, can exert a negative influence, opposed to the educational and

cul tural philosophy of any indigenous university.

11. That first presentation was followed by the speeches of

Prof essor Si ddharaj Sol anki and Professor Georges Sioui. Professor Sioui, of
the Canadi an Institute of Indigenous Governnent, retraced the historica
adventure of indi genous know edge fromits tragic contact with colonia

t hought up to the present situation on the eve of the third m |l ennium
Starting fromthe phil osophical dinension of Amerindian thought, he said that

i ndi genous know edge, rooted in the depths of the sacred circle of life, tends
to be circular, as opposed to western thought, which is |inear

Prof essor Sioui advocated that the teaching content of indigenous higher
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education should reflect that circular vision in an effort to reconcile the
two outl ooks on |ife and as a means of humani zi ng gl obal i zati on thanks to
i ndi genous humani sm

12. Prof essor Sol anki, of the Tribal Research and Training Institute
(India), referred to the problemof the relation between the indigenous
peoples of India, chiefly the Adivasi people, with a denographically
significant population of mllions of human bei ngs, accounting for sone
20 per cent of the total population, who in some States are conpletely
mar gi nal i zed, and the official educational system all done in the Hind
| anguage.

13. M. Love, of the Mnistry of Maori Devel opnent Te Atiawa Tri be,
representing the Maori people of New Zeal and, expl ai ned how the Maori people,
t hough maki ng up only 10 per cent of the national population, accounted for
22 per cent of the country's school popul ation, on account of its proportion
of young people and its rate of denographic growh. The Maoris had al ready
won the right to learn and practise their | anguage and to control their own
schools. He also said that the challenge was maintaining their traditions
alive and preparing the new generation for full participation in globa
activities.

14. Wor kshop partici pants then gave many practical exanples of the urgent
need in many parts of the world to use higher education not in order to
promote an elite but as the nerve centre of the indigenous educational system
starting fromprimary school and literacy teaching at the base, and rising

through the requirenments of secondary education at all |evels of cultural and
soci al devel opnent, nmaking it the key to the devel opnent of val ues and
denocratic practices in their respective countries. |In a world increasingly

governed by the inplacable economc |aws of profit and the market, acquiring
knowl edge has becone a requirenent of survival.

15. I ndi genous peopl es have to overcone the effects of economi c pressures in
their higher education establishments, in order to attract indigenous youth,
whi ch was increasingly tenpted to reject indigenous culture, and in order to
ensure transm ssion of their culture through higher education, considering
that historically education was the main instrunent of the destruction and

dom nati on of indigenous civilizations.

16. Several participants criticized the influence of this contradictory

hi storical role of education given in non-indi genous | anguages, which draws

i ndi genous youths away fromtheir culture and their people and attracts them
to the market of the dom nant society through the well-known process of the

brain drain. In the words of a Kuna shaman: “If they go to school, they wll
be lost”.
17. M. WIlie Littlechild of Canada and sone indi genous participants from

Costa Rica commented on the |egal framework that already exists in nost
countries that have ratified international conventions and whose | egal systens
contain laws and rul es guaranteei ng i ndi genous conmunities in theory the right
to self-education. However, theory and practice are worlds apart and the
sharp contradictions which still appear at all levels of the educationa
systems | eave the indigenous peoples in particularly difficult dilemmas. How
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can they reconcile the dom nant paradigm which is a factor of acculturation
alienation and discrimnation, with the indi genous paradi gm of transm ssion
and production of their own specific know edge?

18. The partici pants asked how i ndi genous wi se nen could be integrated,
through al ternative nethodol ogies, to ensure that they would transmit both
their traditional know edge and their constant ability to produce new

know edge adapted to our time; many of them mstrusting “school education”
seen through the refracting prismof the dom nant version of history, are
reluctant to be once again exploited and discrimnated against, at a tinme when
their wisdomis nore useful than ever, not only for indigenous communities,

but for mankind in general

19. How can political leaders, in the fragile denocracies of many countries
of Asia and Africa, where indigenous and endogenous identities constitute the
maj ority, be persuaded to support educational systenms that will put an end to

hi stori cal oppression and secure the political, cultural, social and economnic
bases of a form of higher education respectful of the interests of different

i ndi genous peopl es, whether in the mnority or in the mgjority? What type of
curricul um shoul d i ndi genous hi gher education offer? What should be done?
Shoul d one strengthen the dom nant society even further, confirmng its
dom ni on over m nds, especially those of young people, or would it not be
better to pronote the devel opment of indigenous peoples, fostering their
specific ability to produce new knowl edge while respecting their spirituality
and their privileged relations with Mother Earth?

1. Thenes Il and 11l - The role of higher education in
in the training and devel opnent of skills in
i ndi genous peoples - practical experiences and
The role of research, higher education and
training institutions in pronoting the human
rights of indigenous peoples

20. The presentations and di scussions on these themes were animated. The
choi ce of subjects was intended to encourage exchanges of views regarding

exi sting teaching institutions and programres and the range of different

soci 0o-econom ¢ situations on the basis of practical experiences. There was
broad underlying agreenent in substance with respect to the need for

recogni tion of the human rights of indigenous peoples, on a day-to-day basis,
in their community life and their contacts with non-indi genous societies.

21. Parti ci pants proposed changing the structure of the meeting by setting
up four discussion groups on sub-thenes as a neans of helping all participants
to express their views and to have a chance to discuss ideas and proposals in
nore detail, after which a combi ned presentation was given of the two thenes,
whi ch were shown to be conpl enentary.

22. An attenpt was nmade in the ensuing discussion to arrive at a conmon

anal ysis, taking into account the diversity of |ocal situations and the
political, econom c, social and cultural obstacles faced by indigenous peoples
on the five continents, of practical ways of pronoting the devel opnent of

hi gher education, aimng at sustai nable devel opment, the affirmation of
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cultural identity and better recognition by the dom nant society, for the
benefit not only of indigenous peoples but of the whole internationa
conmuni ty.

23. From the di scussions, a nunber of conmon ideas enmerged, which were
shared by all countries regardless of where they were. Partici pants were
able to identify sonme essential criteria, on the basis of which they could
exam ne exi sting situations and set out strategies in response to the nmjor
chal | enge, summarized in the following terms by M. Paulin Hountondji,
Director of the African Centre for Advanced Studies of Porto Novo (Benin):
“How is it possible against the general background of the post-colonial world,
where the store of know edge has so far been conpletely nmonopolized for the
sol e benefit of the West, to avoid being ideologically, scientifically and
intellectually dependent on the accunul ati on of the know edge of others? How
can a way be found of reappropriating traditional indigenous know edge by the
production and transm ssion of new knowl edge favouring the realization of the
ri ghts and conmunal progress of indigenous identities?”

24, It was agreed anpbng participants that the answers to these questions
shoul d be sought pragmatically in a spirit of economc and political realism
Shoul d the fact of creating or devel opi ng i ndi genous hi gher education al so
help to reshape the dom nant system whose historical claimto inpose its own
soci o-econom ¢ and cultural models is undoubtedly undergoing a profound
crisis, which is affecting indigenous and non-indi genous peoples alike and is
openi ng up new chal |l enges on the eve of the third mllenniun? How can
research and hi gher education help to give indigenous civilizations back the
dynam sm of intellectual and aesthetic creativity, thus allowing themto
reassume a driving role in the task of redefining the intellectual and
cultural |andscape of our tine?

| ndi genous hi gher education and the authorities

25. All the participants recogni zed that the energence and devel opnment of

i ndi genous hi gher education is a question of reconquering intellectual power.
In this sense, as a result of a historic process which has so far been

uni nterruptedly discrimnatory, the outconme would depend heavily on the
ability to reshape the political framework.

26. Di scussi ons focused on the negative | egacy inherited by indigenous
peoples as a result of historical events in recent centuries, which in nost
cases w eaked havoc on practically all aspects of their political, social and
economic life. Following a policy which was a constant feature of the era of
conquest and dom nation, the colonial powers used education systematically as
an instrunment for dissolving and destroying indigenous identities. Sone
participants drew attention to the fact that sonme differences in the
approaches to intellectual and cultural “colonization” were still being felt
and reflected the cultural identity of former colonial enpires in the |ives of
i ndi genous peoples. These different colonial approaches, by introducing
variations in the process of acculturation, have left clear traces in the
cultural |andscapes, reflecting notable differences between former French
Spani sh, Portuguese, Dutch and British colonies. Latin colonizers took a
paternalistic attitude to access to education based on the use of religious
evangel i zation and linguistic assimlation. |In the territories under
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Angl o- Saxon col oni zation, on the other hand, the general practice was
non-integration, so that indi genous peoples were cast out to the boundaries of
the enpire and left w thout Western education, although at the sanme tinme free
to practice their own | anguages and their own cul tural custons.

27. General | y speaking, throughout the colonial system fromthe basic
teaching of reading and witing in the dom nant | anguage in primary and
secondary schooling, a selective, discrimnatory approach erected insuperable
barriers, which prevented the access of indigenous youths to higher education
A few indigenous individuals were granted the suprene benefit of higher
education “conceded” by the col onial power, and these |ucky few usually becane
culturally forever “white”, the victins of the contenpt in which the heritage
of indi genous wi sdom and sci ence was held by the col onial power, resulting in
structural damage to the individual's inmage of himself. |In that historica
situation, there were a few heroic cases of personal resistance handed down by
oral tradition, which were nentioned by several participants from

Latin Anerica, |ike the case of Lautaro, a hero of the Inca enpire, who was
able to rival the colonial power by appropriating the art of horsemanship

28. I ndi genous graduates, assimlated by the dom nant culture, still have a
tendency to becone objective agents of discrimnation against their own
people, thus acting as a vehicle of the |oss of “self-esteenf. They do not
return to their comunity of origin, to which they do not give back what was
invested in their education. That allows the dom nant powers to “wash their
hands” of the problemsince very often the individuals concerned have received
grants for their studies. Hence the difficulty with teacher training, a major
concern of the whole system of transm ssion of know edge. The higher
education devel oped on the basis of the dom nant culture with a viewto
destroying the ability of indigenous peoples to produce their own know edge,
merely reinforces the stereotypes that reduce indi genous know edge to an
irrational and archaic caricature.

29. Neverthel ess, quite clearly the cultural and behavi oural nopdels which
the participants considered as exogenous standards of econom c devel opment and
soci al organi zati on have now reached their [imts. One of these limts is the
resi stance capacity of indigenous peoples gained through their identity and
their culture. This resistance is particularly well illustrated in the case
of Bolivia, which was reported by Ms. Filonena Mranda Casas of the

Foro Indigena. Despite their historic wounds, indigenous Bolivians often
managed to maintain alive their |anguage and their collective nmenmory. These
are chiefly transmtted and enriched by the Elders, the “wi se nen”, hol ders of
scientific knowl edge and humani stic, aesthetic and cultural values, who
continue to inspire the life of the community. Thanks to close contact with
the environment and nature, original know edge and cognitive practices have

al so been preserved, which now bear witness to the existence of a powerful

i ndi genous source of cultural and scientific revival.

30. For all these reasons, the participants felt that the Internationa
Decade, and especially the workshop, were comng at a time that marked the end
of the absol ute dom nation of western “cognitive inperialisni. The

coi ncidence with the arrival of a new m || ennium acquires a synbolic val ue,
which is all the nore strategic in that the date, suggesting renewal,
coincides with eras of new beginnings in sone indigenous cal endars. The Maya



E/ CN. 4/ Sub. 2/ AC. 4/ 1999/ 5
page 9

culture, for exanple, in its holy witing, the Popol Vuh, quoted several tines
by M. Mnuel Salazar of the Mayan University of CGuatemala, has foretold that
our times should open up a new era, a prediction appearing in other indigenous
witings as well. This new dynamic is confirnmed by the significant neasures
taken by indi genous peoples to set up higher education institutions, thus
denonstrating their ability to organize and to | aunch innovative projects.

31. The national, regional and sonetinmes |ocal authorities do not take
account of indigenous needs in their planning and in their educationa
systens. Even in countries whose nmulti-ethnic conposition has been legally
and constitutionally recogni zed, education policies are perneated by

adm nistrative centralism which will not consider the indigenous factor as a
source of difference deserving proper attention and adequate neans.

32. In nost cases, speakers noted that indigenous conmunities did not hold
political power and continued to live in a situation of political dom nation
within countries where the indigenous problemis not given priority, even

t hough quite the opposite mght at tines be expected on quantitive grounds, in
view of the numeric wei ght of indigenous popul ations, especially if they
actually constitute a majority, as occurs in several countries of

Latin Anerica.

33. The positive political tendencies in some countries |ike N caragua,
Canada, South Africa or New Zeal and, show that the conquest of indigenous

hi gher education is related to political factors and neans that negotiating
strategi es are needed in order to ensure that higher education institutions
are conpatible with the dom nant systems. National political |eaders at al

| evel s need to be persuaded to conceive, pronote and inplement in practice a
new educati onal and paradi gmatic framework. The new approach shoul d enabl e
nati onal systens to take advantage of the inestimble wealth of know edge held
by i ndi genous communities, which needs to be systematized through research
recogni zed in curricula and pragmatically used for the sustai nabl e devel opnent
of peoples. The present situation is a crossroads reflecting nodern politics
and the new chal | enges facing indi genous peoples. It is a question now of
putting into effect the potential of indigenous know edge. Higher education
and its ability to transnit and recreate know edge has proven to be the best
vehicle of renewal, an instrument of institutional enpowerment both for the
reconquest of control of indigenous know edge and for the achi evenent of
recognition by the other, non-indigenous form of culture.

34. The concept of “governability” provides the neans of acquiring
intellectual independence; it conveys the strengthening of the collective

awar eness of duties and rights, and relates to historic events in respect of
territorial occupation and the affirmation of civilizations. M. Carlos
Brenes Castillo, an indigenous sociologist fromCosta Rica, representing the
United Nations Food and Agriculture O gani zati on (FAO), highlighted the
chal I enge of producing a type of organization of know edge as an expression of
the entire comunity, insofar as the latter becones a producer of know edge
and not only a consuner of foreign science. It is a question of regenerating
i ndi genous conmunities, building up a new intelligence for tonorrow.



E/ CN. 4/ Sub. 2/ AC. 4/ 1999/ 5
page 10

I nventory of existing achi evenents

35. Fol |l owi ng the discussions and the presentati on of many types of
experiences, with the |aunch of new projects and hi gher education
establishnments for indigenous peoples on the five continents, the workshop
could draw up a prelimnary inventory.

36. The exi stence and positive functioning of indigenous higher education
establishnments are now an irreversible reality. These practical experiences
can serve as references and may be used as a basis on which to establish

| ocal, national, regional and gl obal diagnoses.

37. The need to systematize the inventory and to update it was expressed by
the FAO representative and approved by the participants, who considered that
it would constitute an indi spensable tool for facilitating cooperation between
i ndi genous peopl es and professionals. 1t was also recognized that, beyond
geographic frontiers, in view of the simlarity of many factors and the
presence of shared features, experinments already conducted in different parts
of the world could be adapted to different situations.

38. The activities of a few institutions and higher educati on progranmnes,
such as the Pol ar Acadeny of St. Petersburg, in the Russian Federation
represented by its dean, Ms. Azourguet A. Chaoukenbaeva, were considered
particularly significant. The Acadeny, which was founded in 1993, has as its
objective the training of a new generation of indigenous intellectuals, who
will be able to develop their national culture and to work in the new economnic
and cultural conditions. |In order to achieve this objective, the Polar
Acadeny' s approach is based on the concept of continuing education. This is
the first higher education establishment in the Russian Federation which is
dedi cated to training indigenous peoples in State and mnuni ci pa

adm ni stration, finance, national econom ¢ nmanagenent, nanagenent, commerce,
phi | osophy, ethnol ogy, ethnopolitics and foreign | anguages (English and
French). The acadenmic cycle |asts between two and four years. Participants
particul arly appreciated the information given about the way contracts were
signed, either by the Acadeny or by the students thenselves, wi th indi genous
comunities, in order to ensure that graduates, once they have conpleted their
uni versity and vocational training, will be enployed in their home regions and
wWill thus return to their comunities.

39. For the contribution of Ni caragua's URACCAN on the subject, see
par agraphs 8, 9 and 10 of this report.

40. The Chil ean experinment with the creation of the Institute of Mapuche
Studi es at Temuco has focused particularly on socialization and on the
recognition of the cultural and economc rights of the Mapuche people. It

endeavours to deal with the consequences of the fragmentation of this people,
whi ch resisted colonial dom nation up to 1881 but has been the victimof a
systematic policy of encroachnent on rural areas following its recent |oss of
aut onony.

41. A nunber of representatives of Canada spoke of their own experiences in
desi gni ng and establishing higher education institutions run by indigenous
peoples, in particular the Indigenous Governnent Institute in Vancouver and
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t he Saskatchewan | ndi an Federated Col |l ege. They also drew attention to the
presence of indigenous programmes within national universities, such as the
Uni versity of Manitoba. A nunmber of participants in the sem nar supported a
proposal for the creation of an international university for indigenous
peopl es recogni zed by the United Nations.

42. The project for comunity education in human rights in Australia,
presented by M. David Curtis of the Aboriginal and Torres Strait |slander
Commi ssion and Ms. Nerida Blair of the University of Newcastle, Australia, was
set up in response to some experiences with discrimnation and human rights
violations. It is concerned with providing access to | egal know edge and
conmpiling information on racism helping to find creative |ocal solutions that
can be applied in the everyday life of communities. The project's programres
tackl e the problem on several |evels: determnation of the facts,
determination of |legal responsibilities and requirenents, and definition of an
appropriate | egal apparatus to incorporate traditional aboriginal |aw and to
establish conplenentary |inks between community | aw and national and
international law, so as to encourage the conmunities to be creative in the
application of legal investigation to specific situations.

43. Al ongsi de these specific cases, many participants presented origi na
initiatives noteworthy for their nodul ated response to the diverse situations
faced by the indigenous peoples of the North and the South, whether in the
mnority or the majority, who are increasingly aware of how inportant it is
for themto devel op hi gher education

44, The review of these practical experiences with indigenous education over
the last 10 years led participants to diagnoses showing the relationship

bet ween the aspirations of indigenous peoples and the contradictions produced
by hi gher education within their communities. Particularly noteworthy anong

t hese contradictions was a recurrent new trend towards individualism breaking
wi th indigenous traditions, which are organically structured around the
comunity and not the individual

45, Unprecedented contradictions are also arising in the responses of

i ndi genous peoples to the econom c inperatives with which their societies,
like all present-day societies, are faced for their material survival. It is
a real challenge for themto devise an appropriate form of devel opnent that is
inspired by their vision, or better still their cosmic vision, and produces
holistic know edge. The participants were in agreenent that in all the
cultures of their respective peoples and in the know edge produced by

i ndi genous civilizations in general, mankind is inseparable from nature.

Li kewi se, there is no clear division between the theoretical and the
practical, the individual and the collective, the rational and the irrational
This characteristic that lies at the root of indigenous thinking has not been
affected by colonial attenpts to eradicate the special practices that enabl ed
i ndi genous peoples to preserve their own know edge. Ms. Evelyn Dunuan of the
Philippines referred to the |egislation of Novenber 1997, which, after a |ong
| egal and political battle, had resulted in special neasures for indigenous
education. She explained that the indi genous peoples have gained the right to
set up their own schools and devel op appropriate curricula. This holistic
vision is adaptable to indigenous systems of econonmic survival and managenent,
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whi ch are capable of enriching the environnent, and also to their ability to
create artefacts and systens of aesthetic and phil osophi cal codes.

46. Al'l the participants recognized that the pressures of intellectua

dom nati on, aggravated for econom c reasons, far from di sappeari ng have

i ncreased in recent decades and that the indigenous peoples, even nore than
other communities that are discrimnated agai nst, exploited and marginali zed,
must devi se clear-mnded and realistic responses to the | aw of the nmarket

pl ace and of profit in the prevailing climte of national and internationa
neo-|iberalism

47. Econom c realismrequires the indi genous peoples to strike a fine

bal ance between the urgent socio-economic need for executive and nanageria
staff, trained technicians and experts and a systematic acquisition of nodern
technol ogi es on the one hand, and the need to investigate and anal yse the
traditions that express their cultural identity on the other. This would mean
findi ng approaches of their own to the acquisition of know edge in all the
human sci ences, literature, philosophy, netaphysics and the arts.

Strategies for strengthening and establishing institutions for indigenous
hi gher educati on

48. Three approaches were defined by consensus:

(a) To systematize the know edge that is available and is conmonly
i mparted within the indigenous comunities. This indigenous know edge has
never ceased to be produced, preserved and transmtted. The role of higher
education is to identify it, formalize it, make it accessible and relevant to
the current living conditions of the comunities, and produce new
nmet hodol ogi cal tools.

(b) To maeke indi genous hi gher education into a collective instrunent
for the benefit of the comrunities, responding to the economc need to
strengt hen i ndi genous communities and to create and inplenment their own
sol uti ons.

(c) To pronote and protect indigenous intellectual property, seeking
conpatibility between the traditionally collective form of production and the
dom nant system based on private ownership

Cardinal role of research in all disciplines

49. Research has a basic and crucial responsibility. It fornms the bridge
bet ween the expression of the know edge handed down by custom and tradition
and the indigenous peoples' intellectual and scientific response to the
chal l enges of today. Know edge that is attained through practice strengthened
by research will express endogenous realities, preserving the integrity of the
specific cultures. Sonme participants referred to the danger of intellectua
sel f-inprisonment and the need for permanent critical reappropriation in

i ndi genous thinking, as a prerequisite for any attenpt at intellectua

renewal . The creation of a new epistenological framework must be based
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si mul taneously on a deeper study of indigenous culture and on the will to
produce know edge that is equal to and conpatible with that of the dom nant
system and worthy of its respect.

50. The participants stressed that interculturality should be devel oped by
means of functional, conplementary bilingualism wthout which it is

i npossible to enter into a symmetrical dial ogue between indi genous identity
and the national culture. |In sone countries the stating of this basic need
has al ready nmet with nethodol ogi cal responses involving the devel opment of
intercultural bilingual education, as yet regarded as a pilot project. The
partici pant of Brazil, Ms. Maria de Lourdes Elias, who belongs to the Terena
peopl e of Mato Grosso do Sul and spoke in her own | anguage, Terena, proclainmed
the inperative need to recogni ze the indigenous | anguages. She expl ai ned how
the absence of State support in Brazil creates difficulties for education in

i ndi genous | anguages and pl aces young i ndi genous people at a di sadvant age:
they are not taught to read and wite in their own | anguages, and are unable
to follow the primary and secondary curricula on account of the barrier of the
Portuguese | anguage, which is inmposed in spite of the federal |aws that
theoretically guarantee and recogni ze the indi genous | anguages.

51. For all the participants, the wise people and elders formthe roots and
the trunk of the tree of indigenous know edge. Their role is crucial in al
education fromthe primary |level onward, in the cross-disciplinary dinmension
and in the definition of alternative teaching. Their function is not only to
transmt traditional know edge, although this is the base of the entire
pyram d of conmunity know edge that has been handed down for centuries by
tradition, often oral tradition, but also to participate in the devel opnent of
new knowl edge. “When an elder dies, it is like a library being burned down”,
to quote the well-known words of the philosopher of the Ful ani people,

Amadou Hanpat é Ba, which express not just the African vision but that of the
whol e range of indi genous peoples represented in the sem nar

52. El ders are of crucial inportance in defining new paradi gns, provided

t hat new ways are found of involving themat the highest level in the design
of new net hodol ogi cal and epi st enol ogi cal approaches, which express the

i ndi genous world vision and will |lead the dom nant systemto respect the

uni que capability of that vision to formthe bridge between a living tradition
and an indi genous nodernity that has never ceased to produce know edge. The
wi se people of the indigenous comunities can help to recover indi genous
learning as a whole in order to strengthen the self-esteem of the indigenous
peoples within the consistency of their specific cognitive practices.

53. Economi c realismnust not take precedence over training in humani sm and
the acquisition of ethical and spiritual values. Speaker after speaker placed
the issue of indigenous spirituality at the centre of the entire educationa
process, as the general framework of thought and of social and intellectua
organi zati on. Becom ng educated does not just nean acquiring technica

knowl edge and bei ng capabl e of carrying out occupational activities so as to
obtain a skilled job and secure soci o-econom ¢ advancenent. This objective,
necessary as it is, has already proved within the dom nant educational system
to be a destabilizing factor, because it strengthens materialismand a
quantitative view of the world to the detrinent of human val ues.
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54, The predom nance of individualistic objectives makes the obtaining of a
di ploma into an instrunent of social conpetition, which my weaken the
cohesiveness of the group. This excessive |eaning towards materialismis

| argely responsible for the deep crisis afflicting the universities and hi gher
education institutions of the dom nant system which, as many speakers
stressed, are turning out “heads that are full with the wong ideas” and

prof essional s who only possess technical skills and fragnmentary, specialized
know edge.

55. The participants affirned that indigenous higher education nust be
structured around the transm ssion of integrated systens of holistic know edge
and nmust draw on the wellsprings of indigenous spirituality, which can enrich
et hical and humani st val ues. Higher education should not only be realistic
and pragmatic but should also reflect the spiritual richness of the indigenous
cosnogoni es and phil osophi es, which are inexhaustible sources of w sdom and of
man' s harnoni ous equilibriumon his |and and anong his people. According to

t he Popol Vuh, which has already been quoted earlier: “Every human being is
ny other self, aware of being imersed in the cosnps”; and “The raison d' étre
of your know edge is the requirement that you pass it on to your comunity.

In that way you will have roomleft in your brain to acquire other know edge
and becone nore closely |inked to Mother Earth”.

56. I ndi genous spirituality and its integration into education were found to
be a prerequisite for the social cohesion of the indigenous peoples and the
strengthening of their identity and comunity integrity for the achi evenent of
their human rights.

I1l. Thene IV - International cooperation in research and
hi gher education establishnments - creating networks
and exchanges and devel opi ng j oi nt _programmes

57. This theme focused attention on the international dinmension of building
research and hi gher education establishments anong the worl d's indi genous
peopl es. Thanks to the diverse geographical conposition of the participants,
who represented the five continents, it was possible to establish the
foundati ons of international cooperation anpbng existing initiatives in higher
education, on the basis of practical experience, and in accordance with the
di versity of the specific needs of the conmunities not only at |ocal, regiona
and national |evel but also in their inter-regional and internationa

di mensi on.

58. The basis for cooperation anong hi gher education and research
establishnments is the principle of solidarity and interchange anong soci a
groups whi ch, because of their simlar experience of historical oppression and
present-day discrimnation, need to work closely together to strengthen their
conmon capability for intellectual revival, taking advantage of all individua
advances. Thus, structurally conpl ementary cooperati on anmong the existing
initiatives needs to be devel oped and standardi zed as an organi ¢ conponent of
the entire organi zati on and pl anni ng process in respect of teaching and the
curriculum

59. Presentations given by representatives of United Nations specialized
agenci es, such as the Wrld Bank, FAO UNESCO UNDP and ILO, were particularly
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appreci ated because they described the institutional and financial mechanisns
avail abl e to the indigenous communities for the support of their initiatives.

60. Finally, the address by M. Rito Stewart Morales, teacher of the Bribr

| anguage at the Radio Teaching Institute of Costa Rica, aroused particul ar

i nterest because of the use of radio as an alternative teaching tool. This
method is being used in Costa Rica in experinmental projects because it can
reach the comunities directly in their everyday |ives, using their own

| anguage. Radio could be systematically used as a vector of conmunication and
expression for all generations on the basis of applied decentralized

nmet hodol ogi es.

61. M. Estabancio Castro, forner holder of an indigenous fellowship of the
O fice of the United Nations H gh Conm ssioner for Human Rights, was invited
to sumup the session fromthe young people's viewpoint. After giving an
anal ytical summary of the discussions, he enphasized the responsibility of
comunities, whose principal aimnust be to develop their own systens of
education based on a critical view of their own needs.

I'V. Conclusions and recomrendati ons

62. The sem nar adopted the follow ng conclusions and recomendati ons:
PREAMBLE

The i ndi genous peopl es have rich and diverse | anguages, heritages,
cul tures and know edge, acquired through their rel ationships between
t hensel ves and their environments, which find expression in their various
traditions, beliefs, custons and cerenonies.

The i ndi genous peopl es have incorporated in their |anguages and cul tures
their own processes, protocols and practices for gaining access to their
knowl edge and transmitting and sharing it.

I ndi genous know edge contributes to gl obal w sdom

Hi gher education establishnents should reject all fornms of research that
treat the indi genous peoples as objects and should strengthen skills,
cul tures, |anguages and economes in the communities.

The experts and del egates attendi ng the sem nar on research and hi gher
education establishnments and the indigenous peoples affirmtheir w sh,
intention and active endeavours to gain recognition and pronote respect for
i ndi genous know edge, | anguages and cul tures by means of formal and inform
educati onal processes.

CONCLUSI ONS

Access by indigenous peoples to higher education

1. The i ndi genous peopl es have made progress within the United Nations
systemand in sone States towards the recognition of their rights. 1In sone
countries the rights of the indigenous peoples, their autononous institutions,
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| and and resources are better protected and these rights have been recogni zed
constitutionally and by legislation. 1In the field of higher education

i nprovenents have been made for the indigenous peoples through the provision
of schol arshi ps, hostels, culturally appropriate courses and ot her neans.
Education in general has been used as a means to enabl e the indi genous peopl es
to escape fromthe state of poverty in which many of themlive. However, it
was noted that the recognition of the political, economc, social and cultura
rights of the indigenous peoples is a prerequisite for inmprovenments in higher
educati on.

2. In many parts of the world indigenous peoples are subjected to soci al
political and econom c discrimnation and inequalities that contribute to the
destruction of their econom es and cultures. Despite such experiences, the

i ndi genous peopl es have given rise to a wide variety of cultures, |anguages,
knowl edge and heritages and have becone notivated to develop their potentia
to the full. Sone of these inequalities have placed the indigenous peoples at
a di sadvantage. They include the |ack of fellowships and other financia
support, |low self-esteem a discouraging and alien cultural environment for

i ndi genous peoples in the universities, the |ong di stances between indi genous
comuni ties and hi gher education centres, the difficulties associated with
teaching in a | anguage other than that of the indigenous student, inadequate
teaching at primary and secondary |evels, and | ow success rates of indigenous
peopl es in secondary education. Some participants described the universities
as large factories produci ng unenpl oyed graduates.

Hi gher education establishments and their contribution to the devel opnent of
i ndi genous peopl es

3. The hi gher education establishnents have not responded to the needs of

i ndi genous peoples. Nor do they provide education on indigenous rights and
human rights. Educational philosophies, curricula and processes do not
reflect the views on education held by indi genous peoples. |ndigenous
percepti ons of education include ideas of spirituality, respect for the elders
and traditional know edge, science and physical well -Dbeing.

4, The majority of universities and post-secondary educationa
establishnments do not offer courses encouragi ng i ndi genous peoples to inprove
their social and econom c conditions. Higher education has contributed to

al i enating indi genous persons fromtheir own peoples, producing a “brain
drain” fromtheir communities. Present-day higher education is contributing
to the breakdown of the community vision

5. In institutions with a western approach, research on indi genous peoples
is frequently conducted in an unethical nmanner, violating the indigenous right
to exercise control over their heritage and to hold the copyright on their
intellect and culture, in such a way that groups or individuals outside the

i ndi genous conmunity reap the benefit.

6. The i ndi genous peopl es need a bal ance between indi genous knowl edge and
the know edge and skills offered by non-indi genous educati onal establishnments,
so that they can take their place in the global econony and in a changing
wor | d.
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7. Hi gher education establishnments becone enriched and bal anced when they
i ncorporate the indigenous heritage, know edge and perspective into their
curricula. This hel ps the higher education establishnents to fulfil their
educational mandate in a multicultural society. Such skills bring benefits
for the indigenous comunities, without the latter losing their cultura
identity, and contribute to the overall devel opnent of societies.

Culturally appropriate indigenous nodels for higher education

8. I ndi genous peopl es have the right to oversee and develop their own

hi gher education and research establishnments and for these establishnments to
be recogni zed and financially supported by the State. The existing
conventions on human rights and | LO Convention No. 169 recogni ze that
Governments have the obligation to guarantee that these rights are realized

9. The culturally appropriate nodels of indigenous education and training
are characterized by comunity-based partici patory approaches. The comrunity
and el ders are vital for the conceptualization, devel opment, inplenmentation
and review of educational programmes.

10. Pre-school, primary and secondary establishments run by indi genous
peopl es, together with the State and non-governnental establishments catering
for this level of education, are vital for the devel opnent of successfu
alternatives for the higher education of indigenous peoples.

RECOMVENDATI ONS

To the indigenous peoples

1. The i ndi genous peoples should identify and clarify their own research
protocol s and practices so that investigators can conduct inquiries and
research in an appropriate and respectful manner

2. The i ndi genous peopl es shoul d encourage the exchange of students,
teachers and experience between their own higher education and research
establishments.

3. Under the terns of indigenous |aws and custons, these peoples should
pronmote nmodel s of education by setting up their own institutions run by
t hemsel ves and establishing their own programres and courses at all |evels

within the conventional institutions.

4, The i ndi genous peopl es should continue the active search for a
decol oni zed process and outconme within all teaching establishnents.

5. The i ndi genous peopl es should bear in mnd that their higher education
projects nust be of high quality, providing training for indigenous persons

and peoples who are in possession of their culture and live in a constantly

changi ng and devel opi ng worl d.

6. The i ndi genous peoples, in accordance with the principles and val ues of
their cultures, should | ook upon the construction of their higher education as
part of the effort to inprove their own devel opnent and contribute to mankind.
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To Governments

7. Governments should comply with the human rights conventi ons,
I LO Convention No. 169 and national laws on the rights of indigenous peoples.

8. States shoul d guarantee that young indi genous persons have the
opportunity to study at all levels and in all disciplines and to work as
qualified professionals in their communities.

9. States should recogni ze and establish nechanisns to ensure the enjoynent
of all the human rights of indigenous peoples, in particular the rights
related to the education, |anguages and cul tures of indigenous peopl es.

10. States shoul d support the establishment of educational institutions run
by i ndi genous peoples and shoul d finance them adequately.

11. States should fully recognize and respect the exi stence of indigenous
peopl es.
12. States shoul d support the preparation of curricula that are relevant to

the realities of indigenous peoples and should allocate the technical and
financial resources for the proper inplenentation of those curricula.

To the United Nations

13. The Organi zation should transmt the conclusions and recomendati ons of
the sem nar to the Special Rapporteur responsible for the right to education
with the request to ensure that her report fully reflects the indi genous
experiences and the views of indigenous experts.

14. Wthin the present International Decade, the United Nations should
consi der sponsoring and supporting the establishment of an internationa

i ndi genous university, which could take the formof a consortium of existing
i ndi genous institutes of higher education and serve as a parent institution
for new centres of indigenous higher education in the world.

15. The Ofice of the United Nations Hi gh Comm ssioner for Human Ri ghts
shoul d consi der hol di ng annual workshops and seminars on matters related to

t he indi genous peopl es and hi gher education. For exanple, it mght arrange an
annual neeting of indigenous peoples to review the progress made in

i mpl enmenting these recomendati ons. The participants in the sem nar accepted
the offer made by the Rector of the State Polar Academy in St. Petersburg to
host a sem nar on indi genous hi gher education establishnments and the offer
made by the Director of the African Centre for Advanced Studies to host an

i nternational sem nar on indi genous know edge in Porto Novo, Benin. The
partici pants accepted the invitation fromthe Rector of URACCAN to take part
in the regional neeting on higher education in Puerto Cabezas, Nicaragua, in
Cct ober 1999.

16. The O fice of the United Nations Hi gh Comm ssioner for Human Ri ghts
shoul d, in collaboration with the indigenous peoples, conpile a list of
experts and institutions for indigenous higher education and research, which
woul d be internationally available. This would facilitate cooperation
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17. UNESCO shoul d hold a neeting of indigenous peoples in order to draw up a
code of ethics for research.
18. UNESCO i s urged to strengthen its institutional structures and

programes for pronoting the cultures and | anguages of indi genous peoples.

In conjunction with other organizations of the United Nations system UNESCO
shoul d organi ze a world conference on the education, science and cul tures of
i ndi genous peopl es.

19. The United Nations should establish a prize to be awarded annually in
recognition of the efforts of indigenous peoples to develop their own
educational institutions. It should set up a fund for the pronotion and

i mpl enmentation of research - through inter-agency relations - to support a
state-of-the-art study on indi genous education and indi genous know edge.

To research and hi gher education establishnents

20. Hi gher education establishnments should elinminate discrimnatory
practices and policies fromtheir adm ssion procedures and deal with the
practices that exclude indigenous cultures in the educational context.

21. Hi gher education establishnments shoul d guarantee that their departnents
or faculties of law include courses on indigenous rights and human rights.

22. Research and hi gher educati on establishnments should enter into dial ogue
and negotiations with the indigenous peoples in order to draw up a code of
ethics for research involving them Research wi thin indigenous comunities
shoul d not take place without the full and infornmed consent of the indigenous
peopl es thensel ves.

23. Hi gher education establishnents should ensure that their curricula,

ti metabl es and research represent a bal ance of the plurality of know edge in
all disciplines and for the benefit of indigenous peoples. Higher education
establishnments shoul d include nechanisnms for the full participation of

i ndi genous peoples in their decision-making structures.

24, Hi gher education establishnments which have indi genous students are urged
to include courses related to indigenous know edge and culture in their basic
curricula and training.

25. When teachers and ot her professionals work in indigenous territories,
i ndi genous peopl es should be consulted on their training, selection and
recruitnent.

26. Hi gher education establishnments are urged to facilitate access to their
curricula for indigenous teachers and research workers.
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Costa Rica

Sr. Roberto Flores Arias
Asesor Parlanentario
Asanbl ea Legi sl ativa
Costa Rica

Sr. Nestor Forster
Consej ero
Enbaj ada de Brasil en Costa Rica

M. Rai ney Gayw sh

Area Director, Aboriginal Focus Prograns
Uni versity of Manitoba

Canada

Sra. Victoria Gonzal ez Céspedes
Asoci aci 6n de Artesanas |Indigenas “La Flor de Boruka”
Costa Rica

Sr. Rafael Alfredo Gonzal ez Chanes

Anal i sta Academi co/ I nvesti gador en Etnomedi ci na
Uni ver si dad Estatal a Distancia

Departanento de Producci 6n Acadéni ca

Costa Rica

M. James Sa’' ke’'j Henderson
Director

Native Law Centre

Canada

Sr. Carlos Antoni o Hernadndez Her nandez
NAMASOL
Costa Rica
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Sr. Fabi o Herrera COcampo

Asesor Técnico

Asoci aci 6n Regi onal | ndigena del Dikes - ARADI KES
Costa Rica

Sr. Ramiro Herrera Sanchez
Fundador CODEBRI WAK
Costa Rica

M Paulin J. Hountondji

Di recteur

Centre africain des études supérieures
Béni n

Sr. Mguel Itzep Ixcoy

Repr esent ante Legal

Consej o de Puebl os Mayas de Guatemal a ( COPMAG
Guat emal a

Sr. Eric Jinménez Trejos

Ej ecutivo, Regi 6n Centroaneri cana

Conf ederaci 6n Latinoanericana y del Caribe del YMCAs
Costa Rica

Sr. Jorge Lazaro Cel dres
M nistro
Enbaj ada del Perd en Costa Rica

M. Cecil Le Fleur

Vi ce- Chai r per son

I ndi genous Peopl es and Africa Coordi nating Conmittee
South Africa

M. Patrick Lightning

Director

I nternational Organization of |ndigenous Resource Devel opnent
Canada

M. WIllie Littlechild

I nternational Representative

I nternational Organizational of |Indigenous Resource Devel opnent
Canada

M. Ngatata Love

Chi ef and Executive Oficer

M nistry of Maori Devel opnment Te Atiawa Tribe
New Zeal and

M's. Thonpson
Uni versity of Manitoba
Canada
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M. Juan Martinez
Regi onal Unit for Technical Assistance
Wor | d Bank

Sr. Juan Antoni o Mena VAsquez

Meskeyna

Asoci aci 6n Representante | ndigena Guaym - Zona Sur
Quitirisi de Mora — G upo Huetar

Costa Rica

Sr. Javier Méndez Bl anco
NAMASOL
Costa Rica

Sra. Filonena Mranda Casas

Educadora y |inglista aymara

Foro I ndigena (Espacio de Reflexi én y Discusi 6n Permanente de Profesional es
I ndi genas)

Bolivia

Ms. Lisa Mree
I nter-1ndi genous Rights
I nternational Labour Organization

Sra. Eugenia Martha Mnge Piedra

Directora, Educaci 6n Rura

Centro de Investigaci6n y Docencia en Educaci 6n
Uni ver si dad Naci ona

Costa Rica

M. Darryl Montgonery
Board of Directors
Mani t oba Métis Federation
Canada

Sr. Aurelio Mora Lazaro
Presidente, Junta Directiva
Radi o Cul tural Boruca

Costa Rica

Sr. Joel Arnoldo Mdra Maroto

Per sonal de apoyo

Fundaci 6n Coor di nadora de Pastoral Aborigen (FUN- COOPA)
Costa Rica

Sr. José Carl os Mrales Mrales
Representante del Puebl o Brunca
ARADI KES

Costa Rica
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Srta. Maria Franci sca Mdreno Sal azar

Coor di nadora Gener al

Proyecto Inti Wasi-Huaraz de Rescate y Fortalecimento integral de
la Cultura Inca

Per U

M. John H Ovens

Founder and Director

Canadi an I nternational School
Canada

Sra. Vielka Pitti Obando

Presi dent a

Centro para el Desarroll o Regional Humano
Organi zaci 6n | nternaci onal del Trabajo

M. Roberto Prado
The Earth Council
Costa Rica

Sra. Virginia Ramirez Cascante

Proyecto de investigaci 6n de | a educaci 6n indigena en Costa Rica
(caso Tal amanca)

Uni ver si dad de Costa Rica

Ms. Susana Rochua Ranirez
Humani st Institute for Cooperation with Devel oping Countries (H VOS)
Costa Rica

Sr. Franci sco Rodriguez Atencio
Asoci aci 6n Representante | ndigena Guaym - Zona Sur
Costa Rica

Srta. G sele Rodriguez
Enbaj ada del Brasil en Costa Rica

M. Chris Sadler

Educati on Advi ser

Aboriginal and Torres Strait Islander Comr ssion
Australia

Sr. Manuel de JesUs Sal azar Tetzagui e
Consul t or Subregi onal en Educaci 6n de Puebl os | ndi genas
UNESCO — Centroamerica

Sr. Al exander Sequeira Val verde
G upo de Jbévenes | ndigenas
ARADI KES

Costa Rica
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Ms. Beatriz Schulthess
Coor di nat or

The Earth Counci

Costa Rica

M. Georges Siou

Presi dente

Institute of Indigenous Government
Canada

M. Siddharaj Sol ank

Director

Tribal Research and Training Institute, CGuajarat Vidyapith
AHVEDABAD, | ndi a

Sr. Rito Stewart Mrales

Prof esor de |la | engua bribri

Instituto de Ensefianza Radi of 6ni ca (I CER)
Costa Rica

Sr. Julio César Tereucan Angul o

Director, Instituto de Estudi os |ndigenas
Uni versidad de |a Frontera

Chile

Ms. Paul ette Trenbl ay

Di rector of Education
Assenbly of First Nations
Canada

Srta. Maria de | os Angeles Ugarte Oias

Asesora Naci onal de Educaci 6n | ndigena

M ni sterio de Educaci 6n Publica, Departanento de Educaci 6n |Indigena
Costa Rica

Sr. Angel Romero Val déz Estrada

Hi st ori ador, Coordi nador de Investigaci én
Instituto de Estudi os Interétnicos

Uni versi dad de San Carl os

Guat emal a

Sra. Bernardina Vargas Garcia

Jefa del Departanento de Derechos Humanos
M ni steri o de Rel aciones Exteriores y Culto
Costa Rica

Sr. Sergio Edgar Villena Fiengo

Coor di nador Acadéni co Regi ona

Facul tad Lati noameri cana de Ci encias Soci al es (FLACSO), Secretaria Cenera
Costa Rica
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Ms. Janet Wnter Love

Managi ng Di rector (Ngai Tahu Tri be)
Opportunities International, Ltd.
New Zeal and

M. Supol Wit hi sen

Pr esi dent

Raj abhat Institute Rajanagarindra, Hi gher Education Institute for
Local Devel opnent

Thai | and



