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1. In theory the right to education is a right which is the same for
everyone; but in practice this is not the case. It can be observed that for a

substanti al proportion of humankind the right to education, enshrined in
article 26 of the Universal Declaration of Human Rights and article 13 of the
I nternational Covenant on Econonmic, Social and Cultural Rights is not
effective. In 1990, according to the UNESCO Wirld Report on Education, 1991

there were 948 million illiterate adults throughout the world. The highest
rates of illiteracy were to be found in the poor countries and, wi thin each
country, anmong the poor, and particularly anong women and children. The
assertion that illiteracy worldwide is falling is not entirely true; while it
is true that the worldwide illiteracy rate is falling in percentage terns, the
actual nunber of illiterate adults is not. ?

2. In addition, the growi ng poverty anong | arge sections of the popul ation

and reductions in social expenditure in many countries as a result of

adj ustment policies have given rise to increases in the school dropout rate.
The UNI CEF report entitled The State of the World's Children, 1989 stated that
spendi ng on education in the 37 poorest nations had decreased by 25 per cent
and that “in alnost half of the 103 devel opi ng countries from which recent
information is available, the proportion of 6-to-11-year-olds enrolled in
primry school is now falling” (loc. cit., p. 1). As regards nore
specifically girls, “the increasing tendency in many areas to keep girls out
of school to help with their nmothers' work virtually ensures that another
generation of females will grow up with | esser prospects than their brothers”.
In Africa, for example, according to Ms. Phoebe Asiyo of the United Nations
Devel opnent Fund for Wonen, “nmore and nore girls are dropping out of both

pri mary and secondary school or just mssing school altogether due to

i ncreasi ng poverty”. ?

3. Some peopl e assert the necessity of overcom ng this educational deficit
and guaranteei ng m ni rum needs in the educational field. Wy speak of m ninum
needs and not sinply of educational needs? Because, as is stated in an
article in the UNESCO revi ew Prospects (No. 101), which is entirely devoted to

the subject of globalization of the econony and of educational policies: “The
occupational pattern of the pyram d of unskilled, skilled and managenent staff
was parallelled by the pyranmid pattern of primary education for all, secondary

for a selected group and hi gher education for an elite”. 3

4, Prof essor Ferran Ferrer % states that education as it presently exists
reproduces social inequalities. That is why those persons who accept the

per petuation of social inequalities speak of the satisfaction of mninmum
educational needs - literacy (in the best of cases) for the masses and hi gher
education for the governing elite. Beginning at primary school, the
conditions are created which will send a substantial proportion of the
children into production as early as possible; in other words, they receive
“useful, nmoneymaking skills” 3

5. The problenms arising at the present tinme in connection with the right to
education cannot be considered in isolation fromthe specific nature of
contenporary society, which is marked by an increasingly rapid process of

gl obalization in every field. Econom c globalization has speeded up the
tendency to divide human beings into four categories: the governing elites;
wor kers (“human resources”, the cost of which attenpts are being nade to
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reduce); customers (if possible, solvent); and a fourth category - the

mar gi nal i zed. Education is faced with the great challenge of helping to
eradicate this categorization of human beings and to restore the concept of
the citizen and of the intrinsic quality of human beings as individuals and as
menbers of the national and international conmunities. This task is the
responsibility not only of teaching institutions but also of the nass

comuni cation nedia, the famly and the comunity, which are also vectors of
educati on.

6. Educati on generally, and human rights education in particular, should
be based on the stinmulation of critical thinking and the pronotion of

i ndependent reflection. “The right to learn is: the right to read and wite;
the right to question and analyse; the right to imagine and create; ... the
right to develop individual and collective skills” (quotation fromthe

Decl arati on of the Fourth International Conference on Adult Education, Paris,
19-29 March 1985). A human bei ng whose thinking has been domesticated is

i ncapabl e of claimng, and even of enjoying, his rights.

7. But in practice the mass communi cation nedia, which are one of the
principal vectors of education, transmt the “evidence” and choices offered by
the currently dom nant ideologies. Television - the nost powerful nediumfor
the orientation of public opinion and an appropriate means of conmuni cati on
for the supplanting of reasoning by inmages and the replacenent of “l think
therefore | ant by “I feel, therefore | anf - fully played its part in the
gigantic disinformati on machi ne which functioned during the Bal kan war. For
i nstance, when the Serbs captured three American soldiers, the text of the
CGeneva Conventions on the treatnment of prisoners of war appeared on the

tel evi si on screens; but the comunication nmedia never attenpted to establish
any relationshi p between the NATO bonmbardnents and t hose sane Conventi ons.
The selective information transmtted by imge was suppl emented by

di sinformati on. What percentage of public opinion was aware of the true
situation in Kosovo before the bonbardnments began; of the content of the
conditions presented by NATO to Yugoslavia as an ultimtum at Ranbouillet; of
the anti-war denonstrations in different countries of the world; of the
charges of war crines |aid against the NATO | eaders before the Internationa
War Crinmes Tribunal for the former Yugoslavia by groups of jurists in severa
countries; of the anti-war declarations made by many em nent persons in
different countries; of the air raids on Yugoslavia in which fragnentati on and
depl et ed- urani um borrbs were used with serious and very long-termeffects on
the environment and heal th?

8. The communi cati on nedia even ignored the decisions of the Internationa
Court of Justice dated 2 June 1999. The Court rejected the application for
provi si onal measures (cessation of the bonmbardments) submitted by the
Republ i c of Yugosl avia agai nst various nenber States of NATO, but in the
majority of cases it decided to remain seized of the substance of the case
(condemati on for aggression and conpensation for damage). Furthernore, the
Court in its statement of reasoning said that it was “profoundly concerned
with the use of force in Yugoslavia” which “raises very serious issues of

i nternational law'; and, “m ndful of the purposes and principles of the
United Nations Charter and of its own responsibilities in the maintenance of
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peace and security under the Charter and [its] Statute”, the Court deened it
“necessary to enphasize that all parties before it nust act in conformty with
their obligations under the United Nations Charter and other rul es of

i nternational law, including humanitarian [aw' . ©

9. In other words, the call for respect for international |aw addressed by
the highest court in the international community was conceal ed from public
opi nion. This unilateral presentation of the Bal kan war was adopted not only
by the mass comuni cati on nedia but also by the great Powers, certain

non- gover nment al organi zati ons and even high-level bodies in the

United Nations system This practice is contrary to human ri ghts education
the basis for which nust be the concept of respect for human beings regardl ess
of race, religion or nationality, the defence of peace and peacefu

coexi stence of peoples and States, the peaceful settlenent of disputes, etc.
all within the framework of the standards approved by the internationa
comunity, including the United Nations Charter and the Universal Declaration
of Human Rights. An attenpt is being made to inpose the idea that what is
done by the strongest is automatically right. This is dianetrically opposed
to the concept of universal respect for the standards established by the

i nternational comunity and currently in force.

10. Human ri ghts education should al so be based on an integrated approach to
human ri ghts recogni zi ng the mutual dependency of civil and political rights
and econom c, social and cultural rights on one another. Experience has shown
that the econom c and financial policies which debar majorities fromthe

enj oynent of econom c, social and cultural rights are decided on by mnority
groups which begin by setting aside the principles of representative denocracy
and people's participation and end by violating the civil and political rights
of the citizens as well as their econom c, social and cultural rights.

11. On various occasi ons when addressing the Comm ssion on Human Rights, the
Ameri can Associ ation of Jurists has insisted on the need to incorporate
econom c, social and cultural rights in advisory and technical assistance
activities.

12. In conclusion, the American Association of Jurists considers that:
(a) Human rights teaching should help to foster in individuals a
critical awareness vis-a-vis society and should constitute a contribution to

the liberation and full devel opnment of the individual

(b) That teaching should cover all rights w thout exception
considering their indivisibility;

(c) It should include not only standards and procedures but an
apprenticeship in neasuring realities against those standards.
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