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EOOCATIONAL COBDITIOIS :m NON-SELl'-OOVERNII«J TERRI'roRIES: GENERAL DEBATE
(A/AC.35,1~.294, L.295, L.296, L.297, L.298, L.299, L.302, L.3Q,) (~ontl~ued)- -

Hr e KIU~ (ceylon) said. that Ceylon, having been jointly

responsible tOr the introduction of General Assembly resolutions 1154 (XII) and

1'51 (XIII), had & speclal interest in the subject under cl1lcussion. Be subscribed

to the recommendation :1n the COIIIli11ttee' 8 report tor 1956 {A/3127, paragraph ~j

that the eradication ot illiteracy should be co-ordinated w1th other plans tor
economic and 80c1&1 devialopment. L1teracy and education vere prerequ1e1tes tor
political independence, 'and tor the economic"and social adVancement tor which 'the

people themselves would t1~7 become respons.lble.

Referr1ag to the illiteracy figures in the UNESCO report (A/AC.3s/L.303,
Annex, pase 2), he said that although IIl8I1Y ot the t1sures were not recent, and

much prosress had been made since they were first published, there were grounds

tor concern. The figures were very high tor Nyasaland and British Somal11and, and

it was disquieti. to find that in Nigeria, which was on the threshold ot
independence, the fisure tor illiteracy vas 89 per cent, acc~rd1Dg to a 1952 census.

The United Nations vas !o1ntimg the· 'Way to independence for the dependent
, ,

terr1tories, and would eventuaJ.ly 'be asked to provide technical assiltance to help

thole cOUIltriea to build up their ecoDQll1eli it theretore had .. direct

l'espousib1l1t,. to promote the educatioEl&1 advanceaent ot· their peoples Iq that they

would be full,. capable ot d1scharsiDg the responsibUit1ee ot Elelt-goverDlllent.
'. . ..

He believed that there vere lome parallell between the problema ot n."l;y

independent countriea il1 Asia and thole :ftaciDg the Atr1can Terr!tones vhich vculd
. .'

soon be independent. The siDooth ~~it1on to independence in Oe1'10n had been

facil!tated by the strons a&D1D1strat1ve traMtion establisheil by the Un1tecl
. ,

K1nsdom., but the draV'b&ck had been that too much emphalil had been placed in the
.' " '

put on ottice verk.' As a result, independent Cey10n hl'4 faced a serious 'shortese

ot tbe tec1m1ctJ." apec1&1iet8 80 ursentl7 needed b7 newl7 '1n4epenClent c~tr1e8.
Those re~ons1ble :should heed the mistakes _de by their own and 'other .~o\m:tr1el

in the past. Be hoped that the educational Iystems in +llole territor1es vould be

b&lancecl by the 1ntroduction of an adequate INIDber ot technical tra1n1J:lg centre.

to ensure a supply ot tecJ3n1cel expertl trom &moog the local people and thus

avoid the need to 1mport costly toreign techD1c1ans. Ue also considered that the

I ...
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educational system in CeyloD under British adm1D1stratioD had placed too much

emphasis on ~lish and European h1sto17 and literature. It a similar policy vere

tollowed in the dependent territories, there.,.s a danger that the reins ot
govermnent might be taken over by a small group ot people who had received an

education alien tram their own tradition Which divorced them tram the mass ot their

fellow countl7lDen.

It was regrettable that in some territories the type ot schooling provided _s

related to the racial origins ot the pupil. There could be DO moral or logical

justification tor such a practice, and such a distinction could not be accepted by

those who subscribed to article 26 ot the Universal Declaration ot Human Rights.

Be did not intend to imply that pupils vere seg:oegated according to their race, as

vas done in some sovereign count:l'1.es ot the African continent, but in practice it

wat3 true that children of iJletropolitan origin attended schools on which more money

was spent and which in general compared favourably with the schools provided tor
the children ot the Territory. Such practices must inevitably incline the children

to modes ot thought that vere no·t in accordance with the principles ot the Charter,

and might eventually lead to unrest and violence.. and he urged the responsible

authorities not to overlook those dangers.

With regard to free and compulsory education" one ot the first acts passed by

the State ot Ceylon when it had become independent had provided that education

should be tree from the kindergarten up to and including the un!versity. The

financial burden and administrative difficulty of 1ntroducirJ8 such legislation in

a multi-racial and multi-linsual society had been considerable, but that measure

had symbolized Ceylon's conviction that education was the fbundation ot a healthy

and prosperous democratic society. Even it a high level of education led t"

certain problems ot frustration, that was preferable to having an ill-educa .;d and

undisciplined population unresponsive to the dictates ot reason. He real1.zed that

the financial burden of education in the Non-Oelf-Govt:rn1ng Territone. m18ht. be

heavy, but he urged the authorities responsible to make every etfort to find the

neees8ary funds.

I·. ·
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He paid tribUte to the Secretariat and the spec1811zed asencies tor the

usetul reports they had prepared. He also w1sb.ed to pay tribute to the countries

responsible tor the aChJ1n.1stratlon ot the d~'pendent territories, tor the etfOrts

that they were maldng to realize the aims enshrined in the Charter. The first bal~

ot the tw~ntleth century woUld undoubtedly 80 down in hi8tory as a period notable

above all else for the resurgence ot dependent terr1tories in Africa and Asia" and

throughout t1;.e 'World. Developments eince 1945 had shown that that mov~e:1t was aD
~irresistible flood wh1ch coU!.d not be 4amDed, but must be channelled vith the-

guidance and help' ot those responsible tor tht. welfare of the dependent 'territorie~.

SUch guidance and help could be more fruitful In education than in an,. other f'1el~,

(a) FUNDAMEIfrAL EWCATION IllD ERADICATION OF ILLITERACY (AIAC. ,sIt.30')(continued)

• Mr. ROBERTSON (Australia) sud that the Australian adm1Distratlon lr

P&pUa had the task of br1nslng literacy to peoples Wo had never had an indigenous

literary tradition or eveD a written l..J3SU8Se, and many ot W1:011 failed to understand

the need for them to become literate in any languase. That wa. ODe rea.on tor the

relat1vely high degree of illiteracy in the terntory. HoweverI 1t vas a hopetul

sign that already some 50 per cent ot the children 1n Papua yere llterate. '.l'b.at

fact illustrated the soundness ot the first sentence ot ,paragraph 26 ot the URrSCO

report (A/AC."5/L.?J)"), and justified his delegation's view that ot ~e 1tems lift~

in paragre.p~ 59 of the report, item (e), stressing the importance ot Pr1Da17

education as a meaus ot el'ad1cat1D4~ illiteracy, 'should be siven the first place.

Referring to paraGraph 20 of t.he report, on the use of II1&tJS mecU.., he SAid

tha";. televi eion In Australia had not yet been developed to the point at vh1ch 1t

could ·be ·~sed as a method of briDS1ns education to the adult ill1terate30t Papua.

However, ra.dio broadc~3tlng was 80 used" and progremmes d1r~cted Bpf;clt~caJ.1.7 to'the

indigenous people were very popular. Ma:Dy radio receivers had been c11stribute4 in

the '~err1tory" listen112S centres were be1ns organized at all Government stations,

and in a~~.j,tioD local Government councils provided receivers tor cOlDl'4UJ:lA1 11steD1UC.

The progrxmn\...., eODsisted ot ninety-minute broadcasts of news and information OD

each week day; they were at the adult level, designed to interpret local attairs

and admin.l.etration activities, and different subject. vere dealt with on lUttereDt

/ ...
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4&78 ot the week. Tbe territoX'7 urpnt1y needed a lingua franca, and. a. it vas

the M:m1nistrat:!oD'8 policy to increase the use ot English tor that purpose, the

time allocated to English on the prograuaes .had been increased to thirty minutes

c1aUy during 1957-1958, the time tor vernacular broadcasts beiD. correspondingly

reduced. , At present prosrammes were given in simple English and in six vernacular

laneuages.

A 16-m1l11metre film service operated at all ma~n cen~res and at out-stations

where electric po-.er wac available ~ The material a'n1labl~ included documentary

and educational films, and it had been found that Papuan eudience. were particularl)

interested in fil~ showing develorment in overse~s countri€s where tbe conditioDS

.were comparable with those in Papaa.

Mr. WAI,TER (United Nations Educational, Scientific and Cultural

Organization), replying to points raised by the Indian and United Kingdom

represeutati',es regard~g the definition of illiteracy given in pera;raph 8 ot
the UNESCO report (A!AC.35!t.303), pointed out that t~e definition 'was pr.rt of a

recommendation by the General Conference of UNESCO and was of a tru:lSIt1onal

character..

The suggestion made by the Indian representative that UNESCO shoulCl. v.ndertake

eample surveys in the Non-Belf-Governing Territories was a \lS'3ft.tl one. He was not

sure that there would be suffIcient funds to do so on a lars~ scelAbefore the

be~...nningot UNESCO t S next budget period in 1961, but Sotn.Er.,}.ing could n,) doubt be

attempted. He ~ould agr~e t~~ t~e statistics of illlterac-J given in t:J.& report

should be treated with eame reserve.

With regard to the suggel3tion made by the United Kingdl)m representative that

a di8tinction si:loulc! 'be drawn betw~en child illiterates and Eie.ult illi.terates,

.he would point out that provision was made in paragraph 11 ot the mmsco report

(A!Ae.'5!t.303) tor the d1v1sion ot illiterates into five-year age groups.

During its next programme period UNESCO proposed to s'~ley t~e possibilities

ot the s1'".='J.er terms of mass madia J especially in tropical A:!L'rica. It VbS perhaps

too' early to con..~ider the use of tfllevis10n, but the next decade url.ght b:&'''ing may

developments; a repreaentative', of UifESCO w& st~ins the USe ot television in

education in the United Statea.

/...
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(b) PARTICIP'.TIOB 0' m IlfBABITAI'l'S IN TB! DMI.m14IRT OP EOOCATtoK
(~/AC.'5/L.294) .

~~ (India) s~d that partielpation ot tbe inhabitants in the

development ot education wal tm,portant in itself and also a8 a usefUl prel1m1Dar,Y

stage in the preI:sration tor aelt-soverDZDeDt. Tbe report ot the. 'eleventh leilioD

of the Co!JlD1ttee had emphasized the tact that e4ueatioDal policy aDd prosr-II
it they Wf:!'e to be carried. o~tt luccels1U1ly', must bave the interest and support ot

or81Ul1 ot public ·opinion In the 1'erritor:lea, both tho.e operatll1g on a territorial

Icale and 1ibose representing local interestl. U ln41viduall were to play their

parts al usetu! aDd responsible citizens, tb.e1 must be. associated With the

processes Whereby educational policies were formulated. Participation by the

people was indeed el.ential under tbe terma ot Article 73 ot the CbarterI aDd he

would stress the 1mportance ot the reference in tbat Article to the need tor due

respect tor the culture ot the peoples concerned; it. waJ :troD: that' culture· that the

inspiration tor ~ucatioD8l policies lbould be 4rawn. tbreover, it a society vas

to develop into a selt-soverning democratic society al conte~ted by Art~cle 7',
the ~hole concept ot education and all ot ita proc'esses IllU8t be democratlc. .Clo8e

parti~ipation by the people was essentlal as it was one ot the best means ot

arousing interest 1'0' education and ensuring its spread, and the local

admibistration should aim at obtalnins tull co-operation trom the inhabitants.

Those were sound principles, aDd the Committee, by conat~ctlve criticism, sbould

help to enEure their adoption by the Adm1n1stering Powe~s.

Ife· could. not· agree With the observation made by MI-. BOughton ot tbe

United K1nedom deleption that partlcipation helped to complicate the tssk of tbe

educator. Experieliee ··In Indla 8howed that ·partnership between a Covern:nent aDd it,
people in the tormulation 'and 1JIIplementat1on of educational :;.olicics uada .

educational problems easier to solve. Nor was the theory a~r longer tenable tbat

partnership bet'Ween administrative organs and DOn-otficial orprdza'b10ns 1101f'e4·

down the process ot education. It was true. that in certain special areas tbe .

illiterate masses might inltlally resist 'education. But.experlence In'his co~.

bad. shown that such people could be persuaded. It bad been found. that once the

appetite bad been whetted. tbe popular deslre tor educatlon was tar sreater tban

I •••
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it vas within his country's reeource. to aat1st.Y. '!bat vas because tbe people

bad been associated Witb decis10ns concerning education. There was in fact an

intense desire tor education. In paragraph 69 ot its 1956 report, the Committee

had reterred to the technical problems involved; but those \{er~ transitory'

difficulties aJld, once they bad been surmounted, the task was infinitely easier.

His deleption was in general. agreement witb the views quoted in paragraph 2

ot the Secretariat'8 report (A/AC.'5/L.294), except for the statement. that the torm

ot participation was less 1mportant than its spirit and eftectivenefJs. It vas bis

delegation rs view that tbe form of particIpation vas ot the greatest importance.

The:.:'e were various forms ot association; in some Territor1es there were none, or

hardly any, wbile 111 others tbere were no\, popularly elected M:l.nisters ot

Education•. Between those two extremes there we!.'e various other 'types ot
association. All ot those no doubt produced SOod results, but his delegation

suggested that educational questions should as soon BS possible be transferred to
the people and their elec1ied representatives given full authority to deal

With them. Be was 1mpressed by tbe large sums of money spent on education,

amounting in the case ot Nigeria -where authority had been transferred to a

po~ul8rl;y elected Minister - to '8 per cent ot tbe budget.

Results left much to be desired in territories in wh1ch participation by t~

inbabitants was DOn-existent aDd 1n wbich there vas too much guidance from above.

That was the case in Papua, altbo~.1 he wduld admit that the conditions peculiar .

to that Territory made the task ot the Administering Power somenbat more difficult.

The policy adopted by the New Zealand Government vas one of in! ;'181 instruction in

the vernacular; that _a an important ~\)int, and excellent results bad been

obtained. Furthermore, in Biue Island, the Hew Zealan4 authorities bad based the

curr1culum on agriculture, weaving aDd manual traiD1ns. Those were in tact the

'!lements ot wbat vas kDoVJ1 as basic education, which bad been adopted 1n India with

ver:/ satistactor;y results. Where educational policies and programmes were closely

interwoven W1tb the general aocial and econoJlic development at • COIIIICUI3 '.t1,

popular participation developed more quicu,o.

I ...
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B:t s delegation welcomed the tact that, 1n some ot the Eaat African

territories under the t1Q1ted Kingdom adm1nf etrat10n" educational policies Wf;re

being developed on those lines. It was however regrettable that such prograDlDea

wer.e being carried out too slowly; the spread ot education in those territories

was harnpered by the absence ot a broad basis ot popular participation and support•.
Another he.ndica.g was the emphaus laid on education on a racial basis" which made

it impossible to consider educational policy as a whole. He ho:ped that it was

only a transitory fea.ture; it was contrary to the whole current ot modern African

thinking. The African would not accept any system \:Dder which he was treated aa

an irterior person" and the same was true ot other races. Recent press l eeports

had suggested that troubles in the BeigLan Congo had been due to the discr1m1natot)'

attitude fostered'by such policies.

Be was glad to see that, in tbe lion-Self-Governing ~err1tones under French

administration, the responsibil1ty for educational policy bad been delegated to

the local legislative bodies. In the case ot higher education, however" it still

rested with the metropolitan Government" wh1eh also continued to be responsible

for programmes ot study and examination regulations. Be agreed with the

representative ot Ghana that responsibility in such matters should be transterred

to the people of the terntones concerned.
,

He welcOUled the statement of the representative ot UNESCO on the subject ot
sample S'll!'veys. As regards financial limitations, he bad not intended tbat such

surveys should be carried out at the expense ot UNESCO; they should be made by

the Governments ot the territories concerned" with the heJ.p of tnmSCO.

Expenditure would not be cODsiderable and he hoped that tmESCO would not be

deterred on that account.

Mr" de BRllYN (Netherlands) sud that the level of education r3aehed in-
Netherlands New Guinea did not yet make it possible tor the indigenous authorities

to control educational policy and administration. The Netherlands Government .­

doing ita beet to encourage the asaociation ot representatives ot the inhabitants

ot the Terntor)" in education&1. matters and tram 1950 onwards that policy had beeD

put into practice by the establishment ot the Council ot Indigenous Education.

I· ..
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Ths.t Ccunc11 ~d not deal. excluo1vely w:'.th et!ucatic,nal problemsj it was M

advisory body which adviaed the Governor or Heada of G.;>vernment ~~nrtm~n~s on

subjects concerning the soc1l11, economic and cultural developlUent 01 the indigenous

inhabitants of the Territory. It could meet whenever it considered tho.t its

advice was warranted. The Co\U1c1l vae not solely A governmental body. Of its

sixtden members, four were civil servants, the F.l'otestant and nr')l~an catholic

Missions were reprepaented by tour Dlembers each and the remaining four members were

private individuals. Three ot the members were indigenous inhabitants.

In its sessions of December 1958 and March 1959 the Council had been

concerned w1th edu~ation&l planning tor the Terrltory' s future needs. The

discussions had been based on the assumption that the attainment of self-government

requlred the provision of trained specialists and officials. .In that and other

ways the CouncU ~ontr1buted to the formulation of educational policy.

Educational matters could also be d1scuosed in the Advisory Council set .up to

advise on the establishment of autonomous regional councils to which executive

functions would be entrusted. Thu first Advisory Council had been established

in 1947 for the region of the Schouten Islands and Numfor Island. It consisted ot
fifteen elected indigenous members and five appointed indigenous members; many ot
the members were teachers from the area.

An important aspect ot t'1e work of the district heads was to in:lpect the

schools in their districts. Th1rty-1'1ve out of the sixty-five districts into

which the Territory was d1vided were administed by indigenous district o:f'f1cers.

Another channel thr~~ which the indigenous population could exert influence

on educational policy was the Board or the Protestant Papuan Church, the chairman

and Some of the members of wh1cb were indigenous. In tha~ coru:c.::ion ,it should be

remembered that the great majority ot educational institutions in the Territory

were run by the Missions.

The indigenous inhabitanta could also express the1~ views 'on educational

policy and educational problems through their participation in the three-yearly

South Pacit1c Conferences. By that means the resolutions ~d recommendations ot
the Conference were brought to the notice ot the territorial authorities. At the

three most recent Con~erence8 the indigenous delegation ot Netherlands New Guinea

had drawn up and presented working papers on village education, health education

and economic education.

I···
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Indigenous participation 1n the admtniatration ot education was relativel7

limited, since indigenous personnel with the necessa~1 qualifications was not as

yet available in sutficieut numbers. At the present time the Department ot

Cultural Affairs emplo¥ed one "indigenous official among its seven school

supervisors. In~igenous pupils were, however, graduating in increasing numbers

from seccc.ds:oy ochoo13, so that in a short time the role of the indigenous

inhabita41tG in ·~Le· Ac!~inistrat10nwould be greatly increased.

Turning to the subject ot the training ot indigenous teaching personnel"

he said that at present there were tour training schools tor village school teacher.

in the Territory, allot which had boarding establishments. Those schools, though

administered by the Missions, were fully subsidized by the Government. No tu!tioD .
. "

fees were charged. No one cODs1d~:i.·ed suitable for the teaching protession was

prevented from obtaining the necessary training because he laCked the mecns. Not

only had there been an increase in the number of teacher..training institutions but

the qual!ty of instruction had been improved in recent years. The original t~­

year course had been expanded. into a three-year course and hygiene, handicrafts'~

u-,rtlening had been added to the curriculum to meet the n~eds ot rural communities.
. '

The expansion of the three-year course into a four-year course was now be~.ng

conGidered~ The extra year would be used especially for instruction in

agr1cQltu~e, public health and leadership in social activities. In the more or

less isolated rural communities in particular heavy demands would inevitably be

made on the knowledge and qualities ot leadership of the village teacher. The

percentage ot indigenous teachers had risen tram torty in 1952 to fifty-eight in

1958 and there was no doubt 'that before long the qualified Papuan teachers would'

greatly o1X~number their non-indigenous colleagues.

Education and educational facilities had shown especially marked progress 10

recent years. In 1957 sixt'1.-eight pupils had graduated. trom training schools tor

village, teachers and in 1958, 115. The number ot ,subsidized. Village schools had

~ncreased by twenty-one and the number ot pupils by 662. Tbe total number ot

teachers at those schools had increased from 827·to 916. The total num'ber of

I indigenous teaching personnel at various types of schools,' which had amounted
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to 49; in 1951, had risen above 500 in 1958. In add1tiOD to the subsidized

Ichools, 465 Papuan teachers were employed at the non-subs1d1zed village schools.

There was no doubt that in fUture years not only .... increase in the number ot
teachers but also teachers With bet'ter qualif1catioDs \ 41ld Le required. As the

area under administration steadily ex;pended the demand tar new schools and new

teachers would also grow. PUrthermore, UDsubsid1zed schools would gradually have

to be converted into subsidized schools which vould require fUlly qUalified

teacher.. The Netherlands Government intended tbat in the near fUture all children

should attend six-year school courses wbich Yould incl..se the demand for more

teacher. vitb better qualifications. Recently the Adm1n1atraUcm had begun to

provide teacher-train1ns facilities for a higher level ot ~nstruction. Graduates

of the village teacber-train1ns schools Bnd junior high schools could now attend

secondary teacher-training schools with two-year courses.

Be hoped that his remarks had made clear the great importance the Netherlands

Government attached to the participation ot 1na1genous inhabitants in the

development of education.

Mr. BOUGHTON (United Kingdom) said that he 86reed with almost everything

the Indian representative had said. In particular he endorsed that representative'.

observations cODcerDins the :Lntense desire of' the peoples ot the Non-Self-Govern1nl

Territories for education. At the 188th meeting he had reterred to certain

difficulties of educational administration in a transitional period, iNt he hnd DOt

111tended to s\.166est that 'the existence of such diff1C11lties should ever be made aD

excuse for delaying the transfer of' control to aD indigenous people. N..erthele••

the Indian representative 'Would no doubt ac1m1t that the temporary difficUlties vere

sometimes considerable.

One ot the difficulties of the 'transitional period had to- eome extent been

created by the Adm1nisterins Powers themselves. People vere often reluctant to

accept education offered to them by Europeans whose educatioul bacqround nl 80

different both from their own and from the educatioD they 'Were beiD8 ottered. He

entirely shared the conviction that bad been expressed that educational policies

would prove more acceptable to the people When advocated by persons of the1 r own

race.

I .• •
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He drew attention' to parasraPh 2 .( c) ot the se.cretariat. report OD the

pa.rt1c1petioD of the 1Dh&b1t8nts ·o~ !lon-seJ.t.-Ooverrdns l'erritor1es in educatiOD&1

policies and adm1D1stration (A/AC.35/L.294)1 to vb1ch the ~dian r3Presentative .'

· had already referred. That parqraph quoted the new" expres$eO. 1,y the CoIIIDittee

in its 1950 report that .the torm ot. part1cip&t1Dn was·l., important than its

· .pir1t and effectiveness. In that Acomaexion he stressed the implications of the

word "advice". There were a numberot Territories in which such bodies aa

Boards of Education or Lo~al Co\U2c1ls had the responsibility ot g1v1Dj advice. on

educat100al policy. The title "Advisory Board" might perhaps be misleadinsi. in

actual practice the advice tendered by many ot the Boards became the policy· ot the

: Cioverament in ~:.lestion because the Director of. Education was bound to ac,t on. the

!card's advice or at any rate not to d1.regard it without reference to the ,up~,

,Authority. Bence advisory boards were important at.: the intenaed1ate· stage ot .' .

· development r.ched by many Territoriesbetore the tiaal tranater of respons1bi11ty

hAd been made. Tbe exper1enee gained through participation in the work of the

board. was very valuable when the time tor the trqsfer of respons1bility came.-

There W8 another sroup that was. of gr,at 1mportaDce 1D coDDex1oD v1th the

tuest10n ot local part1cipation, and that consisted of the teachers themselves" In

British-administered Territories in recent years there bad been a rap1d development
ot teachers' prote8si~nal organizations I whicil 12&4 beiUD as trade uniODS chiefly

concerned with pay and conditions ot work but had developed into strong profes8ional

bodies vitally interested in the development of sound education tor .ch Territory

as eo whole. 1\1e Colonial Education Service owed .an.ich ..to tha wisdom ot the

professionals on the spot who knew the needs and wishes of the people among whom

they worked.

other organizations which ceuld do valuable work were the parent-teacher

associations. Such organizations were valuable where they were spontaneous and

arose from a genuine conviction among parets aDd teachers that they could really

render service to the school concerned. Where a PM was imposed by official

pronouncement he did Dot consider that it would serve any useful purpose.

Another aspect ot educational policy was the whole (uestion of devolution and

decentrQ11zatlon. In the U111ted Kingdom itselt local interest and local contrt'l

/ ...



, '.

AI1tl'."'••191­..,1.· .
Pap 1~

(1Ir. Bo!ptoD, UUte4~)

ut achools had never yielded to national CODtrol aDd ceDtral1zation, aDd the ...

principle vas applied in Br1t1eh-edm1D1.tered overseas Territories. In the

Op1DioD ot United KiDadom educational authoritie. the school itselt was the body·

which should decide on such ~uest10D. a. curricula, textbooks and 10 on. The

d1f'ticulty at tollow1ns IUch a policy was that at sny givea time a Territory might·

not bave enoUSh trained teachers available to Juatity the granting ot such a. .

clesree at liberty to tbe iDdiv1dual sobool. Nevertheless freedom should never be

Jeopardized since the vitality ot any school depended 'so much upon it. fJ!lat was

vby the United Kingdom authorities were loatb to limit the freedom of bodies such

as 1I18sions, which bad perhaps in some ways falled to keep pace vith the progress .

that bad been made in recent years.

In his opinion there was DO reel difference ot philosophy among the members

ot the CoIIID1ttee concerning the vital importance ot the full participation of

local populations iD tbe control ot educatioDal policies and tbe need tor the

ultimate complete transfer to them of re~8ibllit., tor those policies,' althoU8h

opinions might differ as to the pace at wbicb such develoPments should take place.

Mr. RASGOTRA (India) 8&id he would like to kDow the ertent to which

parent-teacher associations influenced the rumUng, firstly, of Government schools

and secondly, of mission schools.

Mr. HOUGBTOR (United Kingdom) said that he would reply to that question

at a subsequent meeting•
•

The meeting rose at 1 p.m.




