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CESSATION OF THE TRANSMISSION OF INFORMATION: COMMUNICATION FROM THE UNIiTED
STATES OF AMERICA CONCERNING PUERTO RICO (A/AC.35/L.121, L.147) (continued)

Mr. SCOTT (New Zealend) said, in introducing his draft resolution
(A/AC.35/1.147), that 1t represented an attempt to reconcile the divergent views
expressed at the preceding meeting. It wes entirely straightforward; merely
recording the {acts and taking note of the communications and documentation
transmitted by the United States Govermment, 2nd he hoped that it would help the
Committee tc expedite its work.

Mr. PIRACHA (Pakistan) said that he would have preferred a resolution
along the lines of the text adopted by the Committee at its 1951 session in respect
of the Netherlands Antilles and Surinam, but would find no @ifficulty in voting
for the New Zealand draft resolution, The General Assembly would in any case
have full opportunity to consider and discuss the matter, which was on the agenda
of the Jorthcoming scssion. It should, however, be stated in the Committee's
report that the Cormittec was transmitting the commurications and documentation
ia question to the General Assembly without comment, for such action as mighi be
necessary.

Mr. SPITS (Netherlands) observed that in 1946 the United States
Government had of its own free will decided to transmit information on Puerto
Rico under Article 73 e, thereby classifying it as a Non-Sclf-Governing Territory.
In its resolution 66 (I), the General Assembly had taken .ote of that decision,
but had done nothing to see whether it was Justified. In resolution 222 (III),
the General Assembly had requested Members to comaunicate to the Secrztary-General
information regarding changes in the constitutional status of Non-Self-Governing
Territories, owing to which the Govermment concerned had thought il unnecessary to
transmit information regarding such Territories under Article 73 e¢.. The request
was obviously for information purposes vnly, and the United States Government had
fully complied with it. The statement by the United States Government that it

would cease to transmit information on Puerto Rico because of a change in
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Fuerto Rico's constitutional position should settle the matter. Ag the Committee
wvas not competent to do more then recommcnd to the General Assembly that it should
adopt a resolution taking note of the communications and documentation sulL:aitted
by the United States Government, his delegation wholeheartedly supported the

New Zealand draft resolution. |

Mr. FRAZAO (Brazil) regretted thet he would be unetle to vote for the
New Zealand draft re:olution. His delegation had defended and would continue
to defend the position thet the Cuommittee wos entirely competent to examine the
substance of the cuesticn before it, and to decide, after a careful weighing of
the facts, whether or not cessation of the transmission of information was
Justified in any particular case. In the case of Puerto Rico, after studying
the 1aformation submittzd, the Committee would, no doubt, be able to endorse and
approve such cessation. But the Committee should not without thorough study
recommend to the Ceneral Assembly merely to take note of the cessation and
thereby to surrender powerg conferred upon it by the Charter. The decision
of any Adminislering Tower to cecase transmitting information on arny llon-Self-
Governing Territory would become valid only if the General Assembly found that
the Territory in question had indezd ettained the degree of self-goverument
envisaged in Chapter XI of the Charlear.

Mrs. MENCN (Indie) was in full agreemert w.iii the Erazilian |
representative. She had assumed that, since the iteom was on the Committee's
agenda, the Committec regarded itself as fully competent to exemine the )
documentetion submitted by the United States Government and to decide wheth:
that Government was entlitled to cease transmitting inrormetion on Fuerto Rico
under Article T3 e. There had, hcwever, peen no such examination by the
Committee as whole. . Only the dclegations of Brazil, Ecuador and India had
commented on whether the present constitutional status of luerto Rico was in
conformity with the ideals »nunciated in Article 73 of the Charter. She
therefore felt that it was i _roper for the Committee to comsider the lew Zealand
draft resclution until there hed been a full discussion of the item under

considersation.
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Mr. FRAZAO (Brazil) said that after consultation with other delegations
his delegation might wish to submit amendments to the New Zealand draft resolution.

He therefore propcsed that the devate should be adjourned until the next meeting.
It wes so decided.

EDUCATIONAL CONDITIONS IN NON-SELF-GOVIRNING TERRITORIES: REPORTS SUBMITTED BY
THE SECRETARY-GENERAL AND THE SFECIALIZED AGFENCIES:

(e) The financing of education (A/AC.35/L.122 and Add.l); (f) Use of indigenous
languages in education (A/AC.35/1.137); (g) Community development and the general
co-ordination of educational and soc.al policy (A/AC.35/L.131) (concluded)

The CHAIRMAN stated thet representatives were free to comment on eny
or all of the three sub-items, the discussion of wvhich had not yet been comple.ed.

Mr. BENITES-VINUEZA (Ecuador) said that he was pleased with the admirable
documentation prepared by the Secrctariat.

His delegation approached the subject of education in the Non-Self-Governing
Territories in an objective and practical spirit, and with deep sympathy for
peoples which, unlike its own, had not yet attained independence. Education
was, of course, the road to that goal. He therefore noted with satisfaction
that on the whr.e the Administering Powers were carrying out the moral obligation
to meke general and vocational education availasble to the peoples of Non-Self-
Governing Territories.

Many of the complex prcblems which arose in matters relating to education
vere not peculiar to the Non-Self-Governing Territories, and the solutions
found by Administering Powers might therefore be of practical value co & number
of sovereign States. His own delegation had noted with inte;est a number of
usefui suggesticns concerning juch matters as vocational education, the training
of skilled workers and the extension of education for @girls. Many of the
dinficulties ¢o which attention had been drawn earlier in the deabte could in
praciice be resolved, given good will: and there was €very indication that the

good will was present.
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With reference to the financing of education, his Government wished to do
everything in its power to eacourage the developmeat of education in the
Nor.-Self-Governing Territories with a view to enabling their inhebitants to
attain self-government. Providirg the funds IJor that purpose wee the duty of
the Administering Powers, rather thun a generous gecture; it vwas, incldentally,

a good investument, since by raisltug the level of education they elso increased
the economic productivity and the sociul usefulness of the inhabitants and .
encbled them to provide the funds for their own edication,

As the Indian representetive had pointed ocut, it would be helpful if the
Administering Powers supplied more detailed infommailon on such mettere as the
distribution of funds among the various levels of educastion. The UNESCO
representative had drawn attention to the great variztion in the share of the
budget which was allocated to education in the differeat tcrritories, and hed
also raised the question whether the money wes usefully spent. That guestion
could best be answared by a technicel study underteken by UNESCO iteell.

He was deeply appraciative of UNESCO's work with re;ord to the use of the
vernacula:' in educaticn. Since conditions varied so much from rezion to region,
each case had to be considered on its own merits, and it was only cliter ithey hed
all been studied thet general conclusions could be drawn.  Ther:» was, however,
no deubt in his mind that, since lenguage was a sociological phencmenon, the
expression of a culture, the decision what lenmuage to use as a medium of
instruction must rest on broader considerctions then those of expediency. As
the United Kingdom representative had once remarked, only the mewbers of a
culture could decice vhich elements of it should be preserved and vhich €. -carded.
Fortunstely, languages had greet vigour and vitelity; in his own country, the
guechus was still spoken after four centuries of Spanish culture. For ell those -
reasons, his delegation warmly supported the conclusion that thé vernaculer should
b2 the first medium of instructicn, even if it were necessary to introduce 8
second languege lateu.

With regard to comuunity develorment, the problaa in the Non-Self-Governing
Territories was one of conilict between indigenous and alien c¢:itures. The |
question always arose, how ruch of the former should te praserved, erd hovw 1t
should be reccnciled with the latter; the answer would depend on the special
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fectors involived in each individual case. The main reason for the conflict was,
however, clear: since the Renalssance, Western culture hed been predominantly
individualistic, wherees indigenous culture was based on the group, the tribe,
or the c¢lan, It was not always easy for the group culture to assimllate the
individualistiec concepts end attitudes of the West. To facilitate the
essimiletion, it was necessary, first, to bring the group, as a group, to a
higher level of development, and, ceccndly, to provide schools adspted to the
cultural characteristics of each group. The first method, or community
development properly so-called, was a new technique which hed been highly
perfected by the United Kingdom; he was weiting with interest for the results of
the experiments undertaken by that country. He also hoped thet further
attention would be paid to adapting the school to the cultural backszround of the
population, and that the two methods combined wculd enable the indigenous groups
to develop sufficiently to be able to chocse both their purposes in life and the
means of reaching them. '

Mrs. MENON (India) said that her delegation was particularly interested
in the question of the medium of instruction in a multilingual State. It was
cleer that in the early stages of education the best results could be achieved
by instruction in the language in which the child first learned to express its
reactions to its surroundings. The difficulties were great, however, vhere the
group using a lenzuege was very small., They might be overcome by the
development of regional languages. But the child would then be required
to learn four langueges: 1its mother tcngue, the regionel language, the national
language: end a foreign language. Nevertheless, that was not impossible in
early childhood.

The problem of the multilingual State had been successfully solved in
China, where, in spite of the existence of many differant dialects, the written
language was uniform throughout the country. It was, on the other hand,
encouragir.g %o see that local African langucges were being reduced to writing
80 that tae lore and wisdom hitherto transmittied orally could be preserved
Ior the good of civilization.
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The Indian Government had adopted the policy that the medium of instruction

and exemination at the primary stage of schooling should always be the mother
tongue. Where the mother tongue was different fiom the regional or stuate
langusge, it wes arranged that there should Ve at leest one teescher on th2
steff of a school who could give instruction in the local language. In
secondary education, if the number c¢f children in an area warranted it,
a separate school was set up to provide instructicn in a local tongue._ Such
schools could te crganized by private bodies and were entitled to recognition
and grants-in-eid. The regional language was a compulsory subject throughout
secondary schools,

Her delepation's view with regard to community development was that it could
not teke place in 1solation from economiec, social and educational advancement.
When imposed from outside, it remained an alien element and feiled to arouse the
enthusiesm of the indigenous populaticn. There were three criteria for Judging
the success of community development. Foremost of thcse was that of a
revolutionary change in the sccial outlook of the people. They must be
inspired to consciousness of their responsibilities as members of society end
so have cast aside thelr old ideas. Secondly, the new outlook should express
iteelf by the canalization of human erergy into activities useful to the
community and likely to increase its economic wealth. Thirdly, the change
ghould have brought ebout sufficient harmony between the individual and the
group to produce a state of soclal and cultural equilibrium. Much remained
to be done before those criteria could be sald to be satisfied in all the
lon-Self-Governing Territories. The aim should be to make the best possitle
use of the human resources available so that the expenditure required for
educational purposes might be constantly reduced.

Mr. WARD (United Kinpgdom) seid thet he had listened with interest
end sympathy to the last two speakers. His Governnent atteched much importence
to the view that problems concerned were not peculiar to the Non-Self-Governing
Territories, but faced many sovereign States as well. It looked forward with
keen interest to compering the results of its own attempts to solve the
educational problems of the small linguilstic group with the attempts made by
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the Indian Governmeat. Similarly, It had the livellest interest in the efforts
being made by Ecvador and other latin Aunerican countries to promote community
development. Indeed, it was more than ever clear thet the task of members of
the Oommittee was to pool the experience of their Goveriuments and to co-operate
rather than criticize.

The representative of Ecuador acd referrad to his statement that only a
people itself could decide which elements of its culture to preserve and which
to discard, and had rightly epplied it to the matter of languages. Tae history
of English, Itallan and other modern languages showed that it was impossible
to predfet vhich of a country'!s multitudinous dialects would beccme its main
litegery language, and that the accident of genius resther than deliberate
fawethought usually governed the choice. The possibilities should liiewise
bz left open in Africa and the peoples should be dissuaded from an over-hasty
jettisoning of elements cf clder cultures; their loss might be irreperesble.

The representative of Ecuodor had dravm a distinction between the
predominantly individualistic civilizaticn of Western Europe and the
predominantly group civilizetion of most of the Non-Self-Governing Territories.
The irpact of one on the other caused difficulties vhich must be overcone,
There was an urgent necd for a fresh synthesis batwa2en the needs of the
individual end the needs of the group and for a new type of school to satisfy
group needs. In such territories under British Administretion as Ugzanda,
Tanganyiga and Northern Rhodesia experimente wcre beins made in an atterpt to
find the ideel type of school for that purpose. It was tco early as yet to
forecast the ouvtcome.

His Covernment fully accepted the three criterie for Jjudging the success
of commurity development put forward by the Indien representative. What it
cleimed for the Non-Self-Governing Territories under its Administretion, for
Nigeria, FiJi and the Gold Coact for instance, was precisely that a consciousness
of sociael responsibility had been aroused, that the people had been inspired
to shed thelir age-long passivity and to begin to do things for themselves,
to build roceds and bridges, clinics, hospitals and dispensaries. It was the
duty of the Administering Powers to provide the source of inspiretion so that
the peoples at present under their suthority should grow to mastery of their
own destinies. ' ‘

)
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Mr. PICNON (Frence) express2d his delegationts satisfaction with
document A/AC.35/L.131, which gave & realistic picture of the existing situation.
That applied in particular to chapter II, on "Social Development and
Educational Policy", which provided an excellent basis for the Comanil%ents work.
in the case of some Territories, ccnsiderable progress hed been made since the
report had been prepared,

It was rightly stated on pagc 13 of the repcrt that fundamental. educeticn
in French Territories was still in a fo.mative stage; nevertheless, great
progress had been made in all the Territcorlies in tlhizt comnexion. In Mauritanis,
for example, field teams of educators had succeeded in teaching the alphabet
to nomadic tribesmen in as little as ten days. The French Governmen’ ecteched
great importencs to fundamental educaticn: a departmental officer specializing
in that subject had teen eppcinted for each Territory and e special fundsuental
edvucation service asdvised by a speclal branch of the Ministry of Education,
had becen set up in the Ministry for Overccas France,

Mr. KADRY (Iraq) agreed with the Ecuedorian representative that the
question of the us? of Indigeaous longueges in education was very complex, but
maintained that complexity should not servc es an obstacle to the setting of
certain simple and well-delincd goals or to the gpplicaticn of certain
universally accepted principles. In that connexion, his delegation wished to
state its views (n the teeching of Arsbic in Nen-Self'-Governing Territories.

The Frenc representative had seid st the preceding meeting, in reply to a
cornent of the Iraqi delegetion on cultural exchanges between the Arsb States
and I'rance, that Francet!s rejezction of help offered to the inhobitents of
Morocco and Tunisia waes due to restrictions in the Arab States on the acceptance
of French teachers and educators. FEven if such restrictions existed, which the
Iraql delegstion doubted, it woulld be mo—e asppropriate to impose reciprocal
restrictions on Areb educators wishing to teach in French educationesl
rstablishments than to make young people in Morocco and Tunicia, whose need
of educetion in their own language was so great, pay the price of en alleged
misunderstanding of which they were unaware.
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The French répresentabive had ibeu proceedza to drew e corr ot distincticn
between collogqrial, or dialectal, Arebic and classlcal wrltten Avebic; in doing
80, he had shovn his ewereness that Avel childran leari:ed colloqpiallArabic,
spoken in different dialects, at thelr motlerc! knee, and did not learn to spealk,
read end write clessical Arsbic untll tley began their formal schooling. Tae
Iraqi dzlepgetlon had therefore been sonewuat surprised by the statemsnt that
dielectal i ravic wzs o coupulsory s'bject in Morosczen secondory schwolc.

Tt seem=d to be vholly unnecessary to teach Morcecan children e lengueze which
they already knaw, especially in view of the Zact thet dialsctal Arsbic was not
a written lenguage. Irrepareble nerm might be dene by orsl teeching thrcuch
the medlumn of a dialect; the pupils would end Ly having no lmcwledge of
¢lascical Arabic,

Furthermore, thc I'rench represeatative had expressed scme deubt about the
accurecy of the Iragi dclegationt's coutention thaet, while nearly all of the
70,000 French children in Moxrocco autendzd school, conly T per cent of the
Yoroccan children went to school. Those facts, however, had been taken from
2 French official publication on the 1647 census in Morccco, in which the number
of children betwecen the ages of 6 and 14 wos given as 2,100,000, If that
nuzmper vas divided by the number of indigenous children attending all types of
schools in Morocco in 1951, the proportion wus T per cent; the estiuate ves,
moreover, conservative in view of the increace of the population between 147

nd 1651.

Mr. PIGNON (Frence) stated, in reply to the Iragqi represertetive, that
the taaching of diclectal Arebic in Morocco was for Euvropeen children ouly end
that its purnose was to establish a closer contact between the children of
eettlers and the iadigenous population. Moroccaza children were given
Instruction in classical Arabic end many cowrses were offered in that language.

‘ In connexjior with cultural exchzges between the Arcb States end Frence,
he essured the Irajl representative that the French Government's sole wieh
wes to improve such exchanges on all levels of education. The wide range of
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Arabic literature available in bookshops end libraries in Morocco and Tunisia ...
served as evidence of French policy in that ‘respect.

The CHAIRMAN declared that the discucsion of item 4, educaticncl
condi%ions in Non-Self-Governing Territories, was closed.,

The meetirg rose at 12.45 p.m.

18/9 a.m.
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