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LIUCATIONAL CONDITIONS IN NON-SELF-GOVERNING TERRITORIES: FPEPORLS SUBMILTED BY
THE SECRETARY-GENERAL AND THE SPECIALIZED A3ENCIES

(c) Education of girls (A/AC.35/L.133)

~ Miss RUSAD (Indonsecia) ctated that document A/AC.35/L.133 had given her
delegatlion a useful insight into the problems of the education of girls in
Non-Self-Governing Territories. Paragraph 54 of that documcnt showed that there
was general agreement among the Administering Powera conceruning the importanee of
women's education and the need to improve it. Ncvertheless, the recognition of
principles had . 1ttle significance if ‘heir translation into practical terms were
forgetten or neglacted. It vae stated in paragraph 5 that the type and quality.
of education in most of the Territori~s was generally poorer for girls than for
boys. In paragraph 15, it was uidmitted that girls were often taught by
inadequately trained wepon teachers. In peragraphs 21 and 27, it was stated that
in most Territories girls' educetion did not go beyond the post-primary level,
since & full secondary course was not provided. According to paragraph 2,
vocational training had until recertly teen regarded cs an education for boys only.
Paragraphs 38 and 39 gave a description of the uneatisfactory situation with
regard to higher education for girls. All those admissions choved that the
Administering Powers' declaraticn of principle still needed to be implemented}g

The Indonesien delegation also wished to draw the Cormittes's attention to
the disparity vhich still existecd betwecen the enrolment of girls and boya.in
primary schools. In the Belgian Corgo, for example, the enrolment of girls was
less thuan 10 per cent of that of boys. She was sure that adequate primary
education for girls in all Non-Self-Governing Territories coﬁld be achieved.

The social fectors militating against the education of girls could be dealt -
with more effectively if ths authorities concerned would wori for ths
modernization of the views of the indipgenous inhabitants on the soct al statua'pf
women. That could best be done by using modern methods of propaganda and
informaticn, such as raiio and mobile film units. The United Kingdom
representative's remark that the influence of environment 6ﬁAchildren wvas three or
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more times as strong es that of the scuool confirmed the fact that the provision
of educational facilities for girls must be complcmented by a change in the
outlook of the people themselves. Before Inicnesia had tecome a eovereign State,
it bad been generally held that Indonesisn girls needed little or no educetion.
Since the country had achizved i.depende.cs, however, Indcnesian women had
attained equality of rights with men and fraedom of movement and education.

The Indonesian delagatisi considered “hat eiforts to Improve girls'
education should be concentiated on praperinz public opinicn and providing primary

schools. Iv was elso highly important %o providc for vocatfonal trainiag for
girls, to prepare for work which could beet Y. pexformed by women. The problem
ol rroviding education for giris in spar:cly-vemuletzd rural areas could be solved
by the establish:ont of boardisg schools. Those wers the initial steps which tae
Adminlstering Powers could take to imrlement the principle which they had
recognizcd,

Mrs. MENON (India) seid that her dzlesgation was disaprointsd by the
sitvetion vith regard to ire educacion of girls as described in document
A AU.35/L.155. Although therc scemel to be Jeneral agreement on the importance
of zuch education, the implemcntation of wsasures for its improvement were most
unsatisfactory. The Indian delopation wished to draw attention to the defects
described in the document, becauce it c-nsidered that the education of girls
needzad nuch more attention than *hat of beys.

The doeument showed that the eaucation of girls lagged behind that of boys
in most of the Territories. Tar icwver girls attended school, and the education
they received was generally irferior to ihat of boys. Women toachers were
inadequately trained in some cases. I'ven whon girls were admited to
co-educational schools, they werc meglected to such an extent that they could not
berefit by the better ctandaris of th-:e schools. '

The alleged reason for that statc of alfairs was not neglect on the part of
the Administering Powers, but »aclal cusvoms, traditions and economic and social
factors. Yet thrcughout the document there were references to an insistent and
increasing demand for more educaticnal rzcilities for girls., Ths situation
shown by the figures ia the report was lomenteble. The proportion of girls in
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the tofal'enrolment in primary schools ranged frem 15 to 67 per cent; at ths

secondary level, however, there wes & considarabls decreasc, especielly for the

African population; the tabls showirg the proportion of the girls enrolled in

generel secondary schools as against the total enrolrsnt of girls in primary

schools was especially important, since it gave a picture of vaztage in edbcation.

tie percentage was 1.3 in French Eguatorial Africa; .42 in 3asutoland; ..49 for

Africans, 1.66 for Arabs, 10.37 for Asians end 55.59 for Euroreans in Kenya;

2.4 for Moroccans and 28.6 fs.' mon-Morcceans jp Morvocco; 1.7 for Moslems,

11.6 for Jéws, 21,1 for the Fianch and 9.2 for otuers in Tunisie. The fact that
cial prejudice was not so strong & tcrvier o girls' education as it was alleged

to be was proved by ths fact that horoceas Moslem girle were attending a

co-educational lrcee-in incrscsing nurbers since girls had been admitted to 1it.

In Kenya also, 84 Arab girls vere snrolled in a co-educational secondary school.

The Administz1ing Powers need kave no qualms about proceeding with a programme:

~ vwhich would give egGual educational opportunities 4o girls in the MNon-Selfl-

Governing Territories.

The shertcomings of h.gher education for girle in those Territories vere due
to the anachroristic idea that wzian's place was in the home. The Indian
(elegation felt very strongly tlat it was for the girls a1 women themselves to
decide their future. There wuas vienty of evidence to prove thst the rsomen of
the Nen-Self-Governing Territorie¢s were talking that attitude. Ths theory that
curricule should vary according to sex was absolutely false and ‘r-osed a stamp
cf inferiority on vomen's education. It was essential to provide a wide range
of subjects at the secondary lsvel, to enable the pupils to moke their choice of
ah occupetion suitable to their apiitudes. Tuough the Africans wors an artistic
People;'African girls were given no ovvortunity for artistic expression in schools,
but taught instead to make unsuitable clcthing and to cook unsuitoble food. It
Vas not surprising thet African women were sceptical about the uces of "domestic
acience",



Trs ~ly vay of eliminating the exrecsive ilmportance attached to academic
education, was to attach equal value to academic and non-academic subjects.
The modern world would not toleraste the existence of an elite clags and it vas
vrong to attempt to perpetuate such a clacs by means of education. The education
of the African woman should not be eonfined by & narrow concept of her
opportunities: 1% wes essential that those women should be able to envisage
careers as professors, doctors, lawyers, ‘echnicians, scientists, painters and
sculptors and should be prepared to take their places as citizens of the world.

Facilities for higher education were at precent limited by the shortage of
secondary schools and the absence of cn establisnment for higher education in any
of the Centrel African Territcries. It was for the Administering Powers to
remedy those two shortcomings. FEven if no larce-scale development programmes
were undertaken, the Administering Powers could make an effort to improve
existing institutions in order to increase onmportunities for the education of girls,

(@) Vocational education (A/AC.35/L.132, L.141)

Mr. BENSON (Secretariat) recalled that no document on vocational

education had been prepared in 1950, alihough some papers had been submitted
on the training of specific technicul groups. Consideraeble developments had
taken place in that field eand ncteworthy changes had even taken pldce since 1950,

He drew the Committee's altention to the comprehensive nature of vocatipnal
education, which should be regardcd as &n integral part of general education,
No technical training could be undertaken without a background of general
education. Another point to be considered was the relation between vécational
training schemes and the peeds of industrizs, whether expressed gy pr;vate,

employers or trade unions. : S

In conclusion, he drev attention to tie last paragreph of document AJACT/1.132,
which stated that vocational training .should no% be interpreted as a narrow training
for various forms of employment, but should include emphacis on gitizenehip.
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Mr, FERNOS~TSERN (United States of America) stated that the
principle of vecational education applied throughout the Urited States
and in the Territories administered by 1t was to tecach each individual
the knowledge, skills and ettitudes wrich would enable hixn to become
as rroductive as poesible in his ovn coumunity, The methods of
vocational education reprz.ented the moct effective combination of
the cultural processes known to tie pupil and the techniques provided
by the professional specialist, Vocatiorel education was an integral
part of the educational systew. In some casee, separate vocational
schools were established, but for most pupils vocationui trairing was
a part of the general educctional progrexzme. Courses were selected
by tue pupils and were open to persons of ell races and creeds on an
equal bacis,

The Territory of Alaskas did not operate vocational schools es such,
but in thke schcol year 195152 sixteen high schcols hau given shop courses,
sixtcen hed given home~making courses end twenty=two given commercial
coursess The Aleska Department of Education had set up minimum standards
for elementary and high school courses of study, which were presented in
broad outline form; the schools then developed local curricula to prcvide
for local nesds and to utilize any special advantages thz community migat
affords, ‘Three high echools in the Territory had carried out a worke
e:perience programme in 1950 and 1952, That wos a method of vccational
education most suitable for pmall ccmmunitics which could not afford to
purchase elaborate equipment,

A vocetional school in American Scmoa provided training for adults
in woodworking, carpentry, mechanics &nd agriculture, Tae Agriculture
Department conducted the agricultural training »rogcramme nainly for
veterans of tee Seccnd World War; laying strees on practical work,

Some vocaticnal treining was also provided by commercial cpurses in
nigh school and agricultural courses in junior high school.
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In 1952, an evening voc.tional s:&ool had been opened on Guam with a view
tc providing adults with new or additinnal £-ills aud knowledg2. The curriculum
included accountirg, dbluveprint-rzeding, tookieeping, stemography, typing,
draftin;, office management end office macL.ne repair. The Government‘had
organized in-service training programmcs to remedy the shoriage of ckilled and
semi-skilled workers. Ao sgricultural extenslon service was provided to help
fermers solve their problems by demoreications.

Great erphasis was placed on voc..ionzl education in Hewail, vhere
opportunities for voeca*tional training were evaileble no% only to children but
to adults. The principal subjucts of vicational training 'ere egriculture, home
econcnics, trode and industry, occupaticmel information and guidance, and
busiress ecucation.

Vocational trainirg ir the Vi.rg.n Islauds had been reorgenized and extended
in 1952, wken the first grant of federsl fu.ls had been received for that purpose.
Before that grent had been made, the vocntional training progre'me had beon
organized mainly as a division ~f th. Charlotte Amalic Eigh School, where all
the studeante had been required to spend au hour and & half dally in & class of
home-making, manuel or industrial arts or erait tralning.

His delegation wiched to draw special a*uention to its final report on
educeticn in Puerto Rico. Vocetionr™ educction wes en integrel port cf the
general edvcetion progrermie acdainistercd by the Department of Education of
Puerto Rico. The sections of voeatiocaal education dcalt with egriculture, home
economics and handicrafts, trade and irdustry, business educetion, industrial arts
and guidance. The programme hed expanccl in the last twenty years; there were
nov eleven vocationel trade schools giving regular day ciasse3 and veterans'
trade and industrial educstion proremmes. Tke day programuse was open to -
elementary school graduates who wisl:i2d to learr & trade. The vocational
progranmme in the secondary school was intended for students vho wisiked to
combine their general educa:ica with vocational educaticn; *hey usually spent
an equzl amount of time in workslh<ys and academic classes. Vocationsl trade
schools often also provided part-time and evening closses, to trzin tae workers
neederd by t..e industries of Ii2rto Rico. |
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An orgapized programme of vocational eductbion had been begun in Prerto
Rico in 1931. By the end cf the 1931-19%2 school y=ar, programmes of vocational
agriculture, home economics, trade aud ipdustries had beea started. Vocetional
rehebilitation had been begun in 1936, daistributive occupations in 19%8 and
vocational guidance in 1939. Existing programmes in coumercial training
handicrafts and industrial erts bnd becn transferred to the vocationel division
of the Department of Education ol Puerto Rico in order to unify all vocationel
and pre-vocational activities.

During the 1931-32 school yeer, the vocetional education prcgremme bed hed e
budget of $154,980 ard had provided for chout 5,700 students. The bucget for
the 1952-53 school year amounted to $2,750,205.80 and the estiumated enrolrent wes
approximetely 20,C00; exeludiug the 6C,000 students in the guidance programme.

Puerto Rico had always been an agricultural coumunity, but concentrated
attention\had teen given to its industrilalization in the pect ten years. Qver
two hundred new factories had been establicied recently end industrialization wes
regarded as a major solution of the unexolo,aent prcblem. That did not mean,
however, that sgricultural improvement aud production was beinz neglected.

Vocational educetion was making its coatribution to the effort towerds
increased agricultural end industrial production. The Puerto Rican vocational
educational progremme wes unique in the experience of the United States. The
rapid economic progress of the island had made it the spearhead of America
experiments in technical essistonce. In 1952-53, approximately 500 perscns had
been brought to Puerto Rico under the United States and United Nations technical
assistance programmes, npnroximately taree-quarters of them from Latin American
and the Caribbean. The Metropolitan Voecaticnel School at San Jusn, in
collaboration with the University c¢f Puerto Rico, provided teacher~trainihg
experience in addition to imstruction in skilled traies. In tue past three
years students from over tweaty countries hed com2 to Puerto Rico under UNESCO
and Point Four programmes to obscrve its educationcl growth and general progress.
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Vocetional agricultural cducetion was stimulating increased food
production and helping to prepare agricti“ural leaders. Such training hed
resulted in improving ferming ro-lhods rnd rurel homes. In 1951, 7,435 boys
and 2,000 adult farmers hud received surarvised agricultural imstruction. The
teachers of vocational agriculture w.re using co-operative pleanisg methods in
their work with individuals ard grov=s and the perticipatica of students, parenis
end teachers in planni 7 end cariyirs out loesl programmes .aad brought about a
constructive change in the gereral cttitude towards agricultural education.

Vocetional education in hoz: e onarics hed been begun in 1932 in 36 schcols,
«ilth en enrolment of about 2,000 . irls. The programrs, wulch comprised cooking,
nusritior clothing, child care, home rursing, houging und social family '
relationsu.ps, ncw covered app.oximately 17,000 giris, 2,000 boys and 1,828
adults, in.164 certres. The hudget for ‘he programme hsd increased approximately
nine-fold, from $57,000 in 1932 to $500,000 iu 1952. Adolescent boys ard
ex-scrvice men 2ither ettended regular classes in hcme economics or used &
£yvsiem exchange claszes, vhcreby girls r1cce’ved training in home food
produs  n and howz mechanices and boys received training in clothing selection
and care, food preperation anl social and family relations. Aftc—-school
grecups were also helpew by the organization of motherc! clubs in home economics
centree and by encoureging girls to carry on activities tczether wita thelir
mothers and other adults. [Home irprovement workshops had been sat up to gilve
teachers oractical experience in Lelpir; low-income families to solve their food,
clothing and shelter problems. Handfcrafts teache rg were now receiving training
in home eccaomics, since .t was ccusidered advisable for them to give their
ruplls home-making instruction ralher t-an to alluw them to devote all their
time to hardicrafts. The objoctives of the nome economice cection were to give
two years! instruction in home economics in Junior hich schools, to open a
vocational home-making centre ir every secondary school, to imcreese the number of
teachers for adult educstion, o promote the establishment of school co-operatives
in home irdustries and to develop a progrcmme in which the home, schocl and .
comxmunity would co-operate to achieve effective education for home and family \\\
living.
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The trede and industriel education programme was now being conducted in
11 vocational trade schools, 20 of which had been built aund equipped between
1946 and 1952 at & total cost of 45,4l'7,000. There were 20 progremres of
diversified occupations ia 16 cenires end an effective programme of part-tine
and ¢vening clesses. The appropriation for the progreume for 1952-53 was
$854,841.54 and the tctal enrolment was 17,890, with 3,495 students in vocational
trade schools, 485 in the diversifird occupations proj;ramme end an estimated
10,000 in part-time classes; 12,56¢ ex-service men had received treining in
special programmes.

The Division of Vocational Fducation was 1ntehsifying the dissemination
of information to improve and expcnd Industrial orientation.

The increaged damand for secrcharies, typlsts and other clerical workers
caused by lhe development of comm:c.'ce end irndustry had led to the establishment
of the two-year commercial course in some high schools. That progremme had
expanded gradually and there werc row 21 ccimercial educetion certres with a
total enroclment of 3,352 students. A committee was currently working om the
revision of the business sducation curriculum. :

An occupational information and guidence eervice had been establiched in
1939 and had given immediete ritention to the training of guidance personnel.
Courses 1n guldance and related fields were given in co-operstion with the
University of Puerto Rico. Ia J¢43, $15C,000 had been eppropriated for
counselling services and the guidance persouuel in public schools had been
increaced. Eighty-eigat counsellors had been assigned for tue 1552-53 scheol
year. A progroame of studies for'a profeesional diploma in guildance,
epproved in 1950, had given rise to great improvements in the training of
counsellors, whose institutional treining was supplemenied by in-rervice training.
The guldance service had co-operated with {he Research and Statistics Diviecion of
the Department of Education in establishing rorms for Puerto Rico at the
eecodﬁary level for the Co-operztive Inter-American tests of general ability and
readirg in English and Spanish. Tne resulis of the tests served as a source of

information for adapting téaching nethods and &3 a besis for the educetional
and vocational plans of students.
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The existing vocational rehabilitation plan offered nhysically and mentally
handicapped persons medical examina'ions, counsel and guidance, mediczl, surgical,
psychiatric and hospital care, artificial appliances, vocational training,
mainterance and transportation, tools, licences and equipment, job placement and
follow-up services.

During the 1949-50 school ;2ar, th: industrial arts section had heen
integrated into the Division of Vr-ationel Education. Since then it had been
re-organized to meet the needs of the pupils, the schools and the community, in
accordance with Government plans for industrial development. Approximately
30,000 high school students werc curre~tly enrolled in industrial arts courses.
In Junior high schools, the learning was mainly exploratory and instruction was
given in woodwork, metal work, elictricily, gemeral crafts, textiles and ceramics
and communication and transport. More specific work in the same subjects was
given in senior high schools. A 50 per cent increase in the number of stidents
was expected by 1960. In-service tescher training was provided through classroch
meetings, study groups, conferenc>s, secticral meetings, teaching publications,
wvorkshops and extra-mural courses. The Univercity of Pu:rto Rico gave a
Bachelor of Science degree in industrial education and liew York Urniversity gave a
sumer course in industrial education in Puerio Rico.

The obJjectlives for futurc years were to improve teacher treining, to increase
the efficlency of organization and to establish practical courses to meet the
neads of the pupils, the school, thc community and the growing industry of the
island.

Mr. GAVIN (International Labour Organisation) said that Documents L.1.2
and L.141, together with the stateazents made in the Committee, gave an adequate
plcture of progress in vocational training and guidance in the Non-Self-
Governing Territories in recent yeers.

Referring to the first cenlence of vperagraph 53 of A/AC.35/L.132, "The
prejudice against manuval work necd hardly ve emphasized since it is a matter of
general experience, particularly where there arc opportunities for clerical
employment for a large proportion of sciacol graduates", he stressed that the
problem wes not purely educetional; it was a matter of meking manual employment
at least as attractive as clerical. That was being done in at least one
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Territ~ry, Nigeria, and a remarkably successful attempt was being made, with the
approvel of local Trade Union leaders, to fix manual wages at the came or at e
higher level than clerical wages in the government service, in the hope that
private employers would follow suit.

The question of further opvortunities for thé employment of girls wus
difficult, since even in advanced countrics the range of technical training
for girls was far more limited than for men; nevertheless opportunities were
increasing in the Non-Self-Governing Tc.rivories. In Nigeria, for instance,
wemen had been for practical purposes excluded from industry and ccmmerce, with
the single important exception of vegetable selling in the markets, but now
there was & movement of women into certain industries such as cigaretie and soap
manufacture, where certain repetiticn Jobs were being successfully performed by
women, sometimes with mechanical assistar:c. Two treds centres for a total
of 350 girls were being op2:ned in Nigeris to tcach such subjects as embroidery,
needlework, cooking, etc., not from an educational peint of view, but in order
to provide skilled cveratives fcr the industries concerned. Those centres
had a section for purely commercial studies which had previously been a purely
male preserve. In French West Africa, accelerated training techniques had
been introduced at Dakar, based on selection before training, and he hoped that
et some time in the future notcs on results Iin that venture would be available
frcm the French Government. |

The planring of vocational training required up-to-date information on
nan-power needs in the territories to avoid the mixing of priorities and the
diversion of financial resources to less important objectives. Interesting
examples of economy in treinirnz resources were provided by the Puerto Rican centre,
vhich was open to all the iphabitants of the Caribbean area, and by the South
Pacific centre.

Fipally, he streesed the fact that assistance in vocational training was
available to the Non-Self-Governing Territories through the United Nations
technical assistance programmes, aud that the help and experience of the

specialized agenciés was available to those territories e usll; with other
countries.
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Mr. WARD (United Kingdom) seid that although the importance of
vecational training had never been overlocked in Non-Self-Governing ‘ferritories
under British Administration, i: had beew recognized that results were not
satisfactory, and thiqking and practize on tke subject had had to be overkeuled.
In the Cold Ccest, the Basel Missiox primary schools had done extremely good
work in training ertisans, and as lon; ago as 1924, trade schools and a
technical college based on thcse schools had been established, but unfortunately
these institutions had not succ:eded in developing the tradiiion of the Basel
Mission-trained craftsmen.

‘The nev pelicy realized that two levels of technical atility were required,
that of the artisan proper and tuac of the tcchmicien, i.e., the engineer, works
foreman, etc. The old system had -vroducec¢ only the former, and bad done nothing
for his superior officer, the technicicn. Further the old system had had no
provision for "in-service" training as industry and commerce had not as yet
been sufficiently developed. Europeaa firrs had not been interested in training
indigerous technicians, and.there had been but few indigenous firms. It vas
now realized that ir-service training was wn essential part of vocational
training, and that a college-trained man was far from complete without that
rractical background. The new policy made a distinction at primary and junior-
secondary school level between vocaticnal training proper, which was a serlous
maéter, and training in educational handicrefts, which were not suitable to
teach specific skills but were intended oniy to develop manus.! dexterity and
to assist in the general educetion of the individual. Vcecational training
was now believed to require not less than 8 years' general education, foilowed
by 3 years! basic training in specific crafts and at least two years' in-service
training, which could be provided either by the employer or at a contiauation
" achool, the trainee being released by his employer for periods of training.

In the field of higher techaical education, the United Kingdom had
developed a new idea, with perticular reference to West Africa but now spreading
to other British Non-Self-Governing Ter:'itories, known as the college of arts,
science and technology. The ixncention was to provide a tecknical education at
the same level as the academi: education provided by a university. It was aleo
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intended as a temporary measure to carry students. over the two-years gap bctween
the School Certificate level reached by the secondary'achool, woich vas supposed
to qualify for university entrecce, and the actual stacdard in practice required
of entrants by the universitles. Thus the college covered all post-secondary
and pre-university training, as vell as continuatica training in conjunction with
commerce and industry. The new colleges were available to all races and both
sexes, eud offered between them primary c¢nd secoadary schoul teacher training
courses, with facilities for spezializetion in such branches as art erd music,
four-yeer courses in accountaacy and enzineering, a three-year course in
secreterial practice, courses in pharmacy, archetecture, agriculture, with
sresialization in agricultural machinery, courses for leaders in community
development schecols, and arts and acieace courses up to university entranse
standard. ,

In closing he again stressed the necessity for in-service training under
competent supervision, which would become progressively more available as the
colleges produced more and more indigenous erployers and supervisors qualified
to supervise trainecc.

The rieeting was suspended at 3.5) p.m. end resnmed et 4.30 p.m.

(e) The financing of education (A/AC.35/L.122 and Add.l)

Mr. BENSON (Secretnry of the Committee) recalled that, in addition
to documents A/AC.35/L.122 and Add.l, a mimeographed paper giving detailed
informetion with regard to certain Territories had beer distributed to the
Coumittee., The paper, while short, had been very difficult to prerare and the
Secretariat would eppreciate comments on it, either mow or at a later stage.

Mr. WARD (United Kingdom) wondered wh;t line the Committee, composed
ug it was largely of edurational experts, could usefully pursue in discussing
the‘financing of education. All‘its members were aware of the financial
obstacles involved and of the fact tbat the moaf backward territories, which
neeced education most, were least able to pay for it. While the Commitiee could
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not ignore the financial problem in its repert, neither could it suggeet a quick
and easy solution. The shortage of funds for education in Non-Self-Coverning
Territories was pert of a larger provlem - the shortage of real wcalth in the
world as a whole - and was a matter for financial experts and administrators

to study. .

In the experience of the United Kinrdom, it was not impossible to find
funds for capital investment, such as the building of schocols or hogpitals.

The real difficulty arose in paying for the snnually recurrent items:
maintenance, supplies, the salaries of the staff, etc. International assistance
was at present confined <o capitel ihvestment. In the past three years, for
example, the United Kingdom had contributed nesrly 9 million pounds sterling

in aid for primary and secondary educestion in the Non-Self-Governing
Territories under its administration. Llarge as the sum was, it was only a

drop in the bucket, and it was intended solely for capital investment, so

that the vexing problem of upkeep remained. That was the problem which most
urgently called for a solution, and he hoped that the Committee might have

some suggestions which could be profitably passed on to the financial
authorities, who would probably have the last word in the matter.

Ee had one such suggestion to make nimself. The normal practice of
administraetors was to divide the available funds among all the social services.
It was his personal opiniqn that if, for the space of ten or fifteen years,
education was assigned more then its share of the funds, even at the risk
of temporarily starving the other services, there would at the end of that time
be ean increase in efficiency, keenness and initiative on the part of the local
personnel and the local population which would make possible more rapid progress
in all the other fields and would therefore be economically profitable. He
realized that this idea was not generally accepted, but felt that it was by
sponsoring some such revolutionery notion though not nccessarily this cne, that
the Committee might point che way out of the present deadlock.

The CHAIRMAN stated that further comments on the financing of
education could be made at a later meeting.
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(f) Use of indigenous languages in 2ducation (A/AC.35/L.137)

The CHAIRMAN, noting that no representstive seemed prepared to speak
on that item, suggested that the discussion chould be postponed until the
following meeting.

It was so deciced.

ESTABLISEMENT OF A SUB-COMMITTES ON EDULALION

The CHAIRMAN recalled that on previous occacions, when it had
constituted sub-comnmittees to deal with spacial subjects, tlLe Committee had
eppointed six members, three rapresenting the Administeriny Powers and three
the non-administering Powers. In accordunce with that practice, he suggested
thet the sub-committee on education should he composed of the representatives
of Frarce, the Netherlands, the Upnited Kipgdcm, Brazil, China and India.

It was =20 decided.

The CHAIRMANl expressed the horc that the representative of UNEGCO
end the representatives of oth~r specialized agencies who might be interested
would ossist the Sub-Ccmmitte> in its woxrk.

With regerd to the Sub-Committee's functions aud terms of relereunce, he
suggested that it should ncc be viewed as a drafting committee, but should be
given wide latitude and should procced to its task in the manner it chose.
Attention had beea dravn in the course of the debate to particular questions
waich might be given mcre detailed study than others. He wculd noi, however,
suggest that the Committez should specificaelly limit the SubeCommittee's terms
of reference to the extent of excluding ::iy of the items on the agende from
its consideration. Moreover, the emphasis to be given to particular questions
should be determined by the SubeCormittee itself, in the light of its more
detailed study and of the opinions expressed in the Committee.

He did not think it necessary for the Committce to decide to what extent
the Sub-Committee should deal with the educational developments which had taken
place since 1950. The subject was adequetely covered in the papers prepared
by the Secretariat and would no doubt be referred to in the Rapporteur's report.
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On the other hend, the Sub-Committee should ve free to consgider some of the
pcints raieed in the 1950 Special Report on Education.

Mr. MATHIESON (United Kingdwm) cgreed generally with the Chairmen's
suggestions, but thought that the Sub~Committee should not feel obliged to -
re-open the discussion of items adequately treated by the Committee or to
initiate new topics of discucsion. Furthermore, the Sub-Cormittee might well
devote one section of its report ito the developments of the past three years,
indicating mejor lines of progress end the wanner in which the principles
adopted by the Committee in 1950 hed lLeen gpplied ir the Non-Self-Governing
Territories, reaffirming the continuing velidity of thosc principles, and
describing any new lines of educationzi policy which had emerged during that

veriod.

Mr. Frazao (Brazil) agreed in principle with the United Kingdon
representative, but inquired whether, in that representative's view, the
Sub-Committee should be free to appo.tion blame as well as praise.

Mr. MATHIESON (United Kingdom) said that he hoped to see, as in

previous years, a fair eppraisal of the facts.

The CHAIRMAN, noting that there wes no further comment, stated that
the United Kingdom reprecentativo's vieus would be takan into eccount by
the Sub-Committee. ‘

The meet’'ng rose at ;.20 p.m.

14/9 a.m.
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