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EDOOATIONAL CONDITIO~S IN NON··n;J:lF ..GOVBHNING 'l'ERHITORIES: REPORTS SUBMITTED BY

THE SECRETARY-GENERAL AND 'IHE SPECIALIZED AGENCIES (co~t1nued):-----
(a) Gc~e..:I:..('.evelo~~[\~s. ~oDs1.d~\~,! 5.n the lifW~ of ~C! vJ_ew3 expressed in the

1950 Special. Rev~~~ucati~. (.f\/AC.35/!a'l23, 125, 12"1, 130, 136, 139, 140)
(cent1.nu~~)

:1

10)

In

Miss RWAD (rndoDe3~e) tllou~t th;;lt a more posi'~ive approach was

required to tbeprinciple that the=e should be no diff~rentiation between ~he

1nbe.bitants ot a country wit~ rt?~Ji.'t"'(} to education, which had been stressed in

the 1950 Report. The existence ef' c~p~ate sc~ool eystems for indigenous and

non-indigenous inhabitants hnd flU '-'Llfu.ctunate p!yc~ological effect, which she

realized was not normally des :i.red by tbe Adrrlnister lug Power, although she drew

attention to a report on the E11Bj'1O Con~o stressing "the respect due to missions,

European authorities and residct.t:;, aud property". Reopect wes due to all

races, not only to the "master race". She hoped 1t would be :possible to include

the development of mutual sympathy and the te~ling ot common citizenship as a

subject 1n the cU?Ticula of prlma:y schools. Such intangible factors could not

be ignored. The "colour bar" ~Q.6 a grea.t hindrance to educational development,

particularly in Africa. It set a li!illt. to promotion and ambition.

Referring to the Indiau rep~csentativers question to the United Kingdom

delegation about the closing of certain schools in Kenya, she asked whether those

schcol~ had been closed because they were teaching m"Jrder and hate o~ because

they were merely teachin~ r.ation~lism.

Mr. WARD (UDite~ Kin~dcm) agreed with both the spirit and t~e ,,"Ords ot

the Indonesian repreGentative's remarks. He gave instances of what thr.

t~ited Kingdom \ras doing to im,rove race relationships ~n schools in Non-Selt­

Gover?ing Tarritories.

With regard to the que~'t.ion on schools in Y..enya, the Kikuyu independent

schools in Kenya had been clo~3d bccau3e they were teaching murder and hate,

not because they were nation~l:stic in re~1ing. Tae action had been taken

reluctantly, as a matter of ~ove~nmcnt paliej in 8 special situation. As the

Indon,:sia.n representative ha'i eaid, schools should work for the improvement,

•
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not the worsening, of race relatious, and the replacement ot bad closed schools

by good schools would be welcome. The United Kingdom did not tear nationalism

as such, and welcomed it in the Non-Self-Governing Territories.

Mrs. MENON (India) referred to the remarks of the Un!ted Kingdom

representative at tbe previous meeting in reply to her own observations.

She had not intended to attack the missions or the United Kingdom Governmant,

but the attitude of the ~rbite settlers. The United Kingdom representative's

reply had merely confirmed her view by dwelling on the se~ side of Western

civilization. Her question whether educatiou councils and committees in the

Non-Selt-Governing Territories ,~~rc elective or ~ppointcd'had been treated

lightly by him, but it had been put as a serious question. She was glad that

her q~~tica about schools in Kenya had now been answered.
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The CUA:mMAl~ stated that the discussion of item 4 (a) was closed.

(b) COmpulsory education (A/1C.35/L.128) (continued)

Mrs. MENON (I:ldia) agreed in general with document A/AC.35/L.l28,

but she pointed to two dangers. First, the piecemeal introduction ot
compulsory education would drive a wedge between the literate and illiterate

sections of the population during the transition period. Second, in planning

educational policies full allowance should be made for economic and social

conditions, otherwise large numbers of educated people might find themselves

unemployed or misemployed.
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India was in favour of free en~ conq1ulsory education, but realized that its

introducti.on was not easy, elSf/dc1ally when it had to compete with basic needs,

such as food and housing; yet the acquisition of knowledge was the first step
towards understanding end salovation. The strongest stimulus to education was

freedom and it was India's preceut freedom that had aroused a keen interest

among the Indian people In education.

She noted with concern that tile Briti.h Terri"cories still had provision

for the p~ent of fees, even if they COlad be remitted in special circumstances,

while the French and Belgian African Territorles provided not on~ free education

but also assistance in board and lcdging. If compulsory education coUld not be

introduced, at least it should be free, particularly as fee-paying aftected the

opportunities for the education of girls. In Mysore, India, this problem hed

been tackled by providing tree ejucation for girls, while fees had to be paid

for boys.

Like other speakers, she was concerned with the wastage shown by the

figures in table 3, page 27, of document A/AC.35/L.128. If maximum results

were to be achieved, the 'wastage, which was due to social and economic tactors,

should be specially studied. India was sceptical about the resolutions on

pages 51 and 52. What was needcG. was oonetary assistance, which might perhaps

be obtained from the Intern~tional Bank.

Mr. YANG (China) expres~ed General satietaction with the progress

shown in the documents prepared by the Secretariat and in the additional

information furnished by th~ Administering Powers. It was regrettable, however,

that, owing to the tact thut the Secretariat had not had ell the necessary data

and information at its disposal, the study on compulsory education had been

confined ~o twenty-four Non-Self-Governing Territories. He hoped that, with

turtper co-operation from the J~inisteringPowers, a complete review of the

question in all Non-Selt-Gov~rnin3Territories would be possible when the

Committee next took up the Gtu:i~r,.

Free and compulsory education was the ideal to be aimed at, but if it

could not be attained i:mr.adie.tely, at any rate elementary education should be

tree, as was lr.dd down in the Universal Declaration of HlmEm Rights. He
considered that free education was a prerequisite tor effective compulDory
education and, as time went on, t~lEa,t should include, wherever possible, free

~als, free transport, frec medical services etc.

r· t "". rzz__rr.rm_-- ?KFIT r Er • • sr 7 wr "..z 2
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The problem of fin3ncing the lntrodnction of free and compulsory education C

was complex and difficult, and. it was to be·· hcpC that ttJ.ete voulc1 be a ete~1 t:

budgetary increase for education. During the mmsco conferences referer:ce had e

been made to the questio~ of law-interest internati~3al loans to assist in the S

establishment of fr€~ and co:upulsory education, and be wondered if the UNESCO l.;

representative had ne,m of any action tal:en to implement that id.ea. h

It was dis+ressing that in Eome cCtwtries free education was available a

to Eurc~eans but not to other inhabit~nts. That situation should be remedied.

With regard to the terms of rcf~rence of the sub-committee which was to S

draft the report on educational conditions in the Non-Self-Governing Territories, r

he would like to see the report d:vided. into two parts: (1) a review of t:

progress during the last three yearr: In the light of the 1150 Committee's s'

conclusions, and (2) detailed d13·:ussions of special topics, such as compulsory 0:

education, wbicv the Brazilian represent3tive had specially commended to the

Committee t s attention. si

rt

Mr. AKRAWI (United No.ticns Educational, Scientific and Cultural

Organization) replied to the Brc:llian representative's request for urmsco's

views on wastage. It was a dif:'l cult problem to study. To compare the figures

in the various grades for a single year did not provide an accurate index; it

was necessary to take a particular class and follow its procrcss through the

complete course. Using that l!1f:thod, he bad found in one country tl:"\t only 11 per

cent reached the sixth grade. Of those 11 per cent only 1 out of 11, or

7 per cent of the original enrolccnts, actually finished the course, That meant

teat the average length of Gchooling for that country was 2 1/2 years out of 6.
There was a tendency to revert to illiteracy, though the statistics might ceem

satisfactory.

Wastage could tal{e tJ~~ ior~ either of children leaving school altogether,

or ot children being retarde~ ~~d remaining 1n the came grade for more than one

year, which swelled the tigur:n f.:>r the lower {;redes. Sometimes parents needed

the child's labour and withdr~'" l::::n from school; sometimes they could not afford

to maintain him at school, apart f;"om the cost of fees> books etc. Some cOu:ltries

did not have facilities for a complete course, others appeared to offer a complete
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course, but 1n tact 41<1 not otter a tul1 .et ot classes in certain areas. Some

parents might require no more from the child' 8 education than the ability to read

and write, especially when edncation was linked with the government's civil

service system and it was not intended that the child should enter it. Some

(;~ildJ ..el), were admitted to the first g~e when they were too young, so that they

had to repeat it. In the caSE: of' retarded children, parents might withdraw them

after several fa::lures to gr&iuate tae :fir.. tilDe.

The fault could lie with too acndem1c an approach or an excessivly high

standard, or an overchargeci. curric1.uum, which resulted ie a high degree of

retardation. In some cases, poor tc::s.chers and methods might be to blame, I')Wlng to

the inadequate facilities for training teachers. Conditions at home might not be

suitable for study, or not encouragi,og. Finally, the language of instruction was

often not the mother tongue.

He offered some suggestions for tackling the wastage problem. It should be

studied scientifically over a n~oer of years. Parents should be asked their

reasons for withdra,ml.. School courses should be made long enough and complete.

The aim should be at least six years everyuhere. Rural school-teachers should

be trained to take several classes simultaneouDly. Education should be made

compulsory wherever pons::'ble. Free tuition, books, transport and medical care

should be provided. There should be a minimum age for emnloyment which should be

agreed on with the 14bour authorities. Curricula should be simplified and

related to the environment, thus tJaking the school more attractive for both

children and parents. Better t~c~her training should be provided. The

vernacular should be used as tbe le...~g'..l!!.£e of instruction. Fine.lly, promotion

should be by age-group at the r,:,.tc of one year tor eacn class and it' there was

more than 5-10 per cent retard&tion, the blame should be laid on ed~cational

mefihods and att1 tud~, ~ot on the un~su.al atupidity of the pupils.

Mr. WARD (United Kingdom) expressed agreement with almost everythlD8

that had been se.id by the preceding speakers. In particular, he agreed entirely

with the Indian representative that the problem ot extending compulsory education

was essentially an econo:rl.c one. He \las lees sure that an internatioz:.al loan,

as envisaged by the Chinese representative, would be really helpful; it could

be used for capital outlay, but hardly tor the e.nnuall.)" recurrent burden ot
teachers t salaries.
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He wholeheal·tedly agreed with the UNESCO ~epre~ntatlve· that the problems of

wastage and reterdatlon should le made '\-he BubJect ot a scientific study. The

study should be carried out on a lerge scale, preferably by a universitv

department of educ~tion. He also agreed that teachers should be trained to

teach two or more classes simultaneously and to make school more attractive to

the children. Drastic reform would be neaded in the present policy of teacher

trai~iug in the Non-Self-Go1lcrn:ltlS Territories.

v~. CHARTON (Fr~~c~) sa~d that France had for a long time adh~red to

the principle of tree and CCll!pl~30rJ \.IDiversal education, which was or..e of the

fundameLtal laws of t~e Fren~h ~c~l~blic. Laws introducing such education had

been implemente~ in Co number of ita Non-Self'-Governins Territories, such as

Frf:.'cb West Afl'~ca and lIaide.t.;;e.scR~. There were, however, many practical

considerations to be taken into account; where there was & lack of' teachers,

or where the population as a whole was not yet won over to compulsnry education,

the principle could not be epplie~. In many territor~es there was at present

a genuine desire for education; ~very effort was being made to provide it, but

the process was one of evolution, which must be sanctioned by legislation.

By way of exampla, he raft:..r-~,3d to the situation in the countries of

Fr3nch Equatorial Atric~ whic~ ht~ ~~eviou6ly been moat bac~fard 1n that respect.

It was 0. vast region with a slIl:;i.l1 and scattered population, end in the last ten

or fifteen years considerable prvgress towards compulsory education had ~een

made. Thus, in the Gaboan co~ 42 per cent of children of school age attended

B\:hoo1, while in the Middle COUBO 'the figure was 54 per cent. That bad been

achieved by establishing a nUJ1b~r of new schools, not only in the populate l

centres, but In the bush, Wl.t~ t,he co-operation of p14 i vate education.

In so far as Francd was concerned, compulsory education, of co~se, implied

free education. The Freu:h S'(;V3rI~nt had always applied that principle, to

tt~ e~~ent of provid:ng not only schooling, but school supplies, text-bo~ks,

and frequently school meals, free of chargs. Another condition ot successful

education was that the scho ~. Sl10uld be a per!DOllent institution, able to

exercise a lasting influcn:.c bOt~1 on tile etl.ldents and on the cOIIIDunity.

An eftor~ was also being made, through the schools, to to~ter the local

the:- :-6 and indigenous arts and cro.:fts.
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The UNESCO representative had zra'ltioneu wastage 1n educatton, owing to

,.L·i.~ the school, lDD1e to serve the Il13jority 1 in fact served the minority who

t' Jre able to absorb the cl1rrlculUlQ offered. He agreed that such wastage must
be eliminated, but felt that academic standards must be kept up notwitbstandlng,

and that it was normal for a certain percentv,gt:: of pupils not to con"~ioue their

schooling until the eI.'~ of their primary en".lcation. The aim io Frer"ch

territor:.es wa.s to provide a slx-yet..r IJr:!.ma.ry course in all schools; in French

Equatorial A~rica, for ex~le, one out of two children attending prtmary schools

went on until the average post-primary Grade, which was not an unreasonable

proportion. The Village schools did not usually offer a complete course.

While he wa.s an ardent suppor'ii-ar of campaigns against illiteracy, he

stre~sed the risks 1nvolv~d in the u=e of rapi1 and superficial methods.

Audio-'risual techniques might be extremely valuable, but if what was learn~d

was not to be forgotten, perm~p.n~ influential six-year schools must be provided.

The number of such school3 should gradually be multiplied, and. teachers should

be trained both to teach several courses at once. Only in th~t way could the

goal of universal and ~opular education be attained.

Mr. FRAZAD (Brazil) noted that the UNESCO representative had stressed

the need for a scientific study of the ~edagogical reasons for retardation.

The United King10m representative had expressed the view that teacher-training

rr.ethcds should be reformed; and the French represeD":.ati\,~, who had cited

figures on Fr~"~h Equatorial Africa which had not previ'i'..:cly been known to the

Committee, had a~so rp,coenized the importance of the proulem vf retardation,

although he had ap~a~~ ~willing to relinquish the 'present methods of

selection. 1.11 three representat:l.,res' state~ents should be recorded in the

report iu a summarized formj and, since all under-developed countries were

facing essentially similar problems ln education calling for similar solutions,

lt would be very useful for the COtmlittee to receive, in two or three years'
,

time, information on any mcast....es taken 1n pursuance of those statements.
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Y..r. AKRAWI (United Nations Educational, Scientific e.nd Cultural

organiza.tion) oaid, in reply to a question ~ut earlier by thf: Chinese representati~

the.t, in accordance with recommendaticns adopted at the BODVJBy and Coneva

Conferences, UHESCO bed tsken s~/eral steps. It had. approached a committee on

non-self-liquidating projects established by the Economic and Social Council, witij

a view to obtaining low-interest int3rnational loans for the proIItOtion of

compulsory education. The Cc:nmi ttec too replied t.hat there was no q'.lestion of

extending loans in any limited field at the prasent stage. He had not ~ret receive

precise information ebout the Econo~ic and Social Council's recent decision on the

matter~ UNESCO had also up~roached the specialized agencie~ to see what assistanc

they could offer, ~articularly tecllnical a.ssistance, and w~uld continue to press

the question. LaGtly, tJIlTESCO had requested its members to submit detailed plans

and financial estimatas for the introduction of free and compulsory educ&tion 1n

their countries, no sl'ch plans had as yet been submitted. UNESCO was grea.tly

~ntareste<l in the whole question end ~.,ould continue its efforts to ob·~in lOW'­

interest financing, In that connoxion, financial aid was needed primarily not

for re~urrent e~nditur~s, such as teachers: salaries, bU~ for new schools,

equipment, and the training of teachers and c.dm1nistrators.

The CHl\:::mtI\N atatod tha.t the diecussion of item 4 (b) of the agenda was
closed.,

Miss ~.lARAS (Cuba.) pointe1 out that the best way of re,1sing the standard

ot living of a pt:o:ple was to educate tho:t pcopl~. l1here possible, they should

be taught in the vernactlla:t', but they should, in add!tioD J le<X!."11 another language

so as to w!d~n their opportunities. Education was closely connected with economic

and. social development and anJ improvement in education would result in ~sing

the economic and social level of t3e reGion c~ncerned.
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She recalled the interest shown by the Commission on the Ste,tus of Women

at its seventh session in the education of girls and the special stress the

Commission had laid 1n its resolutions on educational opportunities :or girls

and women 1n Non-Belf-Governing and Trust Territories. She quoted the

relevant passages from the Commdssion's resolutions l which had been approved by

the Economic and Social Counc:S.l at its moet recent session.

The United Kingdom representative had ctated correctly that to educate

women was to educate the home and ha1 e.cknowledtied the importance of the part

played by mothers in the education of their children. It WB.S true that the

economic and social factors which militated azainst the advancement of education

for girls could not be changed overnlaht by ),etP.slative and administrative

methods and that old .customfl and tradltlclils could not be eliminated by direct and

energetic methods without ce,using 6erious upheavals. Nevertheless I in some cases

persons in positi~ns of authority were intimidated by the apparent insuperability

of ~hose difficulties and consequently failed to take action where it would be

posdble and desirable to do so. Slowness of action might be attributed to

unw:.:lingness to interfere wj.t;h the traMtions and prejudices of the people

conc~rnedi the progres$ achieved in countries where strong tradition might be

regaraed as dD obstacle to women Js education showed, howaver, the.t mucl1 could

be done by means of vigorous action.

tocument A/Ae.35/t.l3) showed that the education of girls was lagging behind

that c~ boys at every level, especially with regard to secondary schooling.

Fortunately, that was not the case in all Territories l but the fact remained that

secon'ary education for girls was being neglected. In the Belgian Congo, tor

examp:e l there was no secondary education whatsoever for girls nnd tl~ere would

be nc female candidates for hiGher education for some time to come. Moreover,

d1sc~1m1nation against girls vas practis~d in the primary grades In that

Ter~itoryl and only boys were admitted to the so-called "selected second degree

primary schools".

In other Territor1es l secondary education for girls was incomplete and was

often continedl where it existed I to domestic activities and child care.

Although those activities were important l it was ~ssentlal to provid! the
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opportunity of a liberal secondary cduc8.tlon for girls who were ca.,able of taking

advantage of it, so that they might subsequently take positions of responsibility

and promote social progress in their country. Such education might be given in

new se~ondnry schools o~ in speci'al sections of eXist~.Dg secondrry schools,

without neglecting instruction in tlle domestic arts and child cere.

A further problem vith regard to the edt~cation of girla was the shortage of

trained indigenous teacherc. It was imposdible to increase the Lll~~er of such

teachers if there were not enough candidates for teacher-training schools,. and

a vicious circle was thus fo~ed.One way of rreaking that circle would be to

increase the number of schools for girls and to import teachers from abroadj

although that was an e=~ensive method, especially iD Territories where boarding

schools v';ould. be necessary, the ur3cncy of the problem called for such a

drastic solution. X-io::"eover, boarding schools would have the advantage of

bringing together girls from different regions where education was not available.

The concluding note to docl;men"t A/AC.',/L.l33 gave some exe.mplea of reessures

\rhich might be taken to promote the education of girls. It would be extremely

useful to the Committee to hear of the experiences of v.aricus countries and

TerritorieD in taking such measures and extending their application. In that

connexion, she wished to know what could be done to make the teaching profession

more attre.ctive, what \-Tere the advantages and di.sa.dvantages of employin~

married women a~d married couples as teachers, whether married women were allowed

to teach in all the Territories, how adequate eiucation could be ensured for

girls in co-educational schools where all the teachers were men, under what

conditions compulsory attendance could be introduced, how edu~atlonal opportunities

could be extended for adult women, especially illiterates, by m~~ns of correlating

community education with cacpaigns for the education of girls, and what kind of

campaign would be the most effective for th~t purpose.

She paid tribute to the constructive ideas and co-opara.tion of the UEESCO

representative and strcsced the usefulness of an interchange of ideas and

experience among countries and Territories faced with similar problems.
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~~. BEDELL (United Stat~a ot f~~rica) stated that education in all

the Territorie·s 8.dministered by the Ul11ted Etates was similar to that provided

in the metropolitan country and that educatj.on was consequently available to

Girls end women on exactly the same grounds as to boys and men. Statis'tics

on attendance showed that girls and WO!l1en took advantage of the erlucat.ional

facilities to a very great extent. He agreed vith the Cuban represeute.tive

that education ref"lected social atti tudes to woncnj the Un!ted States had

made special efforts to ensure reepect for wor:len's rights in all its Territories.

The guiding principle of United 3tates education ~as to devel:>p the capacities

and abilities of all pupils; no one \mB e~cl~d or selected with a view to

the numbers of p~ople required ~. pv~1t1QDe ot leadership, but all were

encouraged to co~tinue their education for as long as facUities were available

and their capacities permit·~ed•

. 1~ quoted Eome educational ctatistics from the 1950 census taken in the

United states and the Territories under its administration. In Alaska, Echool

at....endsnce of children aged 5 to 6 was 47 per cent; 91 per cent of the

chil-'.ren between the ages of 7 and 13 atte:3ded school and 78 per cent of the

children between 14 &nU 17. All the figures related to boys aod girls and the

proportion of the latte~ was a.s high as or hi3her than that ot boys in most

schools.' The average number :::>f school years completed by the adult population,

aged 25 and over, was 11.3 JPears, the avere.ge for women being slightly higher

than for men.

Xn Samoa, whi.ch was not so ad~.nced as Alaoka, 29 per ce:lt of the children

between 5 and 6 attended school, 88 per cent of the children between 7 and 1',
el 89 per cent of t~e children between 14 and 15 and 74 per cent of the children

g betweeli 16 and 17. The average number of achool years COJII.t. let'ed by perso:3s

aged 25 and over was only 5.3; that situation gave rise to e special problem,

which perhaps applied to women more than to men. The adults were not ta.I:liliar

w1th formal school systems and that absence of experience mad e them less helpful

the.h they might be in promoting good study habits .in their children. The­

educational authorities were aware of the importance of continuity in cul~al

habits and were making evel'y effort to promote adult education.
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The e;~neral situ'l.tlon in Guam 'A'P.S simi-lar to that of G&moa. 98 per cent

of the children between 7 and 13 years 8~d 70 per cent 'of the children between

16 and 17 attended school. The average uumber ot years of schooling completed

by ad'1lts w'RS 8.4.

In Hawaii, where 98 per cent of the children bet·~en 7 end lG atten~~d

school and 86 per cent of the childxen were receiving secondary education, there

was a large university for teacher training, from which most of the teachars

in Hawaii had gra.duated. The wajority ot those teachers were women, who were

encouraged to enter the profesoion.

In the Virgin Isle,uds, 9·3 p.3r cent of the children bet',.;aen 7 and 13 attended

school and 6ppro~~imately 70 per ccr:.t W"...;re recei-lir,3 secondary education. In

that Territory, ns in Sa.".oa end GUGm, a. ,1)roble~n -..me raised by the lack ot

experience of fonaal echooling amonc; tile adult population, ~-Ih08e average number

of years of schooling was 5.2.
Those figures showed that 'rowen in the Territo~ies adminiotered by the

United States uel'e availing themselves of the educa.tional opportunities extended

to them.

lv'lT. WAHD (United Kir.gdore) thought that some of the Cuban

representative's questions might be answered by a description of measures

taken to promote the education of girls in certain Territories administered

by the United Kingdom.

In Hong Kong, the school enrolment of girls h~a nearly doubled in five

years: it had increased from 41,458 in 191;.8 to 80,586 in 1953, and had kept

pace with the increase in the enroJ~nt of boys. A vocational school for girls,

with 495 places, had bee~ o,e~~d in 1951 and a technicel school with 352 places

had been set up in 1952. Cpport~~ities for hi~ler education were the same as

they were in the Unitec. Kingdcm: 243 women, as egninst 609 men were enrolled

in Hong Kong University and llere -....ell represented in many of the faculties.

In Singapore aluo, the school e~olment of girls had nearly doubled in

four years, and had increased fron 26, ~50 in 1948 to 50; 700 in 1952. A special

increase had been noted In English lo.nguage schools, where the attendance ot

girls had risen from 6,500 in 1948 to 22,700 in 1952. A new girls' secondary
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school, giving education up to f.chool certifies.to ataudard an,d vi th doraestic

science and scien·titic equipment, had been opened in 1952 and. would f" rve as

a model for all new girls' schools. Scholarships to the United Kingdom were

available to women. A committee was examining the r..eed for a polytechnic

institute, where girls could learn domeotic scienoe, commerce and al~t.

A craft centre hec. been opened 'n Msle.ya in 1952 fer Girls who did not

want to proceed to second.ary 6Ohool after completing six yoars of prim~ry

Qchoolins, but wanted to learn to mak~ a l1vina. In addition to dORestic

science and crafts, auch as fabrio printioc, the pupilJ were taught English,

d arithmetic and civics.

He cODflid.ered t}:at the cnl1 wSS' ot break1ns the vicious circle I'eferred

to by the Cuban representative W~9 to bring educated women from abroad to

demcnstrate t:ne advantliG68 of ed~catioo. Th~ influence of more highly

educated p'Jl'SiJLS ;..re.s t\e very eSS3nce of the process of education. In many

Territorie3, it was difficult to persuade girls to attenu schools. A

campai@l to eliminate that difficulty had been undertaken in North~rn

Rhodesia, where fathers ver') unWilling to allow their daughte::.~s to ~.()ave home

beoause they relied on them to m3rry men who would support the whole family.

An illustrated pamphlet, describins tne advantages of schoolin3 fram the

point of view of makin3 a better match fe. the daughter, had be~n 1ssuud,

with great success. A tour of teachers ~d pupils had also been organized

to demonstrate to paronts the useful arts taught to the sirls.

Wi th regard to adult education, he quoted the exan:.ple of a chain of

women I s clubs in Uganda, where women met to do needlework and other

activities and to hear talks about other parts of the oountry. Contact

vi th different people was onc of t11e most important aspects of education.

Schooling and action for adult education should move 00 par&llel lines;

schools tended to separate c~11dren fram their parents, uut a~l1t education

could help to prevent a dls~stroua cleavaae between generations.
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Nr. lCADRY (Iraq) pointed out, 'with reference to paragraph' ot
document A/AC.35/L.133, that the unsatisfactory situation with regard to the

education of girls was merely a facet of the lamentable position of education

in the Non-Belt-Governing Territories. The UNESCO representt.. J ,e had rightly

stated that if real efforts were made and concerted energy were applied, the

difficulties wculd nl)t loom so large. There was no immediate need for elaborate

equipment.: open-air classroofO.c w1th well-trained teachers and keen pupils

could a~hieve excellent results. v~ere there was a will, there was a way:

it was for the Administer1::lg Powers to prove that the will was there.

In ccnnexion with the atatemcnt in paragreph 5 of document A/Ac.35/L.133
that the qU~ity of education was ~s~.lly poorer for girls than for boys, he

stressed the fa.ct that bad education could do irreparable harm. His delegation

was extremely concerned by that aspect of the problem and hoped that action would

be taken to remedy the existing conditions.

It "as st3ted fu;rther in paragraph 5 that the demand for more educational

facilities for girls had swelled to a clamour in certain areas. Nothing could

be done to meet that demand unles8 enough women teachers \rere adequately trained.

The Iraqi delesation urged that vigorous action should be taken immediately.
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