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EDUCATIONAL OPPORTUNITIES FOR WOMEN

1. " The Reonomic and Social Council at Its ninth session passed & resolution
(242 B (n)) vhich inter alie decided that the study of the legel position
should be complete& by en ‘investigation into the actual conditicns in the fleld
of women's education, and suggested that the investigetion should. ain at
ascerbaining not- only the existence o:t' discrimina‘bion but also the causes of
such discriminatdon. ‘ y :

2, 'The oecmtary«c}eneral was requested 4o collaborate with the United Natioms
Fducetional, Sclentific and Culturel Orgen¥zation in planning end cerrying out
a study along these lines in co-operation with Govermments, end to report to -
the fourth session of the Commission an the Status of Women. ‘ :

3. Pureuent to this resolution, UNESCO undertock to prepare the documentation
on thie subject which the Secretery-General herewith has the honour to present

to the Commission, kS
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EDUCATIONAL OPPCRTT™ITIES FOR WOMEN

A. Sources of the present document

The Universal Declaration of Muman Rights Iroclaimed equality r. rights
without distinction of sex and the right of everyone to educatiop to participate
in tke cultural 1life of the commnity, to enjoy the arts and to shere in
eclentific advancement and 1ts benefite (Articles 26 and 27).

The United Nations sent their Member Stetes a questiommaire (E/CN.6/W.1)
Anter alia concerning opportunities for women to obtain educaticn and practice
professions and, in Japuary 19#9 , Mmblished the results of this enqu:lry in
reapect of the thirty~two countries vhich sent replies (document X /CN. 6/78
Corr.l and Add. a) s 5

At 1%s ninth sesslion, the Economic and social Council recomnanded a
complementery inguiry (reaolution 2h2 B (IX)) to show how far the conditions for
wamen's education were actually rea..dzed. This inguiry wes to be completed by
a study of the nature and causes of the obstacles hindering full equality ot
etucational opportunities for wonan, :

The United Netd ms Edpestional, Scientific end Cul‘bural Organization, whose
General Conferemce hal comwidarsd the guestion of vemen’s education at each of
1ts apnual sessions, offercd to ccllaborate with the Comnission an the Status Of
Women in the following tasks: : = — ’

(1) Commmication to the Econmomic and Sociel Council of the statistics

furnished by UNESCO's member States in reply to the Form {Unesco/Educ/67)

prepared by the secretariat on educational organization and statistics;

{2) oStudy of the obstacles in the way of educetional equality between the

gexes., ' :

The stetistics in the annexed table, derived mainly from officlal scurces
and partly from private sources, relate to the years between 1938 and 1947.

They give a2 provisional estimate of the educational situation throughout the
world, pending the Secretariat’s publication of the whole of the replies by
Governments to the questionnaire sent out to the ssventy States early in Januery
1950.-/ It has not been possible to secure figures for the comparative school
attendance of boys and girls in the JEER.

1/ By 1 May 1950, only the Uniom of South Africa end France had sent replies.
/Nan-stetistical
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Non~statisticel informaetion was supplied by direct consultation with
non~governmental and inter-governmental organizations and by the Committee of
Experts which met at UNESCO House fram 5 to 7 December I99 to examine the
obstacles to eguality of educational opportunities. This Committee included
representatives of eighteen international none-governmental organizations (women's
associations end assoclatlons of educators and social workers) as well as
representatives of the Inter~American Commission of Women and the Moslem=Axeb
league. It had instructions to draw up a general report on the basis of the
replies received from the participating‘ orgenizetions to a. queetiomiairé framed
by the secreteriat (Ed/Canf.8/3 and Ed/Conf.8/h).

The purpose of the present document is to present to the fourth session of
the Commission on the Status of Women ‘the gstatistics so far collected and the
results of consultation with campetent international organizaetions.

B, Stat:} gtical comments

1. Fundamental edncation and illiteracy

From two different data 1t is possible to estimate the respective position
of boys end girls as regerds fundamental education. These are:

(e} The percentage of illiteracy emong men end women.

There are no later data about illiteracy than those furnished by the
netional censuses of the different countries, Same of this information goes some
way back and calls for certain preliminery observationa. It will need correcting
as time goes on and we learn tHe results of literacy cempeigns. Secondly,
some countries have made educetion cmﬁmleory gince the date of their last
census, and illiteracy must have been very substantially reduced, particularly
among children of school age, .

In the light of these remarks, i1t will be found that, except for Canada,
Finland, Sweden and the United States, the percentage of illiterates is
everywhere higher among females than emong males, whether the law imposes

campulsory education or not.

(b) BRegistretions, divided 'into sexes, in primary schools in the following
countries: Albania, Algeria, Argentina, Belglum, Brazil, Bulgaria, Canads,
Ceylon, Chile, Colombia, Czechoslovaekia, Dominkcen Republic, Ecuador, Egypt,
Finlend, France, Gold Coast, Greece, Guatemala, Hang Kong, India, Iraq, Iveland,

Japan, Lebanon, Luxembourg, Medagascar, Mexico, Netherlands, New Zealandfl; Panama,
erti,

\
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Peru, Polend, -Fortugal, Salvador, Smgapore » Spein, SWeden, Switzerland,, oyria,
Turkey, Uni'bed Kingdom a.nd the United States of America. -

Pamantage of mle and e 1stratims in scho ls

(.’m rela?ion To the gemr% at:! G, por %Housm%a'ﬁ'ﬁ"é)
A. Cotmtries in which the percentage of mle registmtions ie at least cmuble
that of females:

: e TR0l T SRS 1,000
Country - - BT L L R L,
‘Adbenia T 14 3h B0 ok, o SRLIE LN LR |
Algerie T g : : L S
Gold Coast - , 39 LAl Tk o
L R R 27 g e -
o L : . 23 AR S S : -8
Syria / VA g - : 1“

B. Countries where the difference :ln percentage is more than 10 in favour of

boys: : !

I-’er-'—l,m' R Per 1 OOO
Country ; boye giris
Ceylon R | % oy et i W B 66 -
Peam.. - - A e e .
Portugal e Sl SR SOl
oing&pore « L < O . us . 5 . o - 25 o B
Turkey N T . L ) el P

C. Countries in which: 'the percentage d:lrferenlo in favour of 'boys 13 lese !
then 10¢ ‘ : :

L S B PerlOOO . . PerlOOO "y :
Belgim“" i i S g T R 58 . 5 i = o am 11 57 la™ 7 fecii
e A N -7 : SRR T -
Chile - A Tatn L R - ny e oy
Oolmnbia » . i _a : 36 g it i . ¥
Daminicen Republic 28 N e SRR
Deuador . T e ey .
o T R, O T 1 ool 56
France , . . g , y ds 53 ...
Guatemala X X 30 3 L TSN Ko !
Tuxemboursz 52 SR TR A R,

- Netherlands . ‘ : : e R L
Panama h, TR g ! 66 R ™ = e AR
Poland R L el g .
Switzerlend ’ . W - ; bt

.. Uidted Kingdom . v TP e e £ ke g
United States . : ok . A 66..

/D., Countries in
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D.  TCountries in which the percentage of female registrations exceeds that of

faless < b,
Per 1,000 . Per 1,000

Canada : a2 j 85
Ireland ~ 63 Ly 64
Spain ‘ 8 » : kg

The total proportion of mele and female registrations in primery schools in
the forty~-two countries for which there are figures for each sex, differs
appreclably from the almost equal retio of boys and girls of school age, vig,
809 girls to 1,000 boys, It will be noticed thet many countries are not
mentioned in this study, elther because they have not yet furnished figures ox
because their data do not distinguish between girls &and boys.

2. Secondary educa‘bim

Our 1m’ormt:lon, with mention of the mumber o:f’ boys end girls , relates to
the secondary schools of thirtyesix countriess Albanie, Algeria, Argentina,
Belgium, Brazil, Bulgerias, Canada, Chile, Colombia, Crechoslovakia, Daminican
Republic, Egypt, Finland, France, Gold Coast, Greece, Indie, Irug, Ireland,
Italy, Japan, Iuxembourg, New Zealand, Norway, Fenama, Peru, Poland, Portugal,
Singapore, Spain, Sweden, Switzerland, Syria, Turkey, United Kingdom and United
Statos of Ameyica., -

Countries in which boy puplls i girl puplls by at least 50 per cent

Proportion of total population Per
thousand inhabitants

Country Boys " Giyls
Algeria 1.1 ¥ 0-
Argentina 2.6 3
Egypt 3 0.5
Gold Coast 0.9 0,1
- Greece 8 L
India 6 2 -
Irag L 0.8
Pexu 3 1
Singapore " 6 1l
Spain 0.45 0.22
Syria e &L
Turkey 2 1

The other countries, although the difference is smaller, have fewer girls
then boys in their secondary schools, except Demmark, Finlend, New Zealand and

Papama, where girl pupils form the majority. frhe total
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The totael ratio &f ‘girls'to boys in the secondary schools is-775 to 1,000,
3.‘ Technical studles ST

The ennexed table shows that m 15 little information about .the technioal
traming of girls and boys. The data refer to the following countries:
Argantina, Australia, Belgium, Bulgaria, Ceylon, Colombia, Czechoslovekia,
Denmark, Dominicen Republic, Egypt, Frence, Greece, Indla, Irsq, Italy, Japen,
Iabanm Imcembourg, Madagascer, I\Tetherlmds N Peru ’ Porbugal Spain > Turkey,'
Uhited Kingdom United Sta‘bes of America.
It should be mentioned that, although many cotmtriea provide technical
education for girls, they classify as "echnical” schocls both those which .
repare pupils for a trade or prod’assim ‘outcide the family, and those which
train only for dcmestic and household occupetions.

¢ Gountries in which technical schools ere attended by more girls than boye

“Qountxy < Bt O ECRE il T P i R - - -~ 2
e Axgentina ., . a '. 5] & 5 c 3'4 4 v‘ L P g i 5‘_8, 3
_ Belglm. . R ¥ S s <~ | Ol

Colambia ; 3 0,8 - . 1.1
i Panma - 1 . h R b % X - .,7 .
L THRRERS (P SR R ST EE R R " 1]
C ies where the ratio 1s to boys in the tecimical
il 8 18 lowes

EEs 1 ' 0.1

Imq 4 Wy ‘ o . . - 0.3 0'09

Madagascayr - S — 0.7 0.1

Spein . . 0.9

Turkey W 2 TN

' ’.l‘he total ratio of girls to 'boys in the technical schools is. 508 ta 1,000,

%. ' University studies
The university figures show metriculations for the fouowing comtr:lesz

Algeria, Austrelis, Belgium, Brezil, Bulgeria, Cenada, Chile, Colambia,,
Czechoslovakla, Dermark, Daminican Republic, Ecuador, Egypt, Finland, France,
Greeee » Hong Kong, India, Irag, Japen, Le’bancn, Nethexrlandas, New Zealand, Nomay{
Panama, Peru, Poland, Portugel, Singapore, Spain, Sweden, Svdtzerland, Purkey,
United Kingdam, United States of America. .

* The Unlted States universities, which in this teble show seven male to
five female students, did not maintain. this sex ratio in 19%‘ Owing to the -

3 b <! i o g /re E ! Of
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retwn of servicemen:to their studies, we find by then 1,712,283 male to
695,966 femele students.r! Whether this last figure or the figure for 1945/L6
is counted in the general’ ratio, the totel ratio of male to female students
shows a considerable change (hgh females to 1,000 males according to the
figures given in the table, and 343 females o 1,000 males according to the
1948 figures). .

leaving out the United States, where owing to the Secand World War the
qumber of students 1s affected by the verietions just memticned, the ratio of
female to male students 1s 176 to 1,000, Seeing that Canada, Frence, Finland
and the United Kingdom have.approximately two male studemts to every female
gstudent, this shows what a very amell proportion of women attend universities
in most of the countries considered, , :

It should be added, hosever, that wamen univeralty students are on the
increase and this. increase is more rapld in countries that have organized or
reorganized their educationel system during the last forty years, whether as
the result of a complete ciiange in their political structure or because they
have acquired national independence.

&ro:dmaﬁe ratio of girls a.nrlof %sﬂqj_:_i_ndi

ERICER ‘i‘__qrﬁesw 11 8nuenss kinds §
(according to estiwses givon in the ennexed table and account being
taken 'of the fact that the figures do not all refer to the same year

end that the war and post-war years have affected the ratio)s

Primary schools 809 girls per .1 000 'boys
Secandaxy schools T " e
Technical institutions A S -+ L
Universities (including the United States of -’
America) oy " LRI &
Universities (excluding the United Stetes of
Anmerica) i * " ) "

It should be noted that the information ls hardly comparable from countxy
to oountry because primary, secondary, technical and higher education varies
ocnsiderably from country to country. Moreover the point here in question is
only the proportion of female to male students. :

A

e ——— i

1/ Sources U,.S, Office of Information, Fell Enrollment in Higher Educetional
b Instituticms, 1948,

‘3 -

Jc. Liniteticns
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‘The information; g:wen in the mm stishl ta‘bles above, on the quantitative
aspect o:f the mequality of educaticnal oppox‘tmities for women, is supplemented
bty information on the acope and cauaes of such 1naqua11ty, gupplied by the
ansvers of nmogovernmental associa‘bions of women aducatmrs end social workers
to the quetbimmaire thaet was sent out in weparation for the Meeting of Experts,
Here & smvary of the enewers 1s given, lia'bed ‘by countries that veplied,

"~ The quedtimmaire dedlt mainly with the following two points:

1. ~ Where in fact 1s there eanchticnal mequality 'batwaen men and women (schools,
-attendance, oumculvm)r '

2. To vhat causes can such inequal:lty be attributed! ‘

S

l. . Technical schools, other than those training. for women’s occupations and
femily duties, are not attended by women. =~ . i v gk ’ .

"In the universities, few women attend the faaultiea of J.aw, medicine and

sclences. “u : = R i P
2. The tardy admisaion of women to parbiuipation in the political life of the
ommtry (1947) and the force of tradition, which outside the hame left but a
snall number of prc&fesaicns open to wamen (education, 'business, art), are

| respansible. for- these conditions.. o :

&stg_a_lia

1. The only point an which there 1s legel mequali‘by 15 the diaability of
~married women Yo engage in the teaching profession.

< Belgium
Y« ' In technical education, certain speclal schools do not edmit girls, and
ardinary technicel schools heve.different curricula for boys end girls..
8. - Family life continues {0 be the main precccupation of the Belgien women,
The custom of employing men in preference to women is firmly esteblished and
influences the studies pursued by women. The overpopulatian of the country
and the threat of unemployment contribute to the maintenence of this custom,

he B 40 ey

Bmel .2 i <LRR ! . N

+ I AREN

1s The number of wamen attending unJ.Versities ia limited.
; . f2. The situation

§ ¥
¥
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2. The situatian is accounted for by the mmber of early merriages, which
concentrate the activities of the young woman on the hame.

Buyma

e,

1. After puberty, girls ere not admltted to the monastic schools in under-
developed regions, and there are no other schools evailable, There are no
boerding fecilities for girls. "

2, Religious customs, camplete economic disorgenization due to the wer, and
the desire to ensure that boys' needs are met first, since they will be called
upon to contribute to the support of the family, are respensible for these
unfavourable conditions of wamen's education in Burma,

Canada

1, Ceatholic theological schools and colleges, and professiqnal mining schools
in Ontario are closed to women., ;

2., The traditions of the Catholic Chuxch and legislation excluding women
fram work in the mines are the ceuses of these two restrictions. The social
customs of the Frovince of Quebec give mride of place to weman's activities

in the home, which dccounts for the faot that in this province women.avail
themselves less of educational facilities than they do elsewhere.

Ceylon

1. In certain conmnities, few girls go to school end they leave at the age
of thirteen. Girls do not bake advantage of adult education {evening classes).
2., Overpopulatlon end poverty result in the edncation of boys = who later on
will have to support e family ~ being regarded as more 1mportant than that of
the girls. Owing to the Moslem and Aindu custom of early marriege, studies are
soon given up. local custam, which in practice prohibits girls from going out
after dusk, prevents them fram attending evening classes, '

The btudget for women's education is too small and acc::auxits for the
shortage of teachers and the caomplete lack of boarding facilities for girls in
rural districts,

.Chile

1. Technical schools that admit girls give instruction only in dresamaking,
. laundering, hairdressing, drawing and housakeaping.

\ mhak : Wit h /2. Custom resulte
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) "2. Custom TYoaults in & marked prefarence being glven to preparation for
domestic occupaticns.

Colcmbia

l. g Girls eave secondary schools. earlier than boys. The number of Stuto
" achools for giris is amall,’ par‘bicula.rlj in technicel education.

2. The prevail’ing Prejudice that in employment men axe superior.io women means
+ that the latter ave ‘given only unimportent jobs that require no treining.

n Tradition restricts the activities of girls and women .to the -heme,,

v O . VLN B R & i r
- [ ol ar , * i . .
+
Cuba 3 3
Ui ol =i e P .

S AT

o il &

1

l. The curricula of tecinical oollee;eo' fox: ﬁomen ax;e ‘restricted to instruction
for professions that are followed only by women; other technical schoels are

""" attended by only a emall number of Womem. - - . -, ¥ [

Demmark . : fa ok . b o= AR L

"1, ' No.schooliin Denmark is closad to Wotiehe  ahek
© . 2 The small number of female s'mﬂsnts 13 a.ooountsd ﬁor by the practical
difficultiecs encountered by merrvied fﬁmle atudonts and the tendanoy of parents
to give priority to -the: university oducaticn osf ﬁaeir sons.

Ecuador

V-1s Girls have only limited opporttmities for technical trajning
‘2, - :Tredition, vhich in numerous professions does not favour women, EE

' -vrespmsi'ble for the small number of Women af,tending universities. ‘Until

3

= recent.).y merried wamen were not ellowed to.be teachera. - .

o5 - =

r. '
v
i pak, . 2 I
. . E . U Ay B 3 . o
E . s o ¥ S i - i
i - ¢ v aeve
.

1. Militsry schools, ths Mohazxmedan University "A.I Azhaz’ énd: othér religious
.colleges 4o not admit woanen. A e R 4

. - The number of girls attend.ing schools 1s smallbr then that of boys; girls
attencl for short.er periods, their attendance is leas s’orictly supervised.

2. Tradition, which for a long time kept girls and wemen #t hcme "and eerly
marriages are in part respemsible for the backwardness of women's educatim.
7 mHe generel etendapd . of living g, low, end fees far secandary schools or
universities cannot ‘be mets I 'bhere is any money that m:tght be expendsd on e
daughter, it 1s set aside for her dowry.
e /School equipment
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School equipment 1s still inadequate, in particular in girls* schools.
Finland

The only limitation imposed on women's edvcation is in the Mining School,
to which they are not admitted, as attendance et the School involvea work
underground, prohibited for women by law.

France
e et

1, Cetholic theological colleges and faculties, military academies, and civil
and mining engmeering schools ere closed to women.

Certain professicnal schools that in theory are open to women are att.ended
by only very few: egricultural engineering, veterinary and indu;strial instltute.
2. Other limitetions , effecting above all professional education, are due to
mblic opinian, and to the difficulties inwolved in exercising a profession and
" at the same time keeping house, in a country where amenities in the home leave
‘xnuch to be desired and the principla of women working half-time hes not yet been
admitted, '

“Greece»

1, Fewer girls than boys attend schooi"snd the former finish their schooling
earlier, '

2. Traditionally the education of boys is regarded as move important, as the
‘ part they will be called upon to play in civic end econmnic life 13 considered
: euparior to that of women.

" The dire poverty found in rural districts accotmts for the fact that girls
have frequently to help their mothers in the house or in the flelds, or ere sent
at an early age to work as domestic servants in the towns.

Damage caused by the war has considerably worsened the conditions under
which girls® schools have to work.

Honduras

1. ' Thecretically no limitations are imposed on the educaticn of Women.
2, The progress of wamen's efucation has been slow, far by tredition the home
is the woman's sphere. '

Bungaxy
De Jure and de facto, educational copportunities for ‘men end women are equal,
[Ipdis
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1. Girls leave school earlier then boys - either a law making school. .
'attandance ccmmlaory does not. yat exlst, or 1t Qoes no‘b a;pply equally to
the twb sexes, or, 1f school attanda.nce is cmnpzlsory, the 1aw is not stricthr
enforced as far as girls are concemed. , X :

Science and mathematics do not figure on the currictu.a of girls' schools,
2, Purdeh imposes the seclusion of the daughters of orthodox Muslim families,
The customary early marriage brings school attendence by girls to a close.
There 1s e prejudice againset girls takipg up work. . . : LN

Parents see to the education of thelr sonsy who will have to support a
Temily later on; and set asige for the dowry any money that 1s avallable for the
daughters. . - AR (LB : g .

Famlly resources are- generally inauffioiant -t0 .ensure the adncation of the
) é-aue';h‘bers and .at the same time te mrovide for all the;other members for wham
. the head of the family 1s:responsible = young children, old .men and widows.
Means at present aveilable in Indle preclude the speedy establlishment and
equipment of schools necessary for ensuring the widespreed educatiop of
women,

. le:. School attendance is not campulsory end. as.vet. the number‘ of girls going
to school 1g very small, - ;
The curricula of boys' and girls' achools differ greatly. In the latter,
gtress is laid above all on domestic training. o :
.24 The custom of gecluding the wamen still obta.ins or. at any . rate influences
manners and education. wn s 7
. In-the family the need for girls' schoolg is not Pelt.

-

Iceland ' i SR SR S S
1. The only inequality noted 1s that the number of young men pursuing: ‘academic
studies -exceeds that of young women. c i

i@ , -The cause of this difference is %o be. found in the grea:ber facility with
which young men are able to find work in the summer which will pay fer thelr
studies during the winter.

Jon W y A 7
N S o A
Sn or . :’ —Aqm

G : Yo ;. \ ’ ~ o
fa . ; N %, o a5 v
d R 4 s s AL 5
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Italy
1. The number of 'boys a'btend:tng achool is greater than that of girls. There
are few vocatiaonel schools for girls.
2. The Latin tredition 1s still strong, the man 31w the head of the famlly
end has to support it - the woman's foremost duty is to keep house.

Due to overpopulation and disturbed economic conditions, men are liable to
be wnemployed and the employment of women, even if they are professionally
'bra:lned is not encoursged.

1. Vocational schools for girls are few in number and provide instruction
only for specifically feminine occupations., The number of women entering
universities 1s very amall and is restricted to those who have attalned the
requisite level of knowledge. -

2. The neglect of wmen's education 15 due to the old tradition of
sacrificing a woman's life in the Mtereats of the family, to present econamic
difficulties and to destruction caused by the war.

Luxenbourg

Trede schools are reserved for boys; girls' technical schools train
nurses and housekeepers, ' '

Netherlends

1. There are two legal restrictions: wamen are not admitted to the tax
inspectors' school and the degree of mining englneer mey not be conferred on thenm.
A small number of women attend the universities. \

2. The influence of family traditions, the density of the population and the
fact that certain careers are closed to married women account for the general
conditions of women®s education in the Netherlands. ]

New Zealand

There are no restrictions of educatlonal opportunity for women.
Difference in interests 1s the only factor determining the choice of
professional treining. :

Moz
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Norwey .
Thé only distinction’is'thet the time-tablé for'girls is sdapted tq provide
for needlawork and houselceeping (compul soxy ‘subjects for girls, OPt»ional for..
boya) the time being subtracted Frém. thet ‘normally devoted to.same other .
subiect ﬁhis su‘b.ject being 8 dif:t’erent erie - oaoh yosrs - - . .o c |

. cgt L . ot : -
59 hooten O § Sl s, R P 0 i a—

~,,.~'~z AT '
i S T Al e SO

1. The only educatianal establishments not onen to women are military
acadenmles,

8. Althcmgh the Government encourages women to work in industry and encouragea
employers to engage them, the traditimal tandency of employing men still
Pﬂrsis‘bs. ' s : R i T e R e a :

) .
"u > N o

Sultzerland : ey B T gy R g g

1. Switzerlund rlaces no restrictions on the ednraticm of girls = '{mt endeavours

‘to mrovide them with a epecial type of edwcation, the princ.;pal aim of which is

the maintenance of family li*’e. The speslal timenta]:les for girls mcluda such
subjecta as practical housekespirg; the tine set aside f'or science 1s reatricted,
Courses for young women having left school also aim at developing domestic
sclence, T B e D . SR R I =

2. The status of citizen being enjoyed only b;, men, . waman's 1ack of -interest

in mblic 11Pa, tha hish standexd of 3iving 2nd W5 1&3gs popuiavius uie ;.m..uuru

that restr;tct the professiorn.a.l education of women for a specii’ic task.

0-

. B 2
‘ RN X n
g g s ey gt s 5 =
mkeli o o IR RN (T c ¥ T P . N
" W B 3 . = b o % o LA )

1. Girls leave schools at an early age. Girls' wocatiomal, schools diapense

miniw for strictly feminine’ occupationm dressmking, fine sewing, Arease
desiging s hai?x‘dredsing, ‘ehild’ rearing ‘and housskéeping. - 3

2. Religlon and the custahi of esrly marriage account for these conditions.
Furthermore, younz girls help thelr mothexrs in the hame or, by going to work
meke & contributian to the family budget. '

TR

s O S,
.

1, Only military colleges do not admit wamen; & quota of women ‘doctors ‘are
admissible to the hospital schools in Iondom. '
Education in science is frequently less highly developed in girls! schools

then in 'boys’ echools, /2. What remains
*
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2. What remains of tho traditional hostility to women's education is
gradually *'ﬂnppearing,.

Unlted Steves of é‘marica

1. Souwe pmvaba academic institutions (such as Princeton University) are
exclusively reserved for men. -

The admission quotas to medical exeminetions are unfevourable 1o wouen.
Esteblishments for instruction in domestic econamy (secondery and higher dea'ee)
ere reserved for girle. F

In gensral, women glve up 'bhe:lr ecedemic studies sooner than men.

2. - Sociel traditiom and ecopomic factors limit the participeticn of wamen in
highor education. Parents give priarity to the cdmcation of their sons.
Perents and daughters -heeitate before deciding in favour of continued study,
for merriage rerains the girl's principal interest and, with the high stendard
of living, the house can be kept on only the husband's selary,

From these indicetions the following conclusions cen be drawvn as to the
extent of de facto inequa.li’c_y between male and female education..
1. -Types 01 schools
(9_) A certain’ num‘ber of schools remain off:lcially closed to womens
gchools preparing for a career in the armed forces on land, on the sea or
in the.air; police schools (except in so fer as training is given for
women's posts Iresenting a purely administrative or social character)
theological colleges and institutes (except faculties of Protestant
theology); schools and institutes preparing for the. profession of
meglstrate or notary in ceftain countries that have not yet granted women
their full civil, juridical and politicel rights,
(2). Though legelly open to girls, since no restriction has ever ‘been
officlally pronounced, certein schools are attend.ed by girls only as an
exception, owing to the persistence of tredition; schools werparing for a
career in the mines, or for active employment in transport by sea, road or
rail, or in forest administration etc. i
(c) Technicel schools open to Wamen or reserved for women are not
numerous; in generel they prepare girls for occupations that ere regarded
as being pertiowlerly suitable to the feminine temperament,

/2. Genmeral
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2. General.curricula for girls X Aadere L IE

Thougl: 3 %:.1ls dispensing a general education at the pwima.ry and secondary
levels exe over o girls in nearly all the countries that haVe been considered, 1’c
must be pointed out that, in countries where co-sducation is not the rule, the ~
curricula eid time~teb es are ot alwaye the same for boya and girle.

The following points are to b noted:

{a) Restristed scfeiice curriculum for ‘girls,

. =(b) »Additiopel subjects for girlsy needlework, hovsekeeping, child.«reaxing.
(c) A reduced number of hours for science classes, the time saved being
allotted to subjects that ere a,ssmned to be specifically feminine.

- T smtv‘ns i i R bl aly & chmgl g Rt

In covntries where girls-bre given quite a different education from boys,
different examinations are ‘get; the examinations for girls being generally of -
ameller scope. Yet oVeA in countries thet have adopted theé principle of-
educational eguality, it sombbimee stlil happens that cendidates are marked - -
difforently eoccrding to whether *'hey are doys or girls. - .

Sucih differeacea, however, are diassppeering - there is a strong tend.ency to
cambine examinations for buys end girls, and to assees candidates from the sole,.
point of ylew of lutelloctuel merit. - i,

b, School attendence

It 1s .smaller in the case of girls as they drop their education earlier and

intexrupt their education more frequently.

P = 5 . \-
o - S A

_ Do Study of obstacles ‘bo equality of educational 1)
‘ oppor uunitie 8 women ‘

Before putting to use the veriety of information bere -outlined, the' Comnittee
of Experts convensd by UNESCO had one preliminery obeervation to make;- £ women
do not possess the same edﬁCEttitonai'fadilitireé as’ men, 4% is' not for any
peychological or. pedauoglc veeson thut could “justify the existing gquelitative and
quantitative differonce botwoen -tho opportunities offered to boys and to girls,

The only established differences in intelléciual aptitudss are dif‘i‘erences
betweon ind.ivid.imls and 'not dif‘ferences 8s Potweon the sexcs, - . ™ - "'\‘

The Factors that have delayed of ;reVen'bed %he- educationsl ‘advancement of
women, already referred to in the roplics to ths' questionnaire “préceding the .

a 1 /meeting
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meeting of experts, were methodically listed, after discussien, in the final repory
of the Committee, whosq:main conclusions are here recapltulated.

| ————

1, Social factors

Persistence of the traditicpal view of the reapectiVe social roles of man and ,
Woman.

This view has assigned to men & sphere of activity cutside the family circle,
- while attributing to wamen the whole responsidility for the hame.

) In gpite of substantial changes in living conditions, which for the most pa.z't
Ro longe_r- call for exclusive care of the home, the constant mrotection of children
against physical dangers or the production of all consumption goods inside the -
YHome, it 1s still held that education should ensble & boy to perform his part as
citizen end mroductive member of society, while giving girls only such knowledge
&s 18 necessary for the material and moral menagement of the family.

For many centuries this essential lmowledge was taught practically by the
mother to her deughters. The need for developing a woman's intellectual gifts
appeared, with very few exceptioms, mmck later, and in no soclety has it prevailed
eltogether over the origlinal comception of female education.

p ary purpose of a woman's iizg,

A woman's education ié upposod to end. with marriage and motherhood. Both
impoeo upon her definit_e duties end in most cases interrupt oll in‘cellectup.l
study. Since marriage usually oceurs between the ages of 14 and 25, according to
the country or connmmity, it marks the end of & girl's schooling. For b'oya , on

the other hand, it oarriea the obligation of more intensive professional training
for the reeponsi‘bilities of maintaining a i‘amily.

1ief thet continued intellectusl devalo t is a.n o‘ostac].e t.o the naturg m

: in a modern sociéty, in which women are offered comparativelv large‘educatio!ml
posaibilities, parehts do not want their daughters to continue their studies beyopd
~ the elementary stage, lest a girl's interest in these studies end the goncentration
they call for should distrect her attention from her main purposé, which ie
marriege. ' Any attempt to attain a degres of knowledge which does not exclusively
serve the needs of the home 18 considered & dangerous idiosyncrasy, It: invites
‘ridicule and censure, arouses suspicion a.nd may ruin a young @irl‘s normal hope of
4 ounding & family. K

/In thisi;ray
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] In this way traditicn tends to JLimit ‘girls? education, > e
Persistence of habits of 1life based upon the idea of protecting woumen.
(a) The idea of the physical weakness of “women is still at the root of certain.
remictions upon eamlity of. educationai epportunities i‘or the two SeXess Study
is thought 0 be more ti}iﬁg for girls then for boys, a.nd it is considered that
the. former should have a lighter syllabus. Hence, of course, a difficulty 4in
obtalning accoss to higher studies common to men ‘end women. This i& a problem
- linked with &iccess to the professions, where the same arguments are often used,
(b) Another result of this notion of feminine frailty is that which, in en age
when physicel safety. in peace time is practically assured, fosters the foer of
allowing girls to attend schools situated far eway from their hmnes. .
(c) In.some parts of the world, it 18 still ‘the custom to seclude ‘girle and, oven
where these habits have officially d.isappea.red tradition in Eastern countries has
falled to keep pace with changed in the laws - - SRR
These conceptions of the personelity and role’ of wamen explain the partial or
total resistance to efforts mede %0 enable everywne without distinction of seX. to
develop their potential e;ifta by education. The results'-z of this resistance -have
B k 554 ; e Ly e R g At
(1) Legislation has been mainly concerned with "ths" educ‘,ation of’ boys; Wil
| (ii Y 'I‘he establishment of girlst schools ha.s lagged behind'
un) 'Tniere 18 less close supervision o\rer girla' atbendance at school;
(1v) Schools and syllabuses ere d.irected towards differont aims;
(v) Resistance by the legislator and by public opinion to the a‘oand.onmcnt
of these traditional end. almost universal views of the social role of
men end women, even when euoh views have 0o 1onger a.m/ foindation in
B contemporary sucial RS b s e, ‘ y
. (vl) Acceptance. of these views by most.women, an .accoptence wl‘xich preVents
A .them from maki.ng the moet of the educational facilitles now offered them.
All _these social conceptions end practices are factors from whioh it is
exceedinel.y difficult to oscape and which welgh upon both sexes even when the laws
have grapted wamen civil equality, the vote and theoretically equal educatiomal
opportuni.ties. A
@conomic factora e e
If econamic conditions in the different oountries haVe helped to restrict
the educational opportunities of women, it is because they are strongly influenced
[oy the social

*
.

~ iy




E/CN.6/146
Page 19

by the social factors mentimed above.

Financial considsrations 1ead. families to subordinate the educa.tion of girls
to other re<ns1:XMLFault xmlns:ns1="http://cxf.apache.org/bindings/xformat"><ns1:faultstring xmlns:ns1="http://cxf.apache.org/bindings/xformat">java.lang.OutOfMemoryError: Java heap space</ns1:faultstring></ns1:XMLFault>